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Foreword

his Focus on Learning Joint WASC/CDE Process Guglebrates the ongoing

collaboration between the Western Association of Schools and Colleges and the California
Department of Education. Th@cus on Learning Joint Prose WASC/CDES a selfstudy
process that examines what students know and are able to do. This process helps a school
identify and implement school improvement needs and supports accountability, and earns an
accreditation term. The accountability landscapehanging in California. As you well know,
the Public School Accountability Act (PSAA) defines theestatiteria for student success.

Substantive revisions have been made to the Education Code regarding the Program Quality
Revi ew. Senat aeellBdhdpler 7347Satutes62001 relieves districts of the
responsibility of managing school site inquiry on student learning, data collection and analysis,
using state PQR criteria (Education Code Section 64000 and 64001). It replaces these sections
with a local responsibility for assessing school effectiveness based on local school improvement
criteria. All schools receiving categorical funds under the Consolidated Application are required
to have a Single Plan for Pupil Achievement outlining hovostshwill help students meet state

and local achievement goals. Thecus on Learning Joint WASC/CDE Process Gisde

harmony with the Single Plan for Pupil Achievement.

Important features of this edition of tRecus on Learning Joint Process WASC/CDE
include:

1 The State Board adopted academic content and performance standards
1 Reduction of redundancy in the process

T The revision of the WASC/ CDE <criteria to
program

1 Suggestions to strengthen the developmentoéaningful schoolwide action plan that
identfies growth targets or benchmarks and monitors their accomplishment.
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gupporting

Self-Study

Refine Student/Community Profile

Clarify expected schoolwide learning
results

Review progress on schoolwide
action plan from previous self-study

Analyze the quality of all student s 6
learning , the programs and
processes based on schoolwide
criteria

Revise the schoolwide action plan
and monitoring process

b

b

Student Achievemen¢

Visit
Work with visiting committee

chair to support the self-study
process

Gain insight and perspective of b
visiting committee regarding
school program based on
schoolwide criteria and student
learning based on academic
standards and expected
schoolwide learning results

Follow-Up

b Refine, implement, and
monitor schoolwide action

plan

Analyze evidence of student
achievement of academic
standards and expected
schoolwide learning results

b Refine next steps

b Inform school community of
progress
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Overview

Focus on Learning: Overview

Rationale

Focus on Learning Joint Process WASC/GBEN ongoing school improvement process
that assts a school in an idepth look at what currently exists and what needs to be

i mproved in relation to student | earning
addressed in this process focus upon student success in meeting expected schoolwide
learning raults and academic standards (i.e., what all students should know and be able
to do by graduation). They are:

1. How are the students achieving?

2. Is the school doing everything possible to support high achievement
for all its students?

Through theFocus on Larning process a school fulfills the requirements for
Accreditation and forms the basis for the Single Plan for Pupil Achievement through use
of a single set of curriculurdriven criteria for high schools.

School Improvement Cycle

The acreditation procesis an ongoing, perpetual cycle of assessment, planning,
implementing, monitoring, and reassessment: The process is guided and assisted by self
study, visit, and followup. Annually, schools are expected to summarize the degree to
which all students, inadding disaggregated subgroups, are accomplishing the expected
schoolwide learning results and state or local academic content stamdadidition,

schools must review the progress on the current schoolwide action plan in relation to
student achievemenahd make appropriate revisions. Every six yeaschool conducts

an indepth selstudyto examine overall progress accomplished since the lasttaely

and the effectiveness of its current program based on the WASC criteria in relation to
student acl@vementThis results in a written summary of findings supported by evidence
and the development of an updated schoolwide action plan for thehresto five

years. The completed school report is sent to the visiting committee members for careful
studyat leastffour to five weeks prior to the visit. Using the results of the visit, the school
modifies and implements its action plan and so continues the cycle of improvement.
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WASC Six-Year Cycle for Schools
Below is the WASC skyear cycle that demonstrati® ongoing improvement cycle.
Year Sixd Past Cycle Completion of SeHStudy/Visit/Refinement of StrategiPlan

New Cycle

Year One Profile update, Progress Report, refinemerafioolwide Single Plan for
Student Achievement

Year Two: Profile update, Progress Report, refinement of School®idgle Plan for
Student Achievement

Year Three:  Profile update, Midterm Progress Report (alag review), refinement of
Schoolwide Single Plan for Student Achievement

Year Four:  Profile update, Progress Report, refinement of Schoolwide Single Plan for
Student Achievement

Year Five: Review of all profile data, Progress Report, Progress and Program
Analysis (beginning of nexelf-study), revision of annual Academic and
Financial Plan

Year Six: Completion ofself-study, including refinement of Schoolwadsingle Plan
for Student Achievemeptull self-studyvisit, includingrevision of
Schoolwide Single Plan for Student Achievement dfterreview of
Visiting Committee Report

| mportance of School 6s Vi si on,
Learning Results (Schoolwide Learner
Qutcomes)

An essential element of systemic school improvement is the collective vision on the part
of t he shareholdenfor allsstudents: what should students know and be able to do

uponexit from the school? What does it mean to be an educated@evébat is the

most effective preparation of students for their future? The expected schoolwide learning
resultsshouldaddress the identified critical academic needs ofttiaests.

This vision provides tishingexmettadahdolvide f oundat i
learning results and academic standards which drive the instructional program and the
support operations of the school.
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| mportance of School 6s Academi

Academic content and performance standards, whether those adopted locally or by the
State Board of Education, define what students should know andebe ald in each
curricular area anthe level at which students are expected to demonstrate this
knowledge and gradievel expectations for performande. a standardbased

educational gstem, schools determine the benchmarks for student work that meet these
standards, provide appropriate instruction, and use multiple assessment measures to
identify the level of achievement for all students. This approach assists the schools in
defining he quality accomplishment ttie complementarynore globakxpected

schoolwide learning results and the degree to which all students are achieving them.

Criteria

The criteria are researdfased guidelines for school improvement that focus on student
achiezement of the expected schoolwide learning results and academic content standards.
A school will examine all aspects of its program against these five categSae$9

for a complete criteria listing.)

1. Organization: Vision and Purpose, Governance, Leadership and Staff, and Resources
Standard$ased Student Learning: Curriculum

Standard$ased Student Learning: Instruction

Standardsased Student Learning: Assessment anzbAwetability

School Culture and Support for Student Personal and Academic Growth

arwbd

Importance of Data Analysis

The selfstudy revolves around an-depth gathering of data and information that will
enable a school to take a careful and penetrating loolk &blitbwing:

1) the icentified critical academic needs

2) the related expected schoolwide learning regattsoolwide learner outcomes)

3) the academic standards

4) whatisandis 6t wor ki ng based on the WASC/ CDE
Examples of strategies which will be usedtfus review are the examination of student
work; the observation of students workjrige interviewing of students about what they

are learningthe review of group test datand the analysis of feedback from parents,
graduates and community

Expected Outcomes of Self-Study

TheFocus on Learningelfstudy process is organized to support ongoing school
improvement efforts. The Leadershipdm will facilitate the engagement of all the
school stafand otheshareholders a selfstudy through subject agsupport, parent,
and studenHome Goups and intaisciplinary Focus @ups.Through the completion
of the selfstudy the school will have accomplished:
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1. The involvement and collabation of all staff and other stedrolders to support student
achievement

2. The clarification and measurement of what all students should know, understand, and be
able to do through expected schoolwide learning results and academic standards

3. The gathering and analyzing of data about students and student achievement

4. The assessmeaqt the entire school program and its impact on student learning in
relation to expected schoolwide learning results, academic standards, and WASC/CDE
criteria

5. The alignmentofalongange action plan to the school 0
and impementation of an accountability system for monitoring the accomplishment of
the plan.

Flexibility

As long as the school adheres togkpected outcomgthere is flexibility in the self
study process. For your assistance, a model is provided. If thel sclaptshe model to
accommodate a particular school community, it should explain hoexgrected
outcomedisted above have been met.

The Focus on Learning Process

TheFocus on Learningrocess is the work of the school community organized into three
types of groups:

1. Leadership team
2. Home Goups (shaholder groups organized by roles/responsibilities)
3. Focus Goups (interdisciplinary groups shareholdes)

Within the Home @ups, participants will analyze student data and achievement in
relation to the eademic standards, the expected schoolwide learning results and quality
of the school program based on the WASC/CDE criteria.Hdmae Groupsvill share
theresults within theschoolwide Focus Grosp

Within the Focus @ups, participants will analyze sttt results to decide what is most
important to change in order to quickly and substantively improvestlearning. The

work of each Focus i®up is organized around one of the five categories of criteria with
emphasis upon the identified student leagmeeds and related schoolwide learner

outcomes. Foinstance, within a Focusr@up concentrating on school culture and

student support and the critical learning need of reading (e.g., effective communicator,

the learning result) participants will examitie extent to which the school culture and
student support contribute to studentsd hi
improved reading.

Each Focus @up must answer the question: What are the implications ofutierst

learning result for this Faus Group? Each Focusdbip begins with the analysis of

student learning and then the analysis of the criteria to determine what needs to be done
in this area in order to promote student learning.
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Visit
After careful study of the School Report, a visitagnmittee composed of fellow
educators spends three and-tiadf days at the school. The purpose of the visit is to

provide an outside perspective from educators who are thoroughly familiar with the
criteria used by the school.

The visiting committee givginsight to the school through dialogue with §uhoolwide

Focus Group and with the Home 1Gups about the se#tudy findingsand by its own

review of evidence and student wofke visiting committee anithe Leadership
TeanmiSchoolwide Focus Grogollaborativelycompare findings. The resulting

discussion and written results assist the school in refining the schoolwide action plan with
respect to the expected schoolwide learning results and the WASC/CDE criteria.

Follow-up

After the visit, the schookfines and implements an action plan for school improvement.

The plan integrates the critical areas of folowvidentified by the visiting committee.

The school annually reviews progress, and
of the action pla. This assessment of progress is always done with respect to evidence

that students are accomplishing the expected schoolwide learning results and academic
content standardgspecially in relation to the critical student learning neEls.

governing boad and district are involved in the ongoing improvement process and ensure
that the followup process is integral to district planning and goal setting.
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Overview

WASC/CDE Focus on Learning
Schoolwide Criteria *

A. Organization
Vision and Purpose

1. The school haa clearly stated vision or purpose based on its student needs, current
educational research and the belief that all students can achieve at#igimic
levels. Supported by the governing board and the central administration, the
school 6s p adfuytlesby expesteddahdolwide learning results and the
academic standards.

Governance

2. The governing board (a) has policies and
purpose and support the achievement of the expected schoolwide learning results
and academic standards based on-diateen instructional decisions for the school;
(b) delegates implementation of these policies to the professional staff; and
(c) monitors results regularly and approves the single schoolwide action plan and
its relationsip to the Local Educational Agency (LEA) plan.

Leadership and Staff

3. Based on student achievement data, the school leadership and staff make decisions
and initiate activities that focus on all students achieving the expected schoolwide
learning results andcademic standards. The school leadership and staff annually
monitor and refine the single schoolwide action plan based on analysis of data to
ensure alignment with student needs.

4. A qualified staff facilitates achievement of the academic standards aerpéeted
schoolwide learning results through a system of preparation, induction, and
ongoing professional development.

5. Leadership and staff are involved in ongoing research o+destad correlated
professional development that focuses on identified studarning needs.

Resources

6. The human, material, physical, and financial resources are sufficient and utilized
effectively and appropriately in accordance with the legal intent of the program(s)
to support students in accomplishing the academic stanaladdbie expected
schoolwide learning results.

7.  The governing authority and the school leadership execute responsible resource
planning for the future. The school is fiscally solvent and uses sound and ethical
accounting practices (budgeting/monitoring, int controls, audits, fiscal health
and reporting)[FOR CHARTER SCHOOLS ONLY ]

* Modified: 8/05 (Added Charter School criteria).
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8. The school has developed policies, procedures, and internal controls for managing
the financial operations that meet state laws, generally accepted practices, and
ethical standrds.[FOR CHARTER SCHOOLS ONLY ]

B. Standards-based Student Learning: Curriculum

1.  All students participate in a rigorous, relevant, and coherent startkzsdd
curriculum that supports the achievement of the academic standards and the
expected schawide learning results. Through standabdsed learning (what is
taught and how it is taught), these are accomplished.

2. All students have equal access to the sc
personal learning plan to prepare them for thegtof their academic, personal
and schoato-career goals.

3.  Upon completion of the high school program, students havealirtae
requirements of graduation.

C. Standards-based Student Learning: Instruction

1. To achieve the academic stiands and the expected schoolwide learning results, all
students are involved in challenging learning experiences.

2. All teachers use a variety of strategies and resources, including technology and
experiences beyond the textbook and the classrimatgcively engage students,
emphasize higher order thinking skills, and help them succeed at high levels.

D. Standards-based Student Learning: Assessment and Accountability

1. The school uses a professionally acceptable assessment process to collect,
disaggegate, analyze and report student performance data to the parents and other
shareholdey of the community.

2. Teachers employ a variety of assessment strategies to evaluate student learning.
Students and teachers use these findings to modify the teachimigligarocess for
the enhancement of the educational progress of every student.

3.  The schoalwith the support of the district and communias an assessment and
monitoring system to determine student progress toward achievement of the
academic standards@the expected schoolwide learning results.

4. The assessment of student achievement in relation to the academic standards and
the expected schoolwide | earning results
evaluation and improvement, and the allocatioth @sage of resources.

E. School Culture and Support for Student Personal and Academic Growth

1. The school leadership employs a wide range of strategies to encourage parental and
community involvement, especially with the teaching/learning process

2. The school is a) a safe, clean, and orderly place that nurtures learning and b) has a
culture that is characterized by trust, professionalism, high expectations for all
students, and a focus on continuous school improvement.

10
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All students receive appropriagapport along with an individualized learning plan
to help ensure academic success.

Students have access to a system of personal support services, activities and
opportunities at the school and within the community.

11
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The Self-Study: Background Information

WASC Accreditation Process: Ongoing
Improvement

In preparation for the se#ftudy every six years the school should have been engaged in an
ongoing improvement process. Below are brief comments aboohgweng natureof
WASC Accreditation that focus @tudent learning and school improvement.

1. Annually update the student/community profile and discuss with all shareholders.

2. Annually summarize progress on the schoolwide action plan sections, noting key
evidence, and make any necessary modifications oeragnts in the plan.

3. Periodically, review the schoolwide student goals (expected schoolwide learning results)
and school purpose.

4. Analyze and synthesize data that provides evidence of school progress and complete a
threeyear report for submission to WASC

5. Hosta oneday review if school was granted a-gear term with a onday visit
(Note: If a school received a term of one, two, or three years, progress reports and one or
two-day revisits are conducted. The Commission then grants additional years of
accreditation or denialependent upon where the school is in theysiar accreditation
cycle)

6. In preparation for the next sedfudy (usuallyl8 monthgrior tothefull selfstudyvisit),
ensure that all shareholders are knowledgeable of student anbieveata and other
current data, including progress on all aspects of the action plan. Utilize the following
information with shareholders:

a. the current student/community profile

b. current, updated student/community profile, emphasizing student achievement,
and other pertinent evidence noted during the annual progress reports on the
action plan

c. the operating schoolwide action plan

d. all progress via reports (usually an ongoing summary of action plan progress on
computer)

7. Using the WASC criterianvolve shareblders through Focus and Homeo@ps in the
examination of the program using the information from the past years about student
achievement and program changes (see #6). Gather and analyze any additional
data/information needed.

8. Summarize key findings orgemed by the categories of criteria.

9. Revise the schoolwide action plan to show what will be accomplished during the
forthcoming thredo five years.

10. Finalize the selktudy report that will include:

the current student/community profile

schoolwide studerearner outcomes (expected schoolwide learning results)
overall progress report

findings and supporting evidence

schoolwide action plan

"0 T

15
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The Self-Study: Background Information

Model Timeline: Flow of Activities
- Year Prior to Self-Study -

Novemberi March Activities

Participants

Product in Self-Study

Tasks 1 & 2:

1 Refine the student/community i Leadership Team and/or

profile, based on analyzed and

disaggregated data T Schoolwide Focus Groups

1 Clarify the expected schoolwide
learning results

1 Summarize implications of the
data; identify 2 to 3 critical
academic needs; determine
important related questions for use
in the Home/Focus Groups

Task 3:
I Summarize progress since
previous full self-study

Chapters | & II: Student/Community

Student Profile Committee Profile

T Leadership Team
T All Shareholders

Chapter IlI: Progress Report on action
plan, including integrated critical areas for
follow-up

Marchi June Activities and Septemberi December Activities

Task 4:

1 Analyze the quality of the school
program in relation to the
WASC/CDE criteria with emphasis
on the identified critical academic
needs

91 Synthesize the information,
determine strengths and growth
needs, and identify potential action
steps

Task 5:
9 Revise the comprehensive
schoolwide action plan

9 Define schoolwide and subgroup
growth targets

9 Establish an ongoing follow-up
process to monitor implementation
and accomplishment of the
schoolwide action plan

Leadership Team

All Shareholders via
Home and Schoolwide

I Schoolwide Focus Groups
T Home Groups

Focus Groups

9 Notes/evidence for informational
sharing between Home Groups and
schoolwide

Focus Groups

9 Self-Study Report, Chapt er -l V
Study Findingsbo

1 Pertinent evidence available for review
by visiting committee

Self-Study Report, Chapter V,
fSchoolwide
Action Pl ano

March 8 Ongoing Activities

1 The visit

1 By June 30" submit an updated T

action plan to WASC and CDE
incorporating critical areas of
follow-up left by visiting committee

1 Implement and monitor T

schoolwide action plan and its
impact on student learning

School/Visiting Committee VC report

School

School

17

Updated action plan

Ongoing reporting of progress, i.e., annual
progress reports for school and district
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The Self-Study: Background Information

Self-Study Report Format
Preface

Explanation of the school sedtudy process used to accomplthe parameters of the self
study, i.e., any modifications from the model s#lidy process.

Chapter I: Student/Community Profile and Supporting Data and Findings

Prepare a Student/Community Profile. Inclad¢a and findings for thillowing:

1 demograhic data, including the refined expected schoolwide learning results
1 disaggregated and interpreted student outcome data

1 survey summaries, if any

Chapter II: Student /Community Profile 8 Overall Summary from Analysis of
Profile Data

Provide an overall sumany from the analysis of the profile data

1 What are the implications of the data with respect to student performance?

1 Selecttwo to threecritical academic needs based on the data, noting the correlated
expected schoolwide learning results (schoolwideestudoals).

1 List important questions that have been raised by the analysis of the student
performance, demographic, and perception data.

Chapter lll: Progress Report

Summarize progress on ea#ction of theaction plan that incorporatedl critical areasof
follow-up from the last full sel§tudy.

Chapter 1V: Self-Study Findings

For each criterionrespond to the sample promfiis each criteriorand note the sygorting
evidence. Refer to the suggested areasdtyae indetermining the degree to whidet
criterion is being met

For each categoryrovide the following: (1) the evidence that supports the criterion findings
and (2)the identification of prioritized strengths and areas of growth needs.

C Note: The fivecriteria categoriesare:

A. OrganizationVision and Purpose, Governance, Leadership and Staff, and Resources
B. Standardsased Student Learning: Curriculum

C. Standardsdased Student Learning: Instruction

D. Standarddased Student Learning: Assessment and Accountability

E. School Culture and Support for Student Personal and Academic Growth

19
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Chapter V: Schoolwide Action Plan

A. Revise the single schoolwide action plan, i.e., Single Plan for Student Achievement

B. Stateany additional specific strategies to be used by staff within each subject
area/support program to support sectiofihe schoolwide action plan.

C.Descri be t heupgprodessemduring anongadinig mprovement process.

Formal action plans fra each Home @up are not necessary; the critical emphasis is the
consensus and commitment from all shareholders to implementing the various sections af the
schoolwide action plan.

Appendix

A. Results of student questionnaire/interviews

Results of pardfcommunity questionnaire/interviews

Master schedule

School accountability report card

CBEDS school information form

Graduation requirements

Any pertinent additional dai@r place in Visiting Committee work room)

Budgetary information, nc |l udi ng budget pages ftheom t he s
Single Plan for Student Achievement)

A list of standarddased local board adopted texts (with the year of publication) used

in 9" and 18 grade English Languagerts, any reading inteention programs, texts

leading up tAlgebra, Algebra I, Socialt8dies, and 8ence

I ommoOOo

20



The Self-Study: Background Information

School Self-Study Coordinator
Self-Study Report Preparation Checklist
9 Establish timelines and support mechanisms
9 Provide orientation for staff and shareholders

9 Form Leadership Team and other school groups

. After participating in the first WASC/CDE Self-Study training session, establish
(a) ageneral calendar for the major seltstudy events and (b) a more detailed timeline of
specific committee meetings and tasks to be @mplished.

. Establish support mechanisms such as board and district understanding and assistance,
professional time for staff members, financial resources, and clerical/technical help.

. Orientation of staff and other shareholders.
This orientation should atude:

a. An explanation of the joint WASC/CDE accreditation process along with itsfib@ to
the schootommunity.

b. An overview of thé=ocus on Learningelfstudy process.

c. The interrelationship between expected schoolwide learning results and academic
stardards.

d. Theunderstanding ahe WASC/CDE criteria.

e. The importance of using data and the -sélidy findings (1) to raise the urgency for
system change(2) to recommit to a vision of high academic achievement for all
students; and (3) to investigate furmthtbe causes, barriers, impediments, challenges,
remedies and solutions to maximize student achievement and learning.

The importance of the ongoing improvement process for successful student learning.

g. The nature and purpose of the visiting committee.

h. Accreditation term determination.

. Establish the Leadership Team, Home Groups and Schoolwide Focus Groups.

C Note: Each Schoolwide Focus Groupsually concentrates on one criteria categany
examines the effectiveness of that part of the school program; this analysis is also done in
relation totwo to threeidentified critical academic needs, related expestdtbolwide learning
results and academic standards that #edership Tearselected based on student achievement
data.

. Prepare selfstudy packets.

Suggested information for the ssludy packets include: the overview, WASC/CDE criteria,
general and spéic timelines, committee structure and membership, summary of products (self
study report format), and sedfudy tasksAdd to the packet: the student/community prpfile
interpretations, and the overall summary
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. Have available pertinent information for self-study. This information will be used by the
student/community profile committee, the Schoolwide Focus Groups, and the Home

Groups.
Subject area staff members will utilize curricular references which can be obtained from the
following source:

CaliforniaDepartment of Education
CDE Press Sales Office

1430 N Street, Suite 3207
Sacramento, CA 95814901
Telephone: (916) 3283765

Fax: (916) 322817

. Train Leadership Team and Focus/Home Group leaders in roles and responsibilities,
including strategiesin group dynamics and data analysis.
Training should emphasize:

a. A review of the basic purpose of the sstifidy, visit, and followup: a staff
development/school improvement process.

Thekey outcomesf the selfstudy.
The importance of verification: idepth gatering of evidence.
The suggested tasks of the model-salily or the scho@ modifications.

The extreme importance of all committee members understanding the use of the expected
schoolwide learning results, academic content standards, standardized st
reporting (STAR) and local assessment data, and assigned criteria.

f. The role of theHome and Focus 1@up chairs as:
1) Group facilitators of committee discussions and syntheses.
2) Coordinators for gathering of evidence, especially analysis oéistuebrk.
g. The essential participation in regular meetings to review progress of thetushblif

C Note: The selfstudy coordinator and principal should work with teadership Team
to clarify its purpose and to develop ground rules.

® 2 0o T
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MSelf—check guestions

1 Has the timeline been developed so that thessetfy will be ready to mail to the
visiting committeefour to six weé&s prior to the visi

1 Has the maximum time for Home and Focu®@} meetings been allotted and
are the meetings wetlpaced out throdmput the selstudy process?

1 Is theLeadership Teanmepresentative of the school community?

Is the suggested FOL committee structure being adapted to build upon ¢
strengthen the school s current org

1 Are all certificated staff serving ontwo groupsd a Home Group and a Focus
Group?

1 Has the school reflected upon the type of committee organization that will
most effective in the implementation of the schoolwide action plan? For examp
should the school maintain tik®cus Goups after the visit to oversee action plan
sections?

Additional School Coordinator Checklists

1 TheSchool SelfStudy Coordinator Visit Preparation Checklist can be found on
pagell9

The School SeliStudy Coadinator Post-Visit Checklist can be found on pades?7.
The School Coordinator Checklistscan be found on the WASC website.

23



Focus on Learning: Joint WASC/CDE Process Guide

School Groups: Probable Players

Careful thought should be given to the formation of the comrmsitiee conduct a

meaningful sekstudy, the school is expected to involve the total staff. In the model process

this can be accomplished by establishing the suggested committees; however, these should be
adapted to fit local conditions.

Schools involved imestructuring may have previously established committees appropriate
for the various tasks. Below are the stated responsibilities and potential membership of
committees for the model sedfudy process.

Leadership Team

1 Facilitation of entire seltudy pre@ess
1 Refinement of expected schoolwide learning results (schoolwide student goals)

1 Creation and ongoing refinement of the single schoolwide actionugiag findings of
Schoolwide Focus Grogp

1 Coordination of the followup process to monitor the implemation and the
accomplishment of the action plan that has integrated all schoolwide initiatives

Members of thé.eadership Team

Self-study coordinator

School principal

Chairs ofSchoolwide Focus Grogffaculty representing all disciplines)
School adminisators

Chair of support staff groups (and others)

Chair of student committee (and others)

Chair of parent committee (and others)

District representative

Important others

Note for Small Schoolsin small schoolsl.eadership Teamand governance groupsyna
be composed of the same people. What is important in this case is to ensure that from its
beginning thé=ocus on Learning Joint Proce¥¢ASC/CDHEmeets the other planning needs
of the school, so that efforts will not be duplicated.

=2 =2 =24 =2 =4 A4 -4 4 =4

Student/Community Profile Committee

1 Developmenftefinementof studentommunity profile
Members of the committee:

Administrator(s)

Certificated staff

District evaluation staff member

Students

Parents

= =4 4 4 A
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Schoolwide Focus Groups

1 Synthesis of all data about student learning and ftexiercategoris
1 Determination of growth needs

A Schoolwide Focus Group composed of a representative crssstion of certificated staff
members from the various disciplines and o#feareholdes; thesuggested size of a group is
twelveto fifteen.

In large schools, thereay be more than orfechoolwide Focus Groupat examines a
category of criteria.

Members of the Focusr@ups:

1 Administrator
1 Faculty member from each subject area

- Caeervocational programs
- Foreign language

- Historyd social sience

- English-Language Ats

- Mathematics

- Physical education

- Science

- Visual and performing arts

1 Support staff member(s)

- Counselors

- Program coordinators (e.g., GATHitle I)
- English as a Second Language
- Librarian/AV specialist

- Special Education

- Health Services

- Instructional assistants

- Clerical/Office Staff

- Custodial Staff

- Food Services

- Transportabn Staff

1 Student

1 Parent

1 District representative (member of c&8ehoolwide Focus Grojip

1 School Board nmaber (member of on8choolwide Focus Groyp

C Note for Small SchoolsSmal | er schools may find that us
Whol edo wi | | be more effective in assessing t
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Home Groups: Subject Area Groups

1 Analysis of what is being taught and learned with respect to critiadkeatic needs,
selected expected schoolwide learning results, academic standards, other curricular

1 All certificated personnel in a given subject area

T

C Note for Small Schools Schools with a smaller number of students may have only one
teacher per subject area, or only a few individuals providing all of the support services. In
these cases subject area support group discussions may occur in formats differdrdseom t
described above, as long as the impact on students of each subject area and each support

references, and WASC/CDE criteria
Members of the subject area groups:

Instructional assistants

function is discussed.

Home Groups: Support Staff Groups

1 Analysis of program students are receiving with respect to critical academic needs,
selected expected smbiwide learning results, WASC/CDE criteria, and other references

l

Support staff groups include groups that contribute to the success of all students.
Examples are given below, but schools should estafpli@ipsthat are appropriate for

their particular ccumstances
Members of the support staff groups:

=4 =4 =4 A4 A4 -4 -5 -5 -5 -5 -2 -2

Counselors

Program coordinators
English as a Second Language
Librarian/AV specialist
Special Education
Health Services
Instructional assistants
Clerical/office assistants
Administrators
Custodial staff

Foad services
Transportation staff
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Home Groups: Student Group

1 Analysis of program from a student perspective with respect to critical academic needs,
selected expected schoolwide learmiegults and WASC/CDE criteria

Members of the student group:

1 Two or moe student government officers

1 One faculty representative (Student Council Advisor)

1 Students sufficient to reflect the diversity of the school community

Home Groups: Parent Group

1 Analysis of pogram from a parent/community perspective with respect toatritic
academic needs, selected expected schoolwide learning results and WASC/CDE criteria

Members of the parent group:

1 Parents from active, schemlated groups

1 Parents reflecting the diversity of the school

1 One or more noiparent representagwof the community
1 One faculty member
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Self-Study Committee Structure

LEADERSHIP TEAM

Suggested team members:
Focus Group Chairperson(s)
School Administrator(s)
WASC Coordinator(s)
Parent(s)

Student(s)

é

E ]

District Office Representative(s)

<4—

v 4

PROFILE
COMMITTEE

Category A: Organization
Category B: Curriculum
Category C: Instruction

SCHOOLWIDE FOCUS GROUPS

Category D: Assessment and Accountability

Category E: Student Culture and Support for Student Personal and Academic Growth

v 4

Students

HOME (SCHOOL SUBJECT AREAS) GROUPS

Mathematics

Parents &
Community

Science

Arts Language
Arts
World Social
Languages Sciences

Career &
Vocational
Education

Physical
Education
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The Self-Study

Explanation of Self -Study Tasks

Thefive tasks presented in this section assist the school in accomplishiingetegpected

outcomes othe selfstudy They represent a model of a s&tifidy process that schools may

modify as long as they adhere to these outcomes. The matrix of expected outcomes and tasks,
the selfstudy process diagram, the suggested timeline, and thetse{f format Wil also be

helpful in understanding this relationship of the tasks to the outcomes.
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Expected Outcomes of Focus on Learning Joint Process WASC/CDE
1 2 3 4 5
Involvement | Clarification Gathering Assessment of Quality of Development
of Share- of Learning and School Program and Student | of
holders Results and Analysis of | Learning Schoolwide
Academic Data WASC/CDE Schoolwide Action Plan
Standards Criteria: and
-Curriculum & Instruction Monitoring
-Assessment & Process
Accountability
-Support
-Culture
-Leadership & Staff
MODEL PROCESS -Vision & PFl)erose
Tasks 1 & 2 Vv \% Y
Task 1: Refine the student/community profile, based on
analyzed and disaggregated data. Clarify the expected
schoolwide learning results (schoolwide learner outcomes).
Task 2: Summarize implications of the data; identify 2 to 3
critical academic needs; determine important related
questions for home/focus groups.
Task 3 V V
Summarize the progress based upon the schoolwide action
plan, i.e., the Single Schoolwide Action Plan for Student
Achievement that included critical areas of follow-up from
the last full self-study.
Task 4 \Y \% \% Y, \Y,
Analyze the quality of the school program in relation to the
WASC/CDE criteria with emphasis on the identified critical
academic needs. Synthesize the information, determine
strengths and growth needs, and identify potential action
steps.
Task 5 \% \% \%
Revise the comprehensive schoolwide action plan, i.e., the
Single Plan for Student Achievement. Define schoolwide
and subgroup growth targets. Establish an ongoing follow-
up process to monitor implementation and accomplishment
of the schoolwide action plan.
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FOCUS ON LEARNING JOINT PROCESS WASC/CDE

Progress on Analysis of Analysis of
Action Plan and Student School
Previous Visiting Learning Processes
Committee A Oragani
Recommendations 9 !
A Standa
Expected Academic Student baseq Student
pecte Content and Work Learning:
Schoolwide Performance Curriculum
Learnin Schoolwide Action Plan
g
Results Standards _ A Standa
Observations based Student 1 develop
Student.— of Stud_ents Learning: flimplement
Com mfulnlty Working Instruction 1 monitor
Profile
toet Astandards-
Research in Interviews based_ Stydent
Education with Learning: d
Students Assessmeqt an
Accountability
Interviews ASchool Culture
with Parents and Support for
Student
Achievement Persona_l and
Data Academic
Growth
Expected Outcomes of the Improvement Process
1 C 2 C 3 C 4 C

The involvement and

collaboration

of all staff and other
shareholders to support
student achievement

The clarification and
measurement of what all
students should know,
understand, and be able to
do through expected
schoolwide learning results
and academic standards

The gathering and
analyzing of data about
students and student

achievement

36

The assessment of the entire
school program and its
impact on student learning in
relation to expected
schoolwide learning results,
academic standards, and
WASC/CDE criteria

5

Improved
Student
Learning

School
Improvement

C

The alignment of a long-
range action plan to the
school 6s
development and
implementation of an
accountability system for
monitoring the

accomplishment of the plan

areas



The Self-Study

Task 1: Refine student/community profile based on the analyzed
and disaggregated data; clarify the expected schoolwide
learning results

Task 2: Summarize the impl ications of the profile data; identify 2 to
3 critical academic needs; determine important related
questions for home/focus groups

C Note: The purpose of this profile is to provide a source of basic data that can be used for
other statewide program proses.

Product
1 Task 1 Seli-Study Report: Chapter fiStudent/@mmunity Profiled Data and
Findingsbo
Provide interpreted findings, noting trends, irregular patterns or anomalies for the
data (see profile guide)

- Demographiadata
- Studentperformancedata
- Pereptiondata
1 Task2SelfSt udy Report: Chapter 18lQuerdiStudent/ Co
Summary from Analysis of Profile Databo

1. What are the implications of the data with respect to student performance?

2. Selecttwo to threecritical academic needs based ba tlata, noting the correlated
expected schoolwide learning results (schoolwide student goals).

3. List important questions that have been raised by the analysis of the student
performance, demographic, and perception data. €lwdksbe used in the home
andFocus Goup work.)

Appendix:

A. Results of student questionnaire/interviews

Results of parent/community questionnaire/interviews

Master schedule

School accountability report ca(BARC)

CBEDS school information form

Graduation requiremest

Any pertinent additional data or have on exhibit during the visit

Budgetary informati on, i ncluding budget p
Single Plan for Student Achievement)

A list of standarddased local board adopted textstfithe year of publication) used
in 9" and 18 grade English Languager#s, any reading intervention programs, texts
leading up tcAlgebra, Algebra I, Social Studies, and&hce

ITOmTMmoOw
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Participants

1 Leadership Team and/or Student Profile Committee

1 All Shareholers(suggestion: use Home Groufhoolwide Focus Grogpor total
staff)

Procedures for Task 1 and 2

1. Leadership Team and/or Student Profile Commiittee

Select dl pertinent data that is relevant to the success of students in your school. See the
list atthe end of this task.

The Student/Community profile should include both demographic data, describing your
school, its students and staff and performanautomedata descr i bi ng your
achievement. A summary of informationpercepions collected about how shareholders

view the school may also be included. Much of the data listed in this task can be gathered
from the following websiteawww.cde.ca.gov.

2. Leadership Team and/or Student Profile Committee:

a. Review the student/communitygiile guide and the current student/community
profile. (See following pages.)

C Note: Much of the data that the school already has may be an integral part of the
s ¢ h o o | &Fan fBriStudeiht Achievemeiitis data should be expanded to include
the othe information requested in the profile guide, if applicable. This will enable the
school to have one basic profile for use with all statewide program pescess

b. Gather the needed additional demographic and student performance data.
Present data through thee of appropriate charts, tables, and graphs.
Disaggregate as appropriate, interpret and analyze the data.

Comment on trends, irregular patterns or anomalies for the data0@1g., AYP,
API, CAHSEE, CELDTAMAOSs 1 and 2.

f. Include any student and/oament survey data.

® o o

3. Leadership Team and/or Student Profile Committee:

a. Review beliefs, philosophy, and vision of the school, and existing schoolwide learner
outcomes (expected schoolwide learning results). Utilize the profile data and discuss
the critical sudent learning needs and future challenges and needed competences.
Refine the learning results and indicators as needed. Include the learning results and
any pertinent comments in the profildlate: New schools should also describe the
process to determe or clarify these.)

4. Leadership Team and Student Profile Committee

Provide an overall summary of what these data sources tell about student achievement
and the school community.

- What are the implications of the data with respect to student performance?
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- Select two to three critical academic needs based on the data, noting the correlated
expected schoolwide learning results (schoolwide student goals).

- List important questions that have been raised by the analysis of the student
performance and demographital.

C Note: The identified critical academic needs and important questions will be used in
the Home and Focus Group work.

5. Leadership Team and &choolwide Focus Grosp

a. Disseminate this draft profile to all certificated staff and other shareholdéds; h
group discussions based on the following questions:
- Who are the students?
- How are they performing?
- Whobés achieving? Whodéds not achieving?

- Is there agreement on the identified critical academic needs and important
guestions? Are there additions?

b. Address the critical academic Beds and questions through the Home and
Schoolwide Focus Groupmeetings
6. Leadership TeanDistribute the final profile to abhareholdes for use throughout the
selfstudy process and include in the sstlidy report.

C Note: The Focus and Home Groups will use the profile as an important data source,
especially data related to the identified critical academic needs and other important
guestions raised by the data.

MSelf-check questions:

1 Has thelLeadership Teargathered and anged all required and other pertinent data in
order to identify the characteristics and trends of achievement of ALL the students?

1 HastheLeadership Teamr oducedflraeids$ ¢ 0 sparecbofdgd e f or al |
1 Have the certificated staff members and o#fareholdes discussed the profile?

1 Do theshareholdes understand how to use the profile to guide further inquiry about
student achievement and the school programs?
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WASC/CDE STUDENT/COMMUNITY PROFILE GUIDE

C Note: In the Appendix, includéhe School Accountability Report Card, graduation
requirements, CBEDS School Information Form, master schedule, copies of any surveys

used and summaries of results, school budget pages, the budget pages from the current Single

Plan for Student Achievemerand a list of standardsased local board adopted texts (with
the year of publication) used iff'@nd 18' grade English Languagerts, any reading
interventionprograms, texts leading up Algebra, Algebra |, Social Studies, andedice.
Other informaibn may also be included.

Demographic Data:

Comment on trends, irregular patterns or anomalies for the data areas.

1.

Community

brief description of the community served by the school
family and community trends

state/federal program mandates
parent/communityrganizations

community foundation programs

school/business relationships

WASC accreditation history for school

School purpose (e.g., beliefs, philosophy, mission) and expected schoolwide learning
results(schoolwide learner outcomes).

C Note: New schoolslso should describe the process usedetelop the learning
results.

Status of school in terms of student performance including the following:

a. Is the school a Title | school? If so, is it schoolwide or targeted assistAfie?
is the Title | serice povided to these students?

b. Did the school meet Adequate Yearly Progress (AYP) for the past two years? Is
the school identified as Program Improvement? What year?Ré 1.2, 3, 4,
etc.)

% What factor(s) led to not meeting AYP for two consecutive yearoatat! to
the program improvement status? For example, participation rate, lack of
achievement in reading and/or mathematics in one or more of the subgroups,
graduation rate, or lack of progressAigil.

% PI1 Schools: Include in the profile the results @ thtest Academic Program
Surveys (APS)

c. Does the school have any outside providers or external evaluators that are
currently working with the school?

d. Does the school have either a corrective action plan or joint intervention
agreement?

e. Is the school undanystate or federal imposed deadlines for improvement or
evidence of growth in student achievement for identified subpopulations or the
entire school populations?

O = L
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Enroliment

Grade level

Gender

Ethnicity

Predominate primary languages other than Engligh, @panish, Hmong)
Title |

Special needs and other programs (e.g., Alhdis, AVID, Special Education
(number/percent resource and special ddygrant Education, Indian Education,
GATE)

Language Proficiency Numbers for the following:

a. English languagéarners (EL

b. Fluentd English proficient (FEP)

c. Redesignated FEP {REP)

Attendance

a. Mobility or transient rate

b. Average daily rate of attendance

c. Truancy rate

d. Tardiness rate

Discipline ReferralsSuspension and Expulsion Rates (disaggregated) and Crime
Statstics

Socioeconomic Status

a. Free/reduced lunch status

b. AFDC status

c. Parent education level

Description of the safety conditions, cleanliness and@aey of school
facilities

Staff

a. Number of certificatedtaff andclassifiedstaff, include number of qualified
personnel for counseling and other pupil support services and substitutes

b. Percent of teachers who have met t he hi
ESEA

c. Number of National Board Certified Teachers

Percent of teachers instructing outside credentaledsand include an
explanation

Number of teachers with emergency permits

Number with advanced degrees

Years of educational within the district and total number of years in education
Specialized training/intern programs, e.g., number in CLAD, BTSA @roth
teacher induction programs

Number of teachers in an intern program

j. Gender

~0o Q0o

Q

SQ ™o
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k. Ethnicity
I. Attendance rates of teachers
m. Number and assignment of paraprofessiondls meet the requirementstbe
Elementary and Secondary Education G&$SEA)
12.  Professional dvebpment programs/activitieend numbers participating (e.8.T SA,
training in content areas or in instructional approaches, departmental activities,
university programs)

13.  Content of staff development and numbers participating (e.g., programs, activities and
numbers)

14.  Student participation in eourricular activities anéxtracurricularactivities

15.  District policies/school financial support
a. Expenditures per pupil
b. Monies from other funding sources, e.g., Title |, grants, foundations

Student Performance Data:
Comment on trends, irregular patterns or anomalies for the data areas.

C Note: Data should be disaggregated to reflect the achievementsagrificantsubgroups
includingEL and Special Educatiofihree years of data, if possible, should be included.
Include state scores atige Elementary and Secondary Education Act (ESBkjevement
targets for other comparative points.

1. Academic Performance Index (API)

a. Latest 3 years of API performance, including significantgapulations. Has
the stool metthe gowth target? Havall subgroups met targets?
b. School Ranking and Similar School rankings (at least three years)
2. California Standards Test (CSTs)

a. Multi-year grade (B11) level scores by proficiency levels: advanced,
proficient, basic, below basifar belowbasic

b. Multi-year grade level scores of significant sadpulations by proficiency
levels: advanced, proficient, basic, below basic and far below. basic

c. Reviewing he above CST scores in ELA anthébra, what % of ®grade
students may be intensive orategic students?

d. (Note: It may be helpful to include the state scores as a comparative point at
certain graddevels or with significant supopulations.)

3. California High School Exit Exam (CAHSEE)

*As a gude, students as those scoring at the Basic and Below Basic Levels on the CSTs may be Strategic students;
and students scoring in the Far Below Basic and Below Basic Levels may be intensive students. Intensive and
Strategic students are those students aviascoring below grade level and needitianal support to learn grade

level standards. It is for the Intensive students that high schools need to consider SBE approved reading intervention
programs (after further diagnostic testing). For additionakiméion see the ELA and Math Frameworks and the
Academic Program Survey (APS).
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a. Tenth Grade initial testing of all f@rade students drsignificant sub
population scores (passing rate and percent meeting the AYP target of 380 mean
scale score)

b. Eleventh (11) and twelfth (12) grade disaggregated by significant
subpopulations (the number/percent tested and percent of students passing)

c. Subtest scorefor 10", 11" and 13" grade

4, Adequate Yearly Progress (AY:FShow data for all students and numerically
significant subgroups: annual measurable objectig&8Os), participation rate,
API, and graduation rate

5. California English Languge Development Test (CELDT) assessment results
number and percent of students at each proficiency.level
6. Local assessments [e.g., end of course examinations, district benchmark

assessmentand writing assessments; results of the diagnostic assessments
indicating number of students reading at or below thgrade level and
performing below the % grade level in math; formative curriculum embedded
assessments; results of the Academic Program survey (APS)]

7. College SAT and/or ACT results, including numbefstudents taking the exams
and percentage approveat CSU Early Assessment Program

8. Advanced placement test results, includingiber of students enrolled in
AP courses and percentages taking the exams and percentage of students passing
exams

9. Number & students meeting University of Californiagarequirements; number

enrolled in thdJC-approved courses.

10.  Number of students takinglgebra by grade level (at least three years of data);
specifically track thepercenageof 9th graders taking a course belthe level
of Algebra
11. Report card analyseercentage f DO6s and Fo6s for | ast th
12. Completion Rates

a. Graduation rates (See AYP or CBEDs data)

b. Number of entering freshmen compared to exiting senidoge( Comment on
irregular patterns or anofnes.)

c. Dropout rates

d. Postenroliment data: admission/entrance to and performance in
postsecondary education, armed forces, and workforce

Process and Perception Data

1 Results of surveys about h@hareholdes view the school (studen{grents, staff,
commurity)

C Note: Seewww.cde.ca.qgoy2010 Single Plan for Student Achievement: A Guide and
Template for Creating/Updating the Single Plan for Student Achieveesgdciallythe
suggested surveys in Step Two.
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Task 3: Summarize progress since previous full self  -study

Product

1 Sel-Study Repar
Chapter I 11: AProgress Reporto

Summary of progress on the entire action planitiwatrporatesll critical area®f follow-up
from the last full sekstudy.

C Note: Have availabledr review by the Visiting Committee prior progress reports and
earlier (annual) versions of tisehoolwide action plan, i.e., Single Plan for Student
Achievement

Participants

1 Leadership Team
1 All Shareholdex

Procedure

1. In this progress report or in the dant/community profile, describe any significant
developments that have had a major impact on the school or specific curricular programs
since the last full visit.

C Note: Schools that have had initial visits respond to the recommendations left at that
time.

2. Describe the school 6s procedures for the i
schoolwide action plan. Address how the school has included state accountability
requirements, e.g., integration with the SeBlan for Student Achievement®AIT
plan Include how annual progress reports, including the third year report, have been
prepared

3. Comment on the accomplishment of each schoolwide action plan section; cite evidence,
including how each area has met the identi§iedientgrowth targets and conted to
the accomplishment of one or more expected schoolwide learning results (ESLRSs) for all

students.
C Note: When citing evidence, reference the student performance profile data as
appropriateShow how t he school @rgicalpteasfior fodoww-cp mp | i s h e

from the last full sekstudy and visit. In addition, include recent efforts to implement and
address state accountability requirements.

MSelf-check guestions:
1 Did the school address each section of the action plan?

9 Did the schooieetits growth targets?

1 Does the report show how each section impacted student accomplishment of one or more
expected schoolwide learning results?

1 Did the school show how all critical areas of folloyy from the last full selétudy were
integrated into the ac plan?
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Task4:  Analyze the quality of the school program in relation to the
WASC/CDE criteria with emphasis on the identified critical
academic needs; synthesize the information, determine
strengths and growth need s and identify potential
action steps

Product

1 SelStudy Report
Chapter -Sltw:dyi Selnfdi ngs o

For each category of criteriprepare a brief summary that includes:
1. findings and supporting evidence for each of the criteria guide questions
2. alist of strengths
3. alist of prioritized growth aresa
C Note: Thefive criteria categorieare:
Organization: Vision and Purpose, Governance, Leadership and Staff, and Resources
Standards$ased Student Learning: Curriculum
Standardsased Student Learning: Instruction

o 0w p

Standardsased Student Leaing: Assessment and Accountability
E. School Culture and Support for Student Personal and Academic Growth Culture

Have available @rtinent evidence for review by visiting committee. This includes samples of
representative studewbrk that have been analed.

Participants

1 Leadership Team
1 Schoolwide Focus Groups
1 Home Groups

C Note: Over a period of months thewill be meetings of Home ar@thoolwide Focus

Groups, the results of which are mutually shared. If these are carefully planned, there do not
need 6 bean excessive number of either Home or Foctmud meetings. Home Groups are
typically organized around curriculum and other roles/responsibilities. Notes or summaries
from Home Groups analyzing student work based on the critical academic needsuaétibe

by Focus Groups. Schoolwide Focus Groups are organized around the WASC/CDE criteria
categories and concentrate on the analysis of the school program, emphasizing the critical
academic needs related schoolwide learning results, and the importaigreuaisout

students and learning.
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Procedures

1. Leadership Team (and Each Home Group)Organize a schoolwide analysis of student
work and student engagement in learning based on the identified critical academic needs
(related schoolwide learning results)

a. Home Groups: Select academic standards and identify learning activities and
assessments that are directly aligned with the academic standards and critical
academic needs. Examples include short/long projects, oral/group projects, daily
assignments, portfolipperformance activities, and opended problem solving
situations.

b. Home Groups: Examine the selected student work, observe students engaged in
learning experiences and interview students about their learning with respect to the
identified critical academ needs.

c. Home Groups: Discuss, analyze, and draw conclusions about the quality of the
student work and other examined data to assess how well students are performing in
relation to the critical academic needs.

d. Home Groups: Prepare a summary of findingsttvisupporting evidence, including
representative student work that shows a range of student performance levels.

e. Home Groups: Each member of the Home Group will utilize this summary in the
forthcoming Focus Group discussions.

2. Each Focus Group:Review and dicuss alfive categories of criteria in order to
understand that the criteria are guidelines for systematic school improvement that focus
on student accomplishment of the expected schoolwide learning results. These will be
used to evaluate the school pra.

C Note:tEach Focus Group will be asked to answ:
designated criteria and provide supporting evidence.

3. Each Focus Group Discuss thédome Goup information gathered and analyzed about
the selected critical academic nedtie related expected schoolwide learning results and
academic standards. Then examine the school program in relation to the WASC/CDE
criteria assigned to the Focus Group.

What do we know about the i mpact this part
learning?

4. Each Focus Group Decide what peinent data is needed from the Homeo@s and
other sources in order to compare the school program to the designated WASC/CDE
criteria, especially in relation to the identified critical academic needs, relatedtiedp
schoolwide learning results and academic standards.

5. Each Home Group All members report the resulb$ their respectiv&choolwide Focus
Groups, including the data and information still needed.
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6.

7.

Each Home Group Gather and analyze the data anaiinfaion that is needed by the
FocusGroups. $are findings with appropriatechoolwide Focus Grosp

Schoolwide Focus GroupsReview all evidence about the designated WASC/CDE
criteria.
Begin reflection on the following question:
1 How does the current schoalogram impact student learning, especially for these
critical academic needs, the related learning results and academic standards?
Schoolwide Focus GroupsSynthesize the information and data analyzed.
1 For each of the five criteria categories, summarizeifigs related to the criteria
(i.e., respond to the criteria as questions).

- To what extent does each criteria category contribute to the accomplishment of
the critical academic needs, the related expected schoolwide learning results
and academic stanadts?

- What are the prioritized growth areas that will strengthen the school program in
relation to the critical academic needs, the related expected schoolwide learning
results, and academic standards and the criteria concepts?

- What data supports thimdings?

1 Identify major areas of strength. Include supporting evidence.
1 Identify and prioritize growth areas. Include supporting evidence.

MSelf-check guestions:

1 Was the analysis of the school program done in relation to the accomplishment of the
critical academic needstheexpected schoolwide learning resulisicademic
standards and thecriteria concepts?

1 Was the accuracy of the findings discussed?

1 Did discussion occur about how the findings relate to supporting the learning needs of
all students?

1 Wereresponses provided for all the criteria guide questions with supporting
evidence?
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Task 5: Revise the comprehensive schoolwide action plan;
define schoolwide and subgroup growth targets;
establish an ongoing follow -up process to monitor
implementation and accompli shment of the schoolwide
action plan

C Note: The product is a revised Single School Plan for Student Achievement based on the
results of the selétudy. The school integrates the school initiatives into one overall plan.
(See the comparison chartthis task.)Seewww.cde.ca.goy2010 Single Plan for Student
Achievement: A Guide and Template for Creating/Updating the Single Plan for Student
Achievementespecially Appendix H.

Product
SeltStudy Report
Chapte V: #fASchool wide Action Pl ano

A. Revisethe schoolwide action plan. For each section include the elements listed below:
1 Statement of area for improvement, including growth targets

Rationale for area based on ssifidy findings
Link to one or more expeed schoolwide learning results

= =4 =

Ways of assessing progress, including student achievement of the critical academic
needs, expected schoolwide learning results and academic standards

Means to monitor and report progress

Whois responsible and involved

Specific steps, including professional development
Timeline

= =2 =4 A -4

Resources

B. State any additional specific strategies to be used by staff within each subject area/support
program to support sections of the schoolwide action plan.

This includes activities isubject areas related to strengthening a standbeasid
approach in support of student achievement based on both academic standards and the
schoolwide learning results. (optional)

C.Descri be the s clppodessensaringean @adolngprbverhehto w
process.
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C Note: the SC submits the selktudy report after final Leadership Team review.

The SC arranges for the printing of an adequate number of copies and distributes them
to the following people/organizationst to 5 weeks before the visit

1 The visiting committee members

1 One copy of the report onany of the following forms of media:
3-1/2 in. floppy disk, CD, or DVD (reference and support materials are
not required) to:
Accrediting Commission for Schools
533 Airport Boulevard, Suite 200
Burlingame, CA 94010

1 Copies for staff members and other shareholders

Participants

Leadership Team
All Shareholdey via Home an&choolwide Focus Grogp

Procedures

1.

Review Focus @&up summaries and identified areas for improvement based on the 2 to 3
critical academic needs.

Synthesize the identified growth areas into meaningful action plan sections of the long
range action plan.

Review the current schoolwide action plan (e.g., Single Plan for Student Achievement)
and decide upon appropriate modifications.

C Note: The Single Plan for Student Achievement is in harmony withWWA&C/CDE
Focus on Learningrocess; the findings from the sstudy should result in refinement
of the Single Plan for Student Achievement.

Ensure that growth targets have been eistadd for each priority critical academic need
and related expected schoolwide learning results. These growth targets should address
subgroups of students.

Gather feedback, gain consensus, and ensure commitment of all groups.
Make any additional modificains. Revise the plan. Obtain all required approvals

Establishprocesdo monitor student learning based on expected schoolwide learning
results, academic standards, and progress on each schoolwide action plan section
(i.e.,annual progress report to Boad advisory groups).

Provide an annual progress report to the Board, school site council and/or advisory
groups

MSelf-check guestions:

T

Is the action plan organized around growth targets and benchmarks for each student
subgroup?
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1 Do the acton plan sections address the learning needs of all students as identified in
the student/community profile?

1T Has the school i ntegrated other initiative
plan?

1 Are resources dedicated to each growth target?
1 Has theaction plan integrated the visiting committee suggestions?

1 Is there a sound followip process that will be used to monitor the accomplishment of
the action plan?

Formal action plans from each HomeoGp are not necessary; the critical emphasis ig the
consasus and commitment from alhareholdey in implementing the various sections of the
schoolwide action plan.
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One Schoolwide Action Plan 8 WASC/CDE
WASC Suggested Action Plan Components

=

Area of improvement

Link to schoolwide learner outcomes
Rationale

Growth targets

Ways of assessirgjudent achievement
Means of monitoring

Specific tasks/actions

Who is responsible /involved

Timeline

=4 =4 4 4 4 -4 -5 -2 -2

Resources

SPSA (Single Plan for Student Achievement)

=

School goal

Link to LEA goals

Data usedvho was involved

Growth targets

Ways of measuring student achievement
Evaluation of implementation

Monitoring progress

Strategies/actions

Personnel

Start/completion date

= =42 =4 -4 -4 4 -4 -3 -3 -°

Funding source/amount
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C Note: The components for the voluntary template of the Single Plan for Student Achievement
ard the suggested components for the FOL plan are in harmony. The components are identical in
concept; the specific actions of the Single Plan for Student Achievement are expressed in more

detail.

WASC SUGGESTED COMPONENTS

SINGLE PLAN FOR STUDENT
ACHIEVEMENT COMPONENTS

Area of improvement

School goal

Link to schoolwide learner outcomes

Link to LEA goals

Rationale

Data usedd who was involved

Growth targets

Growth targets for focus students

Ways of assessing student achievement

Ways of measuring student achievement

Means of monitoring and evaluating

Process for monitoring and evaluating

Specific tasks/actions

Strategies/actions

Who is responsible/involved

Personnel involved

Timeline

Start/completion date

Resources

Proposed expenditures
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WASC/CDE Tools

WASC/CDE Tools: Criteria with Indicators,
Suggested Evidence to Examine, and
Sample Prompts

This section contains tools assist a school in collecting and analyzingadeg itdetermines

the effectiveness of its program and operations in relation to student leamninding

analysis of the program and operations in relation to the identified critical academic.needs
The tools are organized by the five categories itéria.

Category A: Organization: Vision and Purpose, Governance, Leadership and Staff, and
Resources

Category B: Standardsdased Student Learning: Curriculum

Category C:Standardsased Student Learning: Instruction

Category E:Standarddased Studentearning: Assessment and Accountability
Category E:School Culture and Support fStudent Personal and Acader@oowth

The purposef this analysiss to integrate the accreditation processes for WOA$C and

CDEto ensure an effective, efficient, arelavant improvement process for schools.

Indicators have been listed to assist in the deeper understanding of the critetditidm,

suggested evidence to examiargdsampleprompts or questions have been provided for the

criteria. These should assige school in their work of determining the effectiveness of the
school 6s progr am an dquaity studentearnng.s t o support h

A Self-Study Report template is available and can be found on the WASC website.

The criteria suggested areas to gpalshold be used by the Home and thehoolwide
Focus Group to accomplisfrask4.

C Note: The following chart will assist schools in the use of the results from the Academic
Program Survey on the nine essential program components as they evaluatlvéisemse
against the WASC/CDE criteria and indicators.
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WASC/CDE CRITERIA

ACADEMIC PROGRAM SURVEY (APS)/
ESSENTIAL PROGRAM COMPONENTS (EPCs)

B1. All students participate in a rigorous, relevant,
and coherent standards-based curriculum that
supports the achievement of the academic
standards and the expected schoolwide learning
results.

EPC 1: All students, including English learners
(ELs), students with disabilities (SWDs), and
students with learning difficulties, are provided
current state standards-aligned textbooks and
instructional materials in grades nine and ten ELA
and State Board of Education (SBE) approved
instructional materials in Algebra | or Algebra
Readiness courses. These materials are
implemented daily as designed to support the
needs of all students.

B2. All students have equal access to the
school 6s entire progra
personal learning plan to prepare them for the
pursuit of their academic, personal and school-to-
career goals.

C2. All teachers use a variety of strategies and
resources, including technology and experiences
beyond the textbook and the classroom, that
actively engage students, emphasize higher order
thinking skills, and help them succeed at high
levels.

EPC2: The school 6s master
for all ELA and mathematics courses the
appropriate daily instructional time in the current
district-adopted, core, standards-based ELA
and mathematics grade nine and ten
instructional programs. This instructional time
allocation provides all students, including ELSs,
SWDs, and students with learning difficulties,
with sufficient instruction and practice in order
for them to master grade-level standards and
the skills assessed on the California High
School Exit Examination (CAHSEE). This time
is given priority and protected from interruptions.

E3. All students receive appropriate support along
with an individualized learning plan to help ensure
academic success.

EPC 3: The annual district instructional/ assess-
ment pacing guides are in daily use in all grade
nine and ten ELA and Algebra I/Algebra
Readiness courses. All students in the ELA grade
nine and ten receive at least the minimum course
of study as described by the publisher.

A4. A qualified staff facilitates achievement of the
academic standards and the expected schoolwide
learning results through a system of preparation,
induction, and ongoing professional development.

Ab5. Leadership and staff are involved in ongoing
research or data-based correlated professional
development that focuses on identified student
learning needs.

EPC 4: The principal and vice-principal(s)
complete a 40-hour administrative training in the
standards aligned ELA core or the SBE-adopted
intensive reading intervention program materials
or the SBE-adopted Algebra | or Algebra
Readiness mathematics program materials and
40-hours of structured practicum.

The district provides and monitors regular, on-
going targeted professional development and
support for the principal and vice-principal(s) to
monitor and support the full implementation of the
EPCs.

A4. A qualified staff facilitates achievement of the
academic standards and the expected schoolwide
learning results through a system of preparation,
induction, and ongoing professional development.

A5. Leadership and staff are involved in ongoing
research or data-based correlated professional
development that focuses on identified student
learning needs.

D2. Teachers employ a variety of assessment
strategies to evaluate student learning. Students

EPC 5: All classrooms have highly qualified

teachers appropriately credentialed for their
assignment(s).

All teachers, of ELA, intensive intervention,
Algebra Readiness, or Algebra |, including

teachers of ELs and SWDs, have completed a
40-hour instructional materials professional
development and 80-hour follow-up structured
practicum in the standards-aligned ELA and/or
intensive intervention program or the Algebra
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WASC/CDE CRITERIA

ACADEMIC PROGRAM SURVEY (APS)/
ESSENTIAL PROGRAM COMPONENTS (EPCs)

and teachers use these findings to modify the
teaching/learning process for the enhancement of
the educational progress of every student.

Readiness or Algebra | program used at the
school through an experienced, knowledgeable
provider.

A5. Leadership and staff are involved in ongoing
research or data-based correlated professional
development that focuses on identified student
learning needs.

C2. All teachers use a variety of strategies and
resources, including technology and experiences
beyond the textbook and the classroom, that
actively engage students, emphasize higher order
thinking skills, and help them succeed at high
levels.

EPC 6: The school/district provides all grade nine
and ten ELA, ELD, and intensive intervention with
teachers trained and experienced content
experts, coaches, specialists, or other teacher
support personnel who have subject matter
expertise. The coaches, content experts, and
specialists work primarily in the classroom and
assist with the full and skillful implementation of
the districtos current
programs to improve student achievement.

D3. The school with the support of the district and
community has an assessment and monitoring
system to determine student progress toward
achievement of the academic standards and the
expected schoolwide learning results.

EPC 7. The district provides and supports an
easily accessible electronic data management
system, and the school is uniformly administering,
scoring, analyzing, and using  student
achievement data from entry-level and/or
diagnostic assessments, progress monitoring
assessments (including frequent formative and
curriculum-embedded assessments), and
summative assessments on a timely basis in
grade nine and ten ELA.

A5. Leadership and staff are involved in ongoing
research or data-based correlated professional
development that focuses on identified student
learning needs.

D2. Teachers employ a variety of assessment
strategies to evaluate student learning. Students
and teachers use these findings to modify the
teaching/learning process for the enhancement of
the educational progress of every student.

EPC 8: The school/district, through the principal
or designee, uniformly provides and supports
structured opportunities to collaborate monthly on
a continuous and frequent basis (preferably at
least twice monthly) for all teachers of ELA and
Algebra/Algebra Readiness, including strategic
and intensive intervention, special education, and
ELD teachers.

A6. The human, material, physical, and financial
resources are sufficient and utilized effectively
and appropriately in accordance with the legal
intent of the program(s) to support students in
accomplishing the academic standards and the
expected schoolwide learning results.

D4. The assessment of student achievement in
relation to the academic standards and the
expected schoolwide learning results drives the
school 6s program, i ts
improvement, and the allocation and usage
of resources.

EPC 9: The allocation and coordination of district
and school site general and categorical funds to
support implementation of the EPCs in ELA, and
ELD, are aligned and prioritized in the SPSA.

For full text of the APS, see the CDE Webpage at: www.cde.ca.gov/ta/ac/ti/documents/apshigh09.doc.
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Category A: Organization: Vision and Purpose,
Governance, Leadership and Staff, and Resources

Al. Organization Criterion

The school has a clearly stated vision or purpose based on its student needs, current educational
research and the belief that all studerds achieve at high academic levels. Supported by the
governing board and the central administrat.
expected schoolwide learning results and the academic standards.

Indicators with Sample Prompts

Vision 7 ESLRs i Profile

The school has established a clear, coherent vision (purpose) of what students should know and
perform; it is based upon high quality standards and is congruent with research, practices, the
student/community profile data, and a belief thattallents can learn.

Comment on pertinent student/community profile data that has impacted the development of the
vision and the expected schoolwide learning results

Development/Refinement of Vision/ESLRs

The processes to ensure involvement of represeesatiom the entire school community in the
development/refinement of the vision and expected schoolwide learning results are effective.
Examine the effectiveness of the processes to ensure involvement of representatives from the

entire school community ithe development/refinement of the vision and expected schoolwide
learning results.

Understanding of Vision and ESLRs

Students, parents, and other members of the school community demonstrate understanding of
and commitment to the vision and the expectedaietide learning results.

Examine the effectiveness of the processes to ensure involvement of representatives from the
entire school community in the development/refinement of the purpose and expected schoolwide
learning results.

Regular Review and Revision

The school is implementing an effective process for regular review/revision of the school
purpose and the expected schoolwide learning results based on student needs, global, national
and local needs, and community conditions.
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Examine the effectiveneskthe process for regular review/revision of the school purpose and

the expected schoolwide learning results based on student needs, global, national and local
needs, and community conditions. Examine the effectiveness of the process for regular
review/revsion of the school purpose and the expected schoolwide learning results based on

student needs, global, national and local needs, and community conditions.

Additional Findings

From examining additional relevant evidence, what has been learned regar@irextént to
which ths criterion is being addressed?

Comment on the degree to which this criter
the identified critical academic needs.

Suggested Areas to Analyze

Suggested areas to anadyindeterminng the degree to which the criterion is being:met

a copy of the written visioand schoolwide learning results

student/community profile data

researckbased knowledge about teaching and learning

national and state educational issues

whatshareholdesgrarps have been involved in the
the degree of involvement of thesteareholdegroups

the process for reaching consensus amonghhesholdegroups regarding the vision

interviews with staff, students, parents, board district personnel and other
shareholders to determine their level of understanding and commitment to the vision

=4 =4 4 -4 4 -5 -4 -4

1 the process for regular communication with the school commurméydeng review and
revision of dher ewdence identified by the school

1 mema and other written documents
1 other evidence identified by the school
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A2. Governance Criterion

The governing board (a) has policies and byl a
support the achievement of the expected schoolwide learningsreswlt academic standards

based on datdriven instructional decisions for the school; (b) delegates implementation of these
policies to the professional staff; and epnitors results regularly and approves the single
schoolwide action plan and its retatship to the Local Educational Agency (LEA) plan.

Indicators with Sample Prompts

Governing Board
There is clarity of the policies and procedures regarding the selection, composition and specific
duties of the governing board, including the frequency agdlarity of board meetings

Comment on the clarity of the policies and procedures regarding the selection, composition and
specific duties of the governing board, including the frequency and regularity of board meetings

Relationship of Governance to Vision and ESLRs
The governing boafdd policies are directly connected to the scBoeision and purpose and
expected schoolwide learning results

Comment on the clarity of the policies and procedures regarding the selection, composition and
specific duties fothe governing board, including the frequency and regularity of board meetings

Understanding Role of Governing Board
The school community understands the governing lisarole, including how parents can
participate in the scho@ governance

To what dgree does the school community understand the governing doané, including
how parents can participate in the schisojjovernance

Governing Board® Involvement in Review/Refinement
The governing board is involved in the regular review and refineofehe schodk vision and
purpose and expected schoolwide learning results

How is the governing board involved in the regular review and refinement of the Gchisan
and purpose and expected schoolwide learning results

Professional Staff and Governing Board
There is clear understanding about the relationship between the governing board and the
responsibilities of the professional staff

To what degree is there clear understanding about the relationship between the governing board
and the responsibtles of the professional staff

Board®& Evaluation/Monitoring Procedures
There is clarity of the evaluation and monitoring procedures carried out by the governing board,

including review of student performance, overall school operations, and fiscal bé&dlib
school

Comment on the clarity of the evaluation and monitoring procedures carried out by the
governing board, including review of student performance, overall school operations, and fiscal
health of the school
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Complaint and Conflict Resolution Procedures

The established governing board/scli®alomplaint and conflict resolution procedures as they
apply to the scho@ shareholders are effective

Examine and comment on the established governing board/é&hamihplaint and conflict
resolution procdures as they apply to your sch@s$hareholders

Additional Findings

From examining additional relevant evidence, what has been learned regarding the extent to
which ths criterion is being addressed?

Comment on the degree to which this criterionimpactse s ch ool 6s addressing
the identified critical academic needs.

Suggested Areas to Analyze
Suggested areas to anadyindetermining the degree to which the criterion is being met

the legal status and organization of the school
parentparticipation in the scho@ governance
the selection, composition and specduties of the governing board

the alignment between the governing auth@sityolicies and the schaslpurpose and
expected schoolwide learning results

1 the nature and extent the school communiés understanding of the governing baard
role

1 the relationship between the duties of the governing board and the responsibilities of the
professional staff

1 the evaluation and monitoring procedures carried out by the governing bwduding
annual reviews of student performance, academic prognesiscal health of the school

1 the frequency and regularity of board meetings

1 the involvement of the schdslauthorizing agency in reviewing and monitoring student
progress and overachool operations

1 the degree of participation of board and district personnel in the development of the
vision and expected schoolwide learning results

1 complaint and conflict resolution procedures
9 additional evidace

= =4 4 A

X Additional suggested evidence to examine for Charter Schools:

1 the schodk charter with respect to the governance structure, organizational charts, size,
scope and composition

1 the schodk policies with regard to selection of board members, conflict of interest,
meeting protocols and procedsyand delineation of powers and authority with school
administration

9 board policies and procedures that are clearly defined and written
the qualifications of board members to carry out their responsibilities
1 additional evidence

=a
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A3. Leadership and Staff Cr iterion

Based on student achievement data, the school leadership and staff make decisions and initiate
activities that focus on all students achieving the expected schoolwide learning results and
academic standards. The school leadership and staff anmoafiitor and refine the single
schoolwide action plan based on analysis of data to ensure alignment with student needs

Indicators with Sample Prompts

Broad-Based and Collaborative
The schodls planning process is broddsed, collaborative and has comnatih of the
shareholders, including the staff, students, and parents

Document that the school planning process is bybasked, collaborative and has commitment of
the shareholders, including the staff, students, and parents

School Plan Correlated to Student Learning
The schods Single Plan for Student Achievement and analysis of student achievement of the
critical academic needs, expected schoolwide learning results, and academic standards

What evidence supports that there is a correlation between thgleSPlan for Student
Achievement and analysis of student achievement of the critical academic needs, expected
schoolwide learning results, and academic standards

Correlation between All Resources, ESLRs and Plan

There is correlation between allocation tohe/fiscal/personnel/material resources, expected
schoolwide learning results, and the improvement schoolwide action plan

What evidence supports the correlation between allocation of time/fiscal/personnel/material
resources, expected schoolwide learniegults, and the improvement schoolwide action plan

Additional Findings

From examining additional relevant evidence, what has been learned regarding the extent to
which the criterion is being addressed?

Comment on the degree to which this criterionimpas t he school 6s addr ess
the identified critical academic needs.
Suggested Areas to Analyze

Suggested areas to analyzel@iermining the degree to which the criterion is being met:

1 rosters, minutes of meetings, interview/survey datather indicators of inclusion
showing that the school planning process is bitmagkd, collaborative and has
commitment of the stakeholders

1 the degree of correlation between the Single Plan for Student Achievement and
analysis of student achievementloé critical academic needs, the expected
schoolwide learning results, and academic standards

1 the degree of correlation between allocation of time/fiscal/personnel resources,
improvement plans, and learning results

1 the specific benchmarks and account@ptbols used in the monitoring process
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9 indications of the number of staff involved in school action plans
1 evidence of student involvement in developing action plans
i other evidence identified by the school
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A4, Leadership and Staff Criterion

A qualified saff facilitates achievement of the academic standards and the expected schoolwide
learning results through a system of preparation, induction, and ongoing professional
development.

Indicators with Sample Prompts

Employment Policies/Practices
The school haslear employment policies/practices relatedualification requirements of staff.

Evaluate the clarity of the employment policies/ practices related to qualification/statutory
requirements of staff

Qualifications of Staff
The school has procedures ttsare that staff members are qualified based on staff background,
training and preparation

Evaluate the procedures to ensure that staff are qualified based on staffduaud, training
and preparation.

Maximum Use of Staff Expertise

The process to assigstaff members in order to maximize the use of their expertise in
accomplishing quality student learning is effective

How effective is the process to assign staff members in order to maximize the use of their
expertise in accomplishing quality studentrlaag?

Defining and Understanding Practices/Relationships

The school has clear administrator and faculty written policies, charts, and handbooks that define
responsibilities, operational practices, decigiaking processes, and relationships of leadership
and staff

Evaluate the administrator and faculty written policies, charts, and handbooks that define
responsibilities, operational practices, decisioraking processes, and relationships of
leadership and staff. Determine the clarity and understandinthede by administration and
faculty.

Internal Communication and Planning
The school has effective existing structures for internal communication, planning, and resolving
differences

How effective are the existing structures for internal communicati@mnpig, and resolving
differences?

Staff Actions/Accountability to Support Learning

The school evaluates the effectiveness of the processes and procedures for involving staff in
shared responsibility, actions, and accountability to support student leafiisgincludes an
evaluation of the kinds of collegial strategies used to implement innovations and encourage
improvement, such as shadowing, coaching, observation, mentors, group presentations
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How effective are the processes and procedures for invobtaff in shared responsibility,
actions, and accountability to support student learning? Include comments on the kinds of
collegial strategies used to implement innovations and encourage improvement, such as
shadowing, coaching, observation, mentors, grptesentatiorn?

Evaluation of Existing Processes

The school leadership regularly reviews the existing processes to determine the degree to which
actions of the leadership and staff focus on successful student learning

To what extent does the school |leatip regularly review the existing processes to determine
the degree to which actions of the leadership and staff focus on successful studentdearning
Additional Findings

From examining additional relevant evidence, what has been learned regardingtéhé tex
which ths criterion is being addressed?

Comment on the degree to which this criterion
the identified critical academic needs.

Suggested Areas to Analyze
Suggested areas to anadyindeterminingthe degree to which the criterion is being met

1 the degree to which the actions of the leadership are directly linked to student
achievement of the academic standards and the expected schoolwide learning results;
cite examples

1 administrator and faculty witen policies, charts, and handbooks that define
responsibilities and relationships

1 strategies for team building used at the school
the structures for internal communications and resolving differences

T the | eadershipbs processafeisshaaadd procedur es
responsibilities and actions to support student learning

the level of actual staff involvement in actions focusing on successful student
learning; obtained through interviews with staff and administration

descriptions of collaboration a@®the school

employment policies/practices related to qualification/statutory requirements
information on staff background, training and preparation

staff assignments to maximize use of their expertise

the kinds of collegial strategies used to implemenbvations and encourage
improvement, such as shadowing, coaching, observation, mentors, group
presentations

1 other evidence identified by the school

=
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A5. Leadership and Staff Criterion

Leadership and staff are involved in ongoing research orbdetad coelated professional
development that focuses on identified student learning needs.

Indicators with Sample Prompts

Support of Professional Development

The school effectively supports professional development with time, personnel, material, and
fiscal resouces to facilitate all students achieving the academic standards and the expected
schoolwide learning results.

How effective is the support of professional development with time, personnel, material, and
fiscal resources to facilitate all students achievihg academic standards and the expected
schoolwide learning results?

Supervision and Evaluation

The school implements effective supervision and evaluation procedures in order to promote
professional growth of staff.

How effective is the schasl supervisin and evaluation procedures in order to promote
professional growth of staff

Measurable Effect of Professional Development

There are effective operating processes that determine the measurable effect of professional
development on student performance.

Comment on the processes and their effectiveness in determining the measurable effect of
professional development on student performance

Additional Findings

From examining additional relevant evidence, what has been learned regarding the extent to
which the criterion is being addressed?

Comment on the degree to which this criterion
the identified critical academic needs.

Suggested Areas to Analyze
Suggested areas to aradyindetermining the degree to vehi the criterion is being net

1 the extent to which staff is supported by time, personnel, material and fiscal resources for
planning and professional development to facilitate all students achieving the academic
standards and the expected schoolwide lagrrésults

1 the evaluation procedures utilized and their effectiveness in promoting professional
growth

1 occurrence and extent of monitoring

1 written professional development plan and foHopvto professional development
activities
1 description of how plan vg&adeveloped and how priorities are set
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1 interviews with staff members to learn their perceptions of the purpose and effectiveness
of professional development

1 the extent to which staff members have taken advantage of professional development
options availatd

1 written and verbal assessment of how professional development has impacted student
learning and accomplishment of the expected schoolwide learning results

1 other evidence identified by the school
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A6. Resources Criterion

The human, material, physical, afwlancial resources are sufficient and utilized effectively and
appropriately in accordance with the legal intent of the program(s) to support students in
accomplishing the academic standards and the expected schoolwide learning results.

Indicators with Sa mple Prompts

Allocation Decisions

There is a relationship between the decisions about resource allocations, thé saésiool and
purpose and student achievement of the expected schoolwide learning results and the academic
standards. The school leadepshnd staff are involved in the resource allocation decisions

Evaluate the relationship between the decisions abeg o ur ce al | ocavisiomns, t
and purpose and student achievement of the expected schoolwide learning results and the
academicstandards. Additionally, comment on the extent to which leadership and staff are
involved in the resource allocation decisions.

Practices

There are processes operating in relationship to district practices for developing an annual
budget, conducting an anal audit, and at all times conducting quality business and accounting
practices, including protections against mishandling of institutional funds. (Slotee of this

may be more distridbased than schotlased.)

Evaluate the scho@® processes in relamnship to district practices for developing an annual
budget, conducting an annual audit, and at all times conducting quality business and accounting
practices, including protections against mishandliof institutional funds.Note Some of this

may be mee districtbased than schodiased.)

Facilities

The school s facilities &aisian aral dergpseaandearetsafe, me e t
functional, and well maintained

Determine if the facilities are adequate to meet the séhadsion and purpose dnare safe,
functional, and welmaintained.

Instructional Materials and Equipment

The procedures for acquiring and maintaining adequate instructional materials and equipment,
such as textbooks, other printed materials, au@ioal, support technology, mipulatives, and
laboratory materials are effective

Evaluate the effectiveness of the procedures for acquiring and maintaining adequate
instructional materials and equipment, such as textbooks, other printed materials,vesuih
support technology, nmgpulatives, and laboratory materials.

Well-Qualified Staff

Resources are available to enable the hiring and nurturing of ajuadified staff, including
ongoing professional development.

Determine if the resources available enable the hiring and nuguof a weHlqualified staff,
including ongoing professional development.
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Long-Range Planning

The di st r is<proceasasdfor egularcewamidation of a {magge plan to ensure the
continual availability and coordination of appropriate resourcassiipport student achievement

of the academic standards and the expected schoolwide learning results are effective and are
regularly evaluated

Evaluate thed i st r i ct s processes forhregudar éxamination of a loagge plan to
ensure the contiral availability and coordination of appropriate resources that support student
achievement of the academic standards and the expected schoolwide learning results

Additional Findings

From examining additional relevant evidence, what has been learned negaite extent to
which ths criterion is being addressed?

Comment on the degree to which this criterion
the identified critical academic needs.

Suggested Areas to Analyze
Suggested areas to aradyindetermining the degree to which the criterion is being: met
1 description of the resources which are considered crucial to the operation of the school
and its focus on academic standards and expected schoolwide learning results
1 availability of materials, spacand equipment to support student learning
1 number of staff members and level of professional expertise

1 the adequacy of the facilities to meet the purpose of the school, i.e., safe, functional, and
well-maintained

1 the procedures for maintaining the phytfeailities
1 the procedures for hiring and nurturing a walialified staff

1 the procedures for acquiring and maintaining adequate instructional materials, such as
textbooks, other printed material, audisuals, support technology, mpulative,
laboratoy materials

1 the school plan which describes how resources will be utilized

1 how resources are being coordinated to support all students accomplishing the academic
standards and the expected schoolwide learning results

1 how district resources are being apglte students accomplishing the academic
standards and the expected schoolwide learning results

1 the procedures for regular examination of the master orrmge plan to ensure all
students are achieving the academic standards and the expected scHealwidg
results

T the involvement of t heangeplanaimgl 6 s sharehol de
91 other evidence identified by the school
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A7. Resource s Criterion [Charter Schools only]

The governing authority and the school leadership execute responsible resourice) (ftarthe
future. The school is fiscally solvent and uses sound and ethical accounting practices
(budgeting/monitoring, internal controls, audiiscal health and reporting).

Indicators with Sample Prompts

Long -range Financial (and other Resources) Pla n

The school regularly reviews itslomgange (and ot her resources) pl
purpose and expected schoolwide learning results. Decisions about resource allocation are
directly related to the sciesxltsl 6s purpose and

To what extent the school regularly reviews its loagge (and other resources) plan in relation

to the school 6s purpose and expected school wi
resource all ocati on d urposecandisghoolwield leatningdes@lt® t he s
Regular Accounting and External Audit Procedures

The school has defined regular accounting and external audit procedures

To what extente schoohasdefined regular accountghand external audit procedures?

Budget ing Process & Transparency

The school develops and monitors it® annual b
Comment on how the school has developed and monitors its annual budgeting process to ensure
Atransparency

Adequate Compensation, Staffing, Reserves

The school provides adequate compensation to faculty, administrators, and staff, adequate
staffing for the school s program; and reason
To what extent does the school provide adequate compensation to faculty, taaoisjsand
staff; adequate staffing for the scho?2l 6s pro
Marketing Strategies

The school has marketing strategies to support the implementation of the developmental
program, including research and informatiorhelp develop future planning

Evaluate the school s marketing strategies to
program, including research and information to help develop future planning

Stakeholder Involvement

All stakeholders are invobd in future planning, including addressing leagge capital needs

To what extent are all stakeholders involved in future planning, including addressintaluge

capital needs?

Informing the Public and Appropriate Authorities

The governing authoritieand school leaders inform the public and appropriate governmental
authorities about the financial needs of the organization
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Evaluate the processes for the governing authorities and school leaders informing the public and
appropriate governmental authags about the financial needs of the organization

Adequacy of Reserve Funds
The school ensures the adequacy of reserve funds to ensure the financial stability of the school

How does the school ensure the adequacy of reserve funds to ensunartbmlfstability of the
school?
Decisions -Schoolwide Learning Results

The school bases resource allocation decisions in relationship to the expected schoolwide
learning results and the critical academic needs of the students

To what extent does the school baseresource allocation decisions in relationship to the
expected schoolwide learning results and the critical academic needs of the students
Additional Findings

From examining additional relevant evidence, what has been learned regarding the extent to
which this criterion is being addressed?

Comment on the degree to which this criterion
the identified critical academic needs.

Suggested Areas to Analyze

Suggested areas to anadyindetermining the degree which the criterion is being met

1 the longrange financial (and other resources) plan which is regularly reviewed and

l inked to the school ds purpose and expecte
1 defined regular accounting and external audit procedures
1 evidence that the school provides adequate compensation to faculty, administrators,

and staff; adequate staffing for the schoo
reserves

1 the marketing strategies used to support the implementation of the developmental
program

1 the research and information used to form the-J@mge plan
1 the involvement of stakeholders in the future planning

1 governing authorities and school leaders involved in informing the public and
appropriate governmental authorities about the firamaeds of the organization

1 the adequacy of the reserve funds to ensure the financial stability of the school

T the school 6s pl anni n-{gange capital aeedbilfirygs, addr es s
equipment, endowment

1 decisions about resource allocationsarede ct | 'y rel ated to the sct
the expected schoolwide learning results

1 the budgeting process involves board, administrationjtigand staff, as

appropriate
1 the annual budget, its development and monitqingo ces s, and its dAtrar
1 other evidence identified by the school
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A8. Resource s Criterion [Charter Schools only]

The school has developed policies, procedures, and internal controls for managing the financial
operations that meet state laws, generally accepted practices, anidsédhidards.

Indicators with Sample Prompts

Written and Adopted Policies/Procedures
The school has written adopted fiscal policies and procedures for internal controls.

Evaluate the fiscal policies and procedures for internal controls.

Annual Financial Aud it

The school has an annual independent financial audit that employs generally accepted accounting
principles, including a listing of audit exceptions and deficiencies which the school has resolved
to the satisfaction of the chartgranting agency. Therare written policies on the scope and
responsibilities related to an independent financial audit. The school sends the audit reports to
the authorizing agency and other government entities as required by law.

Explain how the school addresses the followifige school has an annual independent financial
audit that employs generally accepted accounting principles, including a listing of audit
exceptions and deficiencies which the school has resolved to the satisfaction of the charter
granting agency. There arwritten policies on the scope and responsibilities related to an
independent financial audit. The school sends the audit reports to the authorizing agency and
other government entities as required by law.

Compliance of Personnel
Personnel follow the ftal policies and procedures.

Evaluate the degree to which personnel follow the fiscal policies and procedures

Processes for Implementation of Financial Practices

The school has processes and protections for the following: 1) who is authorized to sign
contacts, write checks, and release institutional funds; the monitoring of payroll information; the
review of bank reconciliations and deposits/withdrawals of all school financial accounts; the
policies and procedures for the use of credit cards and otherdfrcredit.

Explain the effectiveness of the following: The school has processes and protections for the
following: 1) who is authorized to sign contracts, write checks, alghse institutional funds;

the monitoring of payroll information; the review fobank reconciliations and
deposits/withdrawals of all school financial accounts; the policies and procedures for the use of
credit cards and other lines of credit.

Contracts 8 Accounting

The school has a contracting process for services, equipment, and materials and accounts for all
contracts of $75,000 or more and their purposes.

Explain the effectiveness of the following: The school has a contracting processvioesse
equipment, and materials and accounts for all contracts of $75,000 or more and their purposes.
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Additional Findings

From examining additional relevant evidence, what has been learned regarding the extent to
which ths criterion is being addressed?

Comment on the degree to which this criterion
the identified critical academic needs.

Suggested Areas to Analyze

Suggested areas to arnadyindetermining the degree to which the criterion is being met

1 the written and adopted fiscal policies and procedures for internal controls

T the school 6s annual independent financi al
accepted accounting principles, including a listing of audit exceptions and
deficiencies which the schbresolved to the satisfaction of the chadeanting
agency

1 written policies on the scope and responsibilities related to an independent financial
audit

1 the most recent, comprehensive audit by a credible outside CPA using generally
accepted accountinggrctices and following state/federal laws

1 the compliance of personnel in consistently following the fiscal policies and
procedures

1 written policies regarding person(s) who are authorized to sign contracts, write
checks, and release institutional funds

1 theprocess for monitoring of payroll information

1 the process for reviewing bank reconciliations and deposits/withdrawals of all school
financial accounts

1 the policies and procedures for the use of credit cards and other lines of credit

1 evidence that the schiolmas sent its audit reports to the authorizing agency and other
government entities as required by law

1 evidence that the chartering authorizing agency reviews the annual audit report and
responds to any corrective action plans of the school

protections aginst mishandling of institutional funds

the business, accounting, and ethical practices for handling institutional funds
the contracting process for services, equipment, and materials

an accounting of all contracts of 3200 or more and their purposes

other evidence identified by the school
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B: Standards-based Student Learning: Curriculum
B1. Curriculum Criterion

All students participate in a rigorous, relevant, and coherent staruoksdd currigclum that
supports the achievement of the academic standards and the expected schoolwide learning
results. Through standarbiased learning (what is taught and how it is taught), these are
accomplished.

Indicators with Sample Prompts

Current Educational R esearch and Thinking

The school provides examples that document the use of current educational research related to
the curricular areas in order to maintain a viable, meaningful instructional program for students.

Provide examples that document the usecwofrent educational research related to the
curricular areas in order to maintain a viable, meaningful instructional program for students.

Academic Standards for Each Area
The school has defined academic standards for each subject area, course, amdfar prog

To what extent are there defined academic standards for each subject area, course, and/or
program?

Congruence

There is congruence between the actual concepts and skills taught, the academic standards and
the expected schoolwide learning results.

To what extent is there congruence between the actual concepts and skills taught, the academic
standards and the expected schoolwide learning results?

Student Work & Engagement in Learning

The school s examination of representative s
engagement in learning demonstrates the implementation of a stabdaedscurriculum and

the schoolwide student goals (ESLRS)

How doesthe examination of representative samples of student work and snapshots of student
engagement in learning demonstrate the implementation of a stadssdd curriculum and
the schoolwide student goals (ESLRs)?

Accessibility of All Students to Curriculum

A rigorous, relevant and coherent curriculum to all students is accessible to all students. The
school examines the demographics and situation of students throughout the class offerings. The
school 6s instructional p r eess ana seiccesafor dpecaltnbedss a c
students.

What have you learned about the accessibility of a rigorous, relevant and coherent curriculum to
all students? What did you learn from examining the demographics and situation of students
throughout the classfierings? How do the instructional practices and other activities facilitate
access and success for special needs students?
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Integration Among Disciplines
There is integration among disciplines at the school.
To what extent is there integration among ilikces?

Curricular Development, Evaluation, and Revisions

The school assesses its curriculum review, evaluation, and review processes for each program

area, including graduation requirements, credits, grading policies, and homework policy
regarding the irpact of these processes on providing a challenging, coherent, and relevant
curriculum for all students.

Comment on the curriculum review, evaluation, and review processes for your program area,
including graduation requirements, credits, grading polices] homework policy. Comment on

the impact of these processes on providing a challenging, coherent, and relevant curriculum for
all students.

Policies-Rigorous, Relevant, Coherent Curriculum

The school assesses the curriculum and its rigor, relevancyoaedeacy after examination of
policies regarding course completion, credits, grading policies, homework, etc.

What have you learned about the accessibility of a challenging, relevant and coherent
curriculum to all students? What have you learned from exagithe demographics and

distribution of studentshroughout the class offeringg,.g., master classchedule and class
enrollments?

Articulation and Follow-up Studies

The school articulates regularly with feeder schools and local colleges and unieiidiiee
school uses follovup studies of graduates and others to learn about the effectiveness of the
curricular program.

Share examples of articulation with feeder schools and local colleges and universities, including
comments on the regularity of theiccurrence. What has been revealed through the falipw
studies of graduates and others regarding the effectiveness of the curricular program?

Additional Findings

From examining additional relevant evidence, what has been learned regarding the extent to
which this criterion is being addressed?

Comment on the degree to which this criteri
the identified critical academic needs.

Suggested Areas to Analyze

Suggested areas to anadyindetermining the degree which the criterion is being met

1 how current educational research and thinking documents such as the California
Frameworksand other related publications are used to assist schools in work with
academic standards and expected schoolwide learningsresult

1 the academic standards for each subject area, course and/or program;-taadntra
the interrelationships of these

1 the degree of congruence between the actual concepts and skills taught, the academic
standards and the expected schoolwide learningtsesul
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student work and student engagement in learning demonstrating the implementation
of a curriculum defined by current research

master schedule
the extent to which there is integration among disciplines

process which exist for articulation among and betweeels, departments or
clusters

efforts being made to articulate with8&feeders schools and local colleges and
universities in developing a strong foundation

demographics and distribution of students throughout the class offerings (to include
gender, thnicity, primary language and students with special needs) (e.qg., class
enroliment lists)

how the instructional practices and other activities facilitate access and successful
educational outcomes for students who are learning English, economically
disadwantaged, underachieving, gifted and talented, average ability; and students
receiving educational services

the procedures used for curriculum development, evaluation and revisions, the
curricular organization of the school, including graduation requiresnerddits,
grading policies, homework policy

follow-up studies of graduates
other evidence identified by the school
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B2. Curriculum Criterion

Al | students have equal access to the school
learning plan to pmare them for the pursuit of their academic, personal and stioateer
goals.

Indicators with Sample Prompts

Variety of Programs & Full Range of Choices

All students have opportunities to make appropriate choices and pursue a full range of realistic
career and educational options. The school provides for career exploration, preparation for
postsecondary education and-peehnicaltraining for all students.

What have you learned regarding the extent to which all students have opportunities to make
appropriate choices and pursue a full range of realistic career and educational options? How
does the school provide for career explooati preparation for postsecondary education and
pre-technical training for all students?

Student -Parent -Staff Collaboration

Parents, students and staff collaborate in the development and monitoring of a student's personal
learning plan, based upon a stutkelearning style and career and educational goals.

To what extent do parents, students and staff collaborate in the development and monitoring of a
student's personal learning plan, based upon a student's learning style and career and
educational goals?

Monitoring/Changing Student Plans

The school implements processes for monitoring and making appropriate changes in students'
personal learning plans (e.g., classes and programs) and regularly evaluates them.

What processes are utilized for monitoring anékmg appropriate changes in students'
personal learning plans (e.g., classes and programs)? How effective are these?

Post High School Transitions

The school implements strategies and programs to facilitate transitions to post high school
options and regally evaluates their effectiveness.

How effective are strategies and programs to facilitate transitions to post high school options?

Additional Findings

From examining additional relevant evidence, what has bemmde regarding the extent to
which the criterion is being addressed

Comment on the degree to which this criterion
the idenified critical academic needs.

Suggested Areas to Analyze
Suggested areas to analyzel@iermining the degree to which the criterion is being met:

9 adescription of the variety of programs available to all students

1 the extent to which all students have opportunities to make appropriate chaices an
pursue a full range of realistic career and educational options
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1 the extent to which parents, students and staff collaborate in the development and
monitoring of a studentodos personal | earnin
career and edutianal goals

1 the extent to which the student population and surrounding community influences
curriculum offerings and choice and how the curriculum builds on the cultural and
linguistic characteristics of the students and community

1 the extent to which thechool program provides for career exploration, preparation for
postsecondary education and-peehnical training for all students

1 processes for monitoring students and their plans
1 processes for making changes in classes, programs

1 strategies for smoothansitions to post high school options (e.g., plans and programs in
place which facilitate these transitions)

1 follow-up studies of a wide variety of graduates and/or exit surveys
1 other evidence identified by the school
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B3. Curriculum Criterion

Upon completon of the high school program, students have aiktthe requirements of
graduation.

Indicators with Sample Prompts

Real World Applications & Curriculum

All students have access to real world applications of their educational intenesgionshipto
a rigorous, standardsased curriculum.

To what extent do all students have access to real world applications of their educational
interestsin relationship to a rigorous, standardmsed curriculum?
Meeting Graduation Requirements

The school implements academic support programs to ensure students are meeting all
requirements, including the CAHSEE.

How effective are academic support programehsure students are meeting all requirements,
including the CAHSEE?

Additional Findings
From examining additional relevant evidence, what has bemmde regarding the extent to
which ths criterion is being addressed

Comment on the degree to which this criterion
the idenified critical academic needs.

Suggested Areas to Analyze
Suggested areas to anadyindetermining the degreée which the criterion is being met

1 the extent to which all students have access to a rigorous, stabdaedscurriculum as
well as opportunities to explore real world applications of their educational interests

1 academic support program to ensure gttglare meeting all requirements

1 process for regular review of student data that provides information on students meeting
the graduation requirements, including CAHSEE

T the extent to which the school 6s educati on
accomnodate changes in student interests and areas of career exploration

1 other evidence identified by the school
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C: Standards-based Student Learning: Instruction
C1l. Instruction Criterion

To achievehe academic standards and the expected schoolwide learning results, all students are
involved in challenging learning experiences.

Indicators with Sample Prompts

Results of Student Observations and Examining Work

The school 6s o0bserimgaand then exammihg of studehtewotk prowoe k
information on the degree to which all students are involved in learning to assist them in
achieving the academic standards and the expected schoolwide learning results. The school,
particularly, has evaluateithe degree of involvement in the learning of students with diverse
backgrounds and abilities and modified approaches based on findings.

To what extent did the observations of student working and the examining of student work
provide information on the dege to which all students are involved in learning to assist them in
achieving the academic standards and the expected schoolwide learning results? Particularly,
comment on the degree of involvement in the learning of students with diverse backgrounds and
abilities.

Student Understanding of Performance Levels

The students know beforehand the standards/expected performance levels for each area of study.

To what extent do students know beforehand the standards/expected performance levels for each
area of study

Differentiation of Instruction

The school 6s instructional staff me mber s di f
student learning.

To what extent is differentiation of instruction occurring and what is the impact on student
learning?

Student Perceptions

The students understand the expected level of performance based on the standards and the
schoolwide learning results. Through interviews and dialogue with students that represent the
schoolpopul ati ons, t he school ceptiersroh their debroing t t he
experiences.

Through interviews and dialogue with students that represent the school population, comment on
a) their level of understanding of the expected level of performance based on the standards and
the schoolwide learningesults and b) their perceptions of their learning experiences.

Additional Findings

From examining additional relevant evidence, what has bemmde regarding the extent to
which ths criterion is being addressed

Comment on the degree to which this criterion
the idenified critical academic needs.
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Suggested Areas to Analyze
Suggested areas to anadyindetermining the degree to whithe criterion is being met

T

observation of students working and student work that illustrates the extent to which all
students are involved in learning to assist them in achieving the academic standards and
expected schoolwide learning results (examptestumlents working includes: oral
presentations, individual and group work, discussions, investigations and experiments,
performances; examples of student work include: essays, reports, project products,
journals, portfolios, opeended responses, tests)

the extent to which students know beforehand the standard/expected performance levels
for each area of study

the extent to which differentiation of instruction is occurring and its impact on student
learning

student interviews which illustrate the extentaich students recognize the academic
standards and the expected schoolwide learning results and the expected level of
performance

the degree of involvement in the learning of students with diverse backgrounds and
abilities
other evidence identified byehschool
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C2. Instruction Criterion

All teachers use a variety of strategies and resources, including technology and experiences
beyondthe textbook and the classrodhat actively engage students, emphasize higher order
thinking skills, and help them su@zmtat high levels.

Indicators with Sample Prompts

Current Knowledge

Teachers are current in the instructional content taught and redsseth instructional
methodology.

Provide a range of examples that demonstrate teachers are current in the instriuctiotent
taught and researcbased instructional methodology.

Teachers as Coaches
Teachers work as coaches to facilitate learning for all students.
To what extent do teachers work as coaches to facilitate learning for all students?

Examination of Student Work

Representative samples of student work demonstrate: a) structured learning so that students
organize, access and apply knowledge they already have acquired; b) that students have the tools
to gather and create knowledge and have opportunities tthese tools to research, inquire,
gather, discover and invent knowledge on their own and communicate this.

To what extent do the representative samples of student work demonstrate: a) structured
learning so that students organize, access and apply knosvtbdy already have acquired? b)

that students have the tools to gather and create knowledge and have opportunities to use these
tools to research, inquire, gather, discover and invent knowledge on their own and communicate
this?

Representative samples stident work demonstrate that students are able to think, reason, and
problem solve in group and individual activities, project, discussions and debates and inquiries
related to investigation.

To what extent do the representative samples of student wodnd&ate that students are able
to think, reason, and problem solve in group and individual activities, project, discussions and
debates and inquiries related to investigation?

Representative samples of student work demonstrate that students use tgdionassist them
in achieving the academic standards and the expected schoolwide learning results.

To what extent do the representative samples of student work demonstrate that students use
technology to assist them in achieving the academic standardshanexpected schoolwide
learning results?

Representative samples of student work demonstrate student use of materials and resources
beyond the textbook, such as utilization and availability of library/multimedia resources and
services; availability of andpportunities to access data based, original source documents and
computer information networks; and experiences, activities and resources which link students to
the real world.
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To what extent do the representative samples of student work demonstrate seleof
materials and resources beyond the textbook, such as utilization and availability of
library/multimedia resources and services; availability of and opportunities to access data
based, original source documents and computer information networks; experiences,
activities and resources which link students to the real world?

Real World Experiences

Opportunities for shadowing, apprenticeship, community projects and other real world
experiences and applications are available to all students.

To whatextent are opportunities for shadowing, apprenticeship, community projects and other
real world experiences and applications available to all students?

Additional Findings

From examining additional relevant evidence, what has bemmde regarding the extent to
which ths criterion is being addressed

Comment on the degree to which this criterion
the idenified critical academic needs.

Suggested Areas to Analyze
Suggested areas to anadyindetermining the degree to which the criterion is being met

1 the degree to which various learning approaches and learning styles of students are
addressed through the instructional approaches

1 the etent to which teachers work as coaches to facilitate learning for all students

1 student work that provides evidence that students are, over time, becoming more adept at
gathering information and presenting it in written, oral and multimedia formats

1 studentwork that demonstrates the extent to which learning is structured so that students
organize, access and apply knowledge they already have through such activities as:

T relating the new information or learning tasks to personal experiences and
knowledge

T using concrete examples and experiences and finding analogies, metaphors and
similes that deepen their understanding of the topic

T utilizing opportunities to critique and evaluate new information in relation to what
they have experie@d and know

1 student workhat provides evidence that students are able to think, reason, and problem
solve in group and individual activities, project, discussions and debates and inquiries
related to investigation

1 student work which shows the extent to which technology is useskist students in
achieving the academic standards and the expected schoolwide learning result

1 student work which illustrates the extent to which current teaching practices provide all
students with tools to gather and create knowledge and with oppi@suniuse those
tools to research, inquire, gather, discover and invent knowledge on their own, and
communicate
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student work that reflects the materials and resources beyond the textbook available to
students, such as

T utilization and availability of librey/multimedia resources and services

T availability of and opportunities to access data bases, original source documents

and computer information networks
I experiences, activities and resources which link students to the real world

theextent to which oppormities for shadowing, apprenticeship, community projects and
other real world experiences and applications are available to all students

other evidence identified by the school
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D. Standards-based Student Learning: Assessment
and Accountability

D1 & D2. Assessment and Accountability Criterion

The school uses a professionally acceptable assessment process to collect, disaggregate, analyze
and report student performance data eghrents and other shareholders of the community.

Teachers employ a variety of assessment strategies to evaluate student learning. Students and
teachers use these findings to modify the teaching/learning process for the enhancement of the
educational progss of every student.

Indicators with Sample Prompts

Professionally Acceptable Assessment Process

The school uses effective assessment processes to collect, disaggregate, analyze and report
student performance data to the parents and other shareholtterommunity.

Comment on the effectiveness of the assessment process to collect, disaggregate, analyze and
report student performance data to the parents and other shareholders of the community.

Basis for Determination of Performance Levels

The school hs determiné@ t he basi s u p gmadeswamd thdir grewithuahé nt s 6
performance levels are determined and uses that information to strengthen high achievement of
all students.

Upon what b a sgrades, éheirggrowth and perfotmante leveddedmined and how
is that information used?

Appropriate Assessment Strategies

Teachers use appropriate assessment strategies to measure student progress toward acquiring a
specific body of knowledge or skills such as essays, portfolios, individual or grojgcts,

tests, etc.

To what extent do teachers use appropriate assessment strategies to measure student progress
toward acquiring a specific body of knowledge or skills? Examples of these strategies include
essays, portfolios, individual or group projsctests, etc.

Demonstration of Student Achievement

A range of examples of student work and other assessments demonstrate student achievement of
the academic standards and the expected schoolwide learning results, including those with
special needs.

Provide a range of examples of how student work and other assessments demonstrate student

achievement of the academic standards and the expected schoolwide learning results, including
those with special needs.

Curriculum Embedded Assessments

The school regulayl examines standardsmsed curriculum embedded assessments in English
Language and math, including performance examination of students whose primary language is
not English, and uses that information to modify the teaching/learning process.
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Provide exampke of standarddased curriculum embedded assessments in English Language
and math, including performance examination of students whose primary language is not
English.

Student Feedback

Student feedback is an important part of monitoring student progresstime based on the
academicstandards and the expected schoolwide learning results.

To what extent is student feedback an important part of monitoring student progress over time
based on the academic standards and the expected schoolwide learnin@ results

Modification of the Teaching/Learning Process

Assessment data is collected, analyzed, and used as the basis to make decisions and changes in
the curricular and instructional approaches.

Evaluate the effectiveness of how assessment data is collectgadeahalnd used as the basis to
make decisions and changes in the curricular and instructional approaches.

Monitoring of Student Growth

The school has an effective system to monit
academic standards and expecigwslwide learning results.

Provide representative examples of how progress of all students toward meeting the academic
standards and expected schoolwide learning results is monitored.

Additional Findings

From examining additional relevant evidence, what has bemmde regarding the extent to
which ths criterion is being addressed

Comment on the degree to which this criterion
the idenified critical academic needs.

Suggested Areas to Analyze
Suggested areas to anadyindetermining the degree to which the criterion is being met

1 the nature and types of student assessment

1 how growth is determined and how that information is used

T the basis upon which studentsé grades and p
1

examples of standardmsed curriculum assessments in English language arts and
mathematics embedded in the curriculum, including examination of the performance
of students whose pniary language is not English

M how assessment results are used as the basisdwealteation of the curricular
objectives and instructional approaches

1 student work demonstrating the degree to which assessment allows students to apply
knowledge and skills toomplete realife performancebased tasks

1 the extent to which assessment is used to improve instruction for students

1 examples of progress of all students toward accomplishing the academic standards
and the expected schoolwide learning results is mouitore
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notes from meetings during which discussions of student progress occur, including
lists of participants

analysis of student work to determine achievement of the academic standards and
expected schoolwide learning results, including those students witlakpeeds

other evidence identified by the school
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D3 & D4. Assessment and Accountability Criterion

The school with the support of the district and community has an assessment and monitoring
system to determine student progress toward achievement etc#gemic standards and the
expected schoolwide learning results.

The assessment of student achievement in relation to the academic standards and the expected
school wide |l earning results drives the school
and the abbcation and usage of resources.

Indicators with Sample Prompts

Assessment and Monitoring Process

The following shareholders are involved in the assessment and monitoring process of student
progress: district, board, staff, students and parents.

To what extent are the following shareholders involved in the assessment and monitoring
process of student progress: district, board, staff, students and parents?
Reporting Student Progress

There are effective processes to keep district, board and penfentsed about student progress
toward achieving the academic standards and the expected schoolwide learning results.

How effective are the processes to keep district, board and parents informed about student
progress toward achieving the academic standaehd the expected schoolwide learning
results?

Modifications Based on Assessment Results

The school uses assessment results to make changes in the school ppogfessjonal
development activities and resource allocations, demonstrating a -rddts continuous
process.

Provide examples of how assessment results have caused changes in the school program,
professional development activities and resource allocations, demonstrating a -cesudts
continuous process.

Additional Findings

From examining additional relevant evidence, what has bemmde regarding the extent to
which ths criterion is being addressed

Comment on the degree to which this criterion
the idenified critical academic needs.
Suggested Areas to Analyze

Suggested areas to arnadyindetermining the degree to which the criterion is being met

1 the extent to which district and board are involved in the reviesgss
1 the extent to which school staff is involved in the review process

1 the extent to which students and parents are involved in the ongoing review process about
student performance
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1 the means by which student progress toward achieving the academicdgaardhthe
expected schoolwide learning results is reported to the community (e.g., forums,
newsletters)

1 the extent to which parents and district and school board members are kept informed
about the assessment results

1 examples of responses from commumitgmbers
T examples of how assessment results have ca

1 examples of how professional development activities and topics have been determined by
schoolwide assessment results

1 examples of how all shareholder groups hawenhbevolved in a resukdriven
continuous planning process

1 examples of how the site, district and board decisions on allocation of resources are
influenced by schoolwide assessment results

1 other evidence identified by the school
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E: School Culture and Support for Student Personal
and Academic Growth

E1. School Culture and Student Support Criterion

Indicators with Sample Prompts

The school leadership employs a wide rangstiEtegies to encourage parental and community
involvement, especially with the teaching/learning process

Regular Parent Involvement

The school implements strategies and processes for the regular involvement of parents and the
community, including beingaive partners in the teaching/learning process. The school involves
non-English speaking parents.

Evaluate the strategies and processes for the regular involvement of parents and the community,
including being active partners in the teaching/learningogess. Comment on the effectiveness

of involving norENglish speaking parents.

Use of Community Resources

The school uses community resources to support students, such as professional services, business
partnerships, and speakers.

How effective is the schibose of community resources to support students, such as professional
services, business partnerships, and speakers?

Parent/Community and Student Achievement

The school ensures that the parents and school community understand student achievement of
the a@ademic standards/expected schoolwide learning results through the currieciaricolar
program.

How does the school ensure that the parents and school community understand student
achievement of the academic standards/expected schoolwide learnirlts résaugh the
curricular/co-curricular program?

Additional Findings

From examining additional relevant evidence, what has bemmde regarding the extent to
which ths criterion is being addressed

Comment on the degree to which this criterion
the idenified critical academic needs.
Suggested Areas to Analyze

Suggested areas to aradyindetermining the degree to which the craeris being met

9 descriptions of the links with parents and community

1 how local resources provided by parents and community are identified and utilized
1 strategies for involving neEnglish speaking parents
1

strategies and processes for supporting paesnégtive partners in the teaching/learning
process
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1 howpaent s and community members ammkngi nvol ved
process

1 other evidence identified by the school
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E2. School Culture and Student Support  Criterion

The school is a) a safdean, and orderly place that nurtures learning and b) has a culture that is
characterized by trust, professionalism, high expectations for all students, and a focus on
continuous school improvement.

Indicators with Sample Prompts

Safe, Clean, and Orderly Environment

The school has existing policies, regulations and uses its resources to ensure a safe, clean and
orderly place that nurtures learning.

Comment on your analysis of a) the existing policies and use of resources to ensure a safe, clean
and orderlyplace that nurtures learning and b) all aspects of the school with respect to safety
regulations.

High Expectations/Concern for Students

The school demonstrates caring, concern, and high expectations for students in an environment
that honors individual ffierences and is conducive to learning.

To what extent does the school demonstrate caring, concern, and high expectations for students
in an environment that honors individual differences and is conducive to learning?

Atmosphere of Trust, Respect and Professionalism
The school has an atmosphere of trust, respect and professionalism.
To what degree is there evidence of an atmosphere of trust, respect and professionalism?

Additional Findings

From examining additional relevant evidence, what has bemmde regarding the extent to
which ths criterion is being addressed

Comment on the degree to which this criterion
the idenified critical academic needs.

Suggested Areas to Analyze

Suggested areas to aradyindetermining the degree to which the criterion is being met

1 the existing policies and use of resources to ensure a safe, clean and orderly place that
nurtures learning

1 the analys of all aspects of the school with respect to safety regulations

1 the degree to which caring and high expectations for all students is demonstrated on a
daily basis

1 the degree to which specific strategies demonstrate an atmosphere of trust, respect and
professionalism

1 ways that citizenship and ethical values and behaviors are demonstrated by students

1 the procedures and the extent to which current educational research and thinking is
shared, discussed, implemented and reflected upon by the staff at thesgehoo

1 other evidence identified by the school
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E3 & 4. School Culture and Student Support  Criterion

All students receive appropriate support along with an individualized learning plan to help
ensure academic success.

Students have access to a system oqueal support services, activities and opportunities at the
school and within the community

Indicators with Sample Prompts

Adequate Personalized Support

The school has available adequate services, including referral services, to support students in
suchareas as health, career and personal counseling, and academic assistance.

To what extent does the school have available adequate services, including referral services, to
support students in such areas as health, career and personal counseling, and i@academ
assistance?How direct are the connections between academic standards and expected
schoolwide learning results and the allocation of resources to student support services, such as
counseling/advisory services, articulation services, and psychologichlhaalth services or
referral services?

Direct Connections

The school has direct connections between academic standards and expected schoolwide
learning results and the allocation of resources to student support services, such as
counseling/advisory senas, articulation services, and psychological and health services or
referral services.

How direct are the connections between academic standards and expected schoolwide learning
results and the allocation of resources to student support services, suohreelmg/advisory
services, articulation services, and psychological and health services or referral services?

Strategies Used for Student Growth/Development

Strategies are used by the school leadership and staff to develop personalized approaches to
leaming and alternative instructional options which allow access to and progress in the rigorous
standardsased curriculum. Examples of strategies include: level of teacher involvement with all
students, a curriculum that promotes inclusion, processes dafarereview of student and
schoolwide profiles, and processes and procedures for interventions that address retention and
redirection.

Evaluate the types of strategies used by the school leadership and staff to develop personalized
approaches to learningnd alternative instructional options which allow access to and progress

in the rigorous standardbased curriculum. Examples of strategies include: level of teacher
involvement with all students, a curriculum that promotes inclusion, processes for nexyidav

of student and schoolwide profiles, and processes and procedures for interventions that address
retention and redirection.

Support Services and Learning

The school leadership and staff ensure that the support services and related activities have a
direct relationship to student involvement in learning, &ghin and outside the classroom, for

all students, including the EL, GATE, special education and other programs.
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To what extent does the school leadership and staff ensure that the suppoessand related
activities have a direct relationship to student involvement in learning, e.g., within and outside
the classroom? Particularly, evaluate this with respect to the EL, GATE, special education and
other programs.

Equal Access to Curriculum and Support

All students have access to a challenging, relevant and coherent curriculum to all students.
Schools regularly examine the demographics and distribution of students throughout the class
offerings (e.g.master class schedule and class enrolimeatsl the types of alternative
schedules available for repeat or accelerated classes (e.g., summer, class periods beyond the
traditional school day).

What have you learned about the accessibility of a challenging, relevant and coherent
curriculum to all sudents? What have you learned from examining the demographics and
distribution of studentshroughout the class offering®.g., master class schedule and class
enrollments} What type of alternative schedules are available for repeat or acceleratedsclasse
(e.g., summer, class periods beyond the traditional schooPday)

Co-Curricular Activities

School leadership and staff link curricular andcooricular activities to the academic standards
and expected schoolwide learning results.

To what extent does tisehool leadership and staff link curricular and-corricular activities to
the academic standards and expected schoolwide learning results?
Student Involvement in Curricular/Co-Curricular Activities

The school has an effective process for regularly etvialg the level of student involvement in
curricular/cecurricular activities and student use of support services.

Comment on the effectiveness of the school process for regularly evaluating the level of student
involvement in curricular/c@urricular activities and student use of support services.
Student Perceptions

The school is aware of the student view of student support services through such approaches as
interviewing and dialoguing with student representatives of the school population.

Comment on thetudent view of student support services after interviewing and dialoguing with
student representatives of the school population.

Additional Findings

From examining additional relevant evidence, what has bemmde regarding the extent to
which ths criterion is being addressed

Comment on the degree to which this criterion
the idenified critical academic needs.

Suggested Areas to Analyze
Suggested areas to arnadyindetermining the degree to which the criterion is being met

91 the support mechanisms which the school has established to include counselors and
ensure access to and success within an integrated, stabdaedcurricwim for all
studens
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instructional resources available through library/media services and facilities
strategies which promote a more personalized approach to learning

alternative instructional options which allow access to and progress in the rigorous
stan@rdsbased curriculum

the purposeaned f f ect i v e ne s 4 progfam tand #s redattohsbiptb thes E
rigorous, standardsased curriculum

a description of how all students with special needs are allowed access to a rigorous
stardardsbased curriculunfGATE, EL, special education)

the extent to which the master schedule re
having access to the rigorous standdrased curriculum

demographics and distribution of students through classes (incluasr gethrgity,
primary language, students with special needs)

evidence of availability of classes to all students, e.g., time and period schedules and the
rationale for placement of courses on the schedule; the number and kinds of course
offerings; alternative sclleles available for repeat or accelerated classes (summer, class
periods beyond the traditional school day)

do all students hawegualaccess to a system of personal support services, activities and
opportunities at the school and within the community?

strategies which ensure that all students are successful and connected to the school

i level of teacher involvement with students in the classroom

T existence of a curriculum which promotes inclusion

T level of teacher involvement with studentssidéthe regulaclassroom activity
(e.g., club sponsorship as, teacher participation in extracurricular and co
curricular activities, advisorships

I homeroom ad student dvocacy programs

i systems which connect students of different backgrounds to the school
community and &ch other such as music, fine arts, clubs, forums, formal school
activities

i connections of caurricularandextre ur r i cul ar activities to
academic standards and expected schoolwide learning results

T processes for regular review of student adgoolwide profiles

T processes and procedures for interventions that address retention, redirection,
retrieval

interviews with students and staff to learn the effectiveness of these strategies

the extent to which the services, activities and opporturidgregssisting students in
reaching their goals are coordinated, integrated and networked to provide comprehensive
support

direct connections between academic standards and expeatethsda learning results
and allocation of resources to student suppentices available to students, such as

T counseling/advisory services

T articulation services (into high school, level to level, and post high school)
T psychological and health services or referral services

other evidence identified by the school
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School Self-Study Coordinator
Visit Preparation Checklist

9 Finalize schedule and visit arrangements
9 Self-Study Report distributions

9 Visiting Committee Report distributions

1. SelfStudy Coordinator (SC) and Visiting Committee Chairperson communicate por
to visit.

Prior to the visit, the visiting committee chairperson will be in communicatiom thwg SC

and principal to answer questioasd give assistance. The principal and the chairperson

should establish a date for the chairperson to visit theoséboa preliminary visit. During

the previsit, the chair will become familiar with the school, determine thestatly progress,

offer guidance in conducting the ssludy, and begin to develop a detailed schedule for the

visit. The chairperson will matain regular communication with the school through
additional visits, phone calls, faxes, and eniHilis includes critique of draft sections of the
selfstudy report. ( Ref er t o AVisiting Committee Ch ¢
Preparation. 0)

2. SC makeshousing and other arrangements for the visiting committe.

The SC arrangesousingand adequate work space for the visiting commifiéereshould

be an area for exhibit materials that support the-skifly in the work spaceWord
processing, copy sewas, and clerical suppoghould be madeavailable to the visiting
committee.

C Note: Schools directly reimburse visiting committees for expenses incurred during the
selfstudy visit. This includes meals, mileage, and other accreditatiorrelsied expeses.
Lodging should be arranged and directly paid for by the school.

3. After the Self-Study Report is completed, copies are distributed to the appropriate
people/organizations The SC and Visiting Committee Chairperson finalize the schedule
for the visit.

MSelf-check questions:
Have copies of the SelStudy Report been sent to the appropriate recipients?
The SC submits the Sefitudy Report after final Leadership Team revielwe BC

arranges for the printing of an adequate number of copies and distriberresotithe
following people/organization®ur to six weeks before the visit:

1 The visiting committee members

1 One(1) copy of theeport onCD or DVD (reference and support materials not
required) to:
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Accrediting Commission for Schools
533 Airport BoulevardSuite 200
Burlingame, CA 94010

1 Copies for staff members and other shareholders

4. During the month prior to the visit, the SC and the Leadership Team continue
discussion of the implementation of the schoolwide action plan.

Staff members and othshareholdrs review the schoolwide action plan aheé reports by

the Schoolwide Focus Grosipthey provide feedback to their committee chairpersons. Using
this information, the_eadership Teancontinues to refine the schoolwide action plan. The
Leadership Teamwill share these ideas with the visiting committee.

5. SC completes preparation for the WASC visit.

SC verifies alVisiting Committeevisit arrangementdiousing meals, clerical support, word
processing and/or copy services, school map, master classroomlscipadking facilities,

name tags, etc. SC ensures the work room and exhibits in the work room and throughout the
school, including representative student work that has been analyzed, are available.

MSelf-check guestions:
1 Have the Visiting Committee visitarrangements been made?

1 Have any needed reimbursement issues been worked out?

6. During the visit, the shareholders discuss specific issues of the s&iiidy with the visiting
committee.

The visiting committee will have extensiwialogue with the SchoolwedFocus Group and

the Leadership Teamimportant to these sessions and the subject area/shareholder meetings
will be the visiting committee's examination and understanding of the information and
evidence that supported the schoolwide findings. Througheuwtisit the visiting committee
chairperson will regularly communicate with the principal and thessetfy coordinator; the
visiting committee will meet regularly with theeadership Teamegarding the visiting
team'’s findings.

7. The SC sends copies of ¢ final Visiting Committee Report to WASC, the
Intersegmental Relations Office at the California Department of Education, and
distributes copies to all shareholder groups.
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MSelf-check guestions:
Has the final Visiting Committee Report been sent to the apmpriate recipients?

The SC sends tHsmal WASC Visiting Committee Report to the following

1 Ten (10) copies of the final Visiting Committee Report to WASC
Accrediting Commission for Schools
533 Airport Boulevard, Suite 200
Burlingame, CA 94010

1 One (1) copyof the final Visiting Committee Report to the Intersegemental
Relations Office at the California Department of Education:

Intersegmental Relations Office

Secondary, Postsecondary and Adult Leadership Division
California Department of Education

Attn: Dr. Carolyn Hamilton

1430 N Street, Suite 4503

Sacramento, CA 95814901

1 Copies to all shareholders groups

8. After the visit, the SC facilitates the integration of the narrative suggestions and critical
areas for follow-up left by the visiting committee in the eport into a modified schoolwide
action plan.

MSelf—check guestions:
Has the modified schoolwide Action Plan been sent to the appropriate recipients?

By June 1 (January 2 for fall visitshe schookhould send:

1 One(1) copy of themodified Action Plan to the WASC office

Accrediting Commission for Schools
533 Airport Boulevard, Suite 200
Burlingame, CA 94010

1 One(1) copy of themodified Action Plan to the Intersegmental Relations Office at
the California Department of Education:
Intersegmental Relations Ofice
Secondary, Postsecondary and Adult Leadership Division
California Department of Education
Attn: Dr. Carolyn Hamilton
1430 N Street, Suite 4503
Sacramento, CA 95813901

1 Copiesto all shareholdergroups
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9. One (1) copy of the WASC official accreditation term letter should be sent to the
Intersegmental Relations Officeat the California Department of Education. The school
should receive the official accreditation term leftem the WASC offican FebruaryMay, or
Juydependi ng upon isithoekpladehe school 6s v

Intersegmental Relations Office

Secondary, Postsecondary and Adult Leadership Division
California Department of Education

Attn: Dr. Carolyn Hamilton

1430 N Street, Suite 4503

Sacramento, CA 95813901

1 TheSchoolSelf-Study Coordinator PostVisit Checklist can be found on pades7.
1 TheSchool Coordinator Checklistscan be found on the WASC website.
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Visiting Committee Chairperson Checklist

Previsit Preparation
1. Attend WASC Chaitraining.

2. Study the school deription, theWASC/CDEFocus on Learningnanual, and the
reference cards.

3. Review the five expected outcomes to be accomplished through ttstusiif

1 The involvement and collaboration of all staff and osfteareholdes to support
student achievement

9 Theclarification and measurement of what all students should know, understand,
and be able to do through expected schoolwide learning results and academic
standards

1 The gathering and analyzing of data about students and student achievement

1 The assessment thfe entire school program and its impact on student learning in
relation to expected schoolwide learning results, academic standards, and
WASC/CDE criteria

1 Thealignmentofalong ange action plan to the scho
development and implemttion of an accountability system for monitoring the
accomplishment of the plan; the involvement and collaboration of each
shareholder group in the selfudy

4. Review the WASC/CDE criteria, the criterraicators suggested evidence égamine
and samm@ promptsrubrics, appropriate academic standards, and educational
references.

5. Begin regular communication with the principal and-sélidy coordinator (SC) to
answer guestions or give assistance.

6. Discuss expense reimbursement procedures with the somdalsk if there is any
specific reimbursement expense form to be used. Schools are responsible for
reimbursing visit expenses directly to members.

7. Arrangeapreliminaryoneday visit. During tle visit, plan to meet withthe principal,
self-study coordintor, Leadership Teanand other staff membefjgossibly speak
briefly to entire saff or observe the process, if Home or Focusups are meetinp.
Discuss the logistics of the visit.

8. Communicate with school about the following issues:

C Note: Begin critiquing draft sections of the sstiudy, e.g., profile, expected
schoolwide learning results, progress report.

a. The calendar/timeline for the sedfudy process

3 Has the timeline been developed so that thessetfy will be ready to maibt
the visiting committedive to sixweeks prior to the visit?
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3 How has maximum time for Home and Focus@ meetings been allotted?
Are the meetings weblpaced out throughout the ssttidy process?

b. Orientation of staff; training of school leaders andichof all groups
c. Committee organization and membership

C Note: As long as the school adheres to¢Rpected outcomethere is flexibility
in the selfstudy process. If the school modifies the suggestestally process, it
should explain how thexpected outcomémve been met.

3 How is theLeadership Teartaking an active role in facilitating the entire self
study process?

3 How is there active involvement of all certificated staff members, including
administration, and strong representation of osir@reholdegroups?

3 Are all certificated staff serving on bngroupsd a Home Group and a Focus
Group?

3 Has the school reflected upon the type of committee organization that will be
most effective in the implementation of the schoolwide action dfan?
example, has the school citered maintaining the Focusdapsafter the visit
to oversee action plan sections?

d. Progress since previous full sstudy

3 If the last full selfstudy wad~ocus on Learningoint Process WASC/CDias
the school addressed each section of the action plan?

3 Does the progress report show haele section impacted student
accomplishment of one or more expected schoolwide learning results?

3 Did the school show how all critical areas of folloyy were integrated into the
action plan?

e. Development of student/community profile

3 How has the school commity gathered and analyzed all pertinent data in order
to clarify the characteristics and achievements of ALL students?

3 How has thd_eadership Tearfacilitated the discussion of the profile by all
certificated staff members and otlséiareholdes?

3 How will theshareholdes use the profile to guide the inquiry into the school
programs?

3 How will the Leadership Tearansure that the questions raised from the profile
analysis willbe integral to the work of thedfhe andSchoolwide Focus
Groups?

f. Clarification ofexpected schoolwide learning results

3 What are the focal issues of the school? Where is the school in the process of

developing and refining its expected schoolwide learning results?

How has the school obtained input from all members of the school comfunity

To what extent is there commitment to accomplishing the expected schoolwide

learning results from all certificated staff, all students, and sthereholder

groups?

3 How is the school beginning to discuss quality accomplishment of the expected
schoolwideearning results?

3 To what extent has the school developed measurable indicators of the expected

g
g
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schoolwide learning results and defined their quality accomplishment?
g. Analysis of curricular program in relation to academic content standardsi@edtc
eduational thinking
3 How are all subject areas beginning the work of aligning their program with
academic content standards and expected schoolwide learning results?

3 How are all subject areas beginning to define and measure student performance
of these standds?

h. Evaluation of the accomplishment of the expected schoolwide learning results

3 How are the expected schoolwide learning results driving the school program?

3 How are the certificated stafiembers and othshareholdes taking an in
depth look at how thexpected schoolwide learning results are being
accomplished bwll students?

3 How are theshareholdes examining the link between expected schoolwide
learning results, academic standards, and other aspects of the school program?

3 How are theshareholdex exanming the link between expected schoolwide
learning results, academic standards, and other aspects of the school program?

3 How are the certificated staff members and osir@reholdes examining
representative student work and observing students workimyitdence of
guality accomplishment of the expected schoolwide learning results for all
students?

i. Analysis and synthesis of the quality of the school program in relation to the
expected schoolwide learning results, academic standards, and the WASC/CDE
criteria

3 How are the Home arfichoolwide Focus Grospanalyzing the school program
in relation to the concepts of the criteria and the accomplishment of the expected
schoolwide learning results?

3 What strategies are being used by the groups to ensure accitiaeyiodings
discussed?

3 To what extent is discussion occurring about how the findings relate to
supporting the learning needs of all students?

j. Development of the schoolwide action plan and monitoring process. Action Plan
sections include:
T statement ofthe area for improvement
T rationale for area based on s&ifidy findings

T impact on student learning of academic standards and expected schoolwide
learning results

i whois responsible and involved
I specific steps

T timeline

T resources

|

ways of assessng progress, including student achievement of the expected
schoolwide learning results and academic standards

T means to report progress to stlareholdey
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3 Is the school addressing the major areas of improvement in the plan, including
the defining of gowth targets?

3 How is the school ensuring that the action plan sections enhance the learning of
all students as identified in the student/community profile?

3 How is the school addressing and measuring the accomplishment of the
expected schoolwide learningstats through the action plan?

3 How is the school implementing a standabdsed system through the action
plan?

3 How has the school i ntegrated other ini
schoolwide action plan?

3 Is the school examining the feasibility of eadtion plan section?

3 How has the school included the analysis of student learning assessment of
progress on each action plan section?

3 How has the school ensured sufficient commitment to the action plan,
schoolwide and system wide?

3 How has the school dewgled a sound followap process that will be used to
monitor the accomplishment of the action plan?

k. Exhibit of representative evidence for the visiting committee

3 How will exhibit materials that reflect the evidence analyzed in thestady be
organized fothe visiting committee (i.e., in classrooms and the visiting
committee work room)?

3 Will the evidence reflect:

i alinkage to expected schoolwide learning results, academic standards and
WASC/CDE criteria?
T a |linkage t o i deamdtatiohplae sectibngr owt h ar eas 0
i all students?
3 Will the visiting committee be provided a general list of available evidence?
[.  Thevisit schedule

3 How can the schedule maximize time thalogue with theschoolwide Focus
Groups, the gathering and review of evidencegsland program observations,
interviews, examination of student work), and meetings with subject
area/support groups?

3 Does the schedule for the visit permit regular dialogue witlh.¢aglership
Teamregarding preliminary findings, thereby building trusipport for ongoing
communication and collaboration?

3  What would be effective strategies t®euduring the_eadership Teanfocus
Group, and other meetings?

m. Visiting committee work room and exhibit area at the school site

n. Meeting room at school for committeseetinggschool to provide LCD projector
and other technological equipment as needed)

0. Computer access and compatibility wikie system that the chair will be using for
draft report
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10.

11.

p. Clerical support throughout the process
g. Housingand visitarrangements

r. Copies of previous sebltudy, midterm report, and/or revisit committee report as
well as other pertinent background materials

Receive roster of visiting committee members; begin communication, i.e., letters, calls,
fax, email.

a. Send initial letter, incluithg the school descriptionto the memberaVASC will
sendWASC/CDEFocus on Learninghnanualand reference cards directly to visiting
committee members

b. Ask for preferred areas of coverage during the visit

c. Remnd members that they arequiredto participaé in visiting committee training
Maintain contact with school to determine:

a. If school needs further direct assistance

d. Progress on report

e. Progress on housing and other physical arrangements

C Note: Continue the critique of each section, i.e., table of contents,
student/community profile, expected schoolwide learngsgilts, progress report, draft
Focus Goup summaries and action plan.

f. Appropriate clerical support

Send second letter to visi committee members:

a. Provide writing assignments of areas to be covered

b. Askthe members teeview the criteria as thentire selfstudy report is analyzed

c. Ask for the ¢ omp a rstudydimdings fo thé dorcepts oftthe o | 6 s
criteria and thexpected schoolwide learning results

d. Prior to thevisit, requirewritten questions about issues, concerns, clarifications,
and evidence that should be pursued during the visit

e. Prior to thevisit, requirewritten tentative narrative statements for assigseafions
of visiting committee report, especially the summaries on the two to three selected
expected schoolwide learning results and the criteria categories.

C Note: The questions and tentative narrative statements should be sent to the
visiting committeechair prior to the visit. The chair will create a tentative report
that will be used at the initial team meeting.

f. Providethescheduldor thevisit
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12.

13.

14.

15.

Maintain regular contact with school to doubleck the following:

a. Progress ofhereport, including theontinuation of critiquing sample report
sections and action plan sections

Datethe schoolmailedthe selfstudyreport

Preparation of reference/evidence materials for visit

Receipt of list of reference/evidence

Availability and knowledge of clerical anddhnical support

Make final contact with visiting committee members:

a. Confirmthereceipt oftheself-study

Offer assistance with understanding of assigned tasks aiverifirey
Remind members to send questions and tentative writing

Offer additional assistece to special visiting committee members
Confirmtheinitial meeting time

Remind members to take cash/credit card for expenses that will be reimbursed after
visit and to keep receipts of any such expenditures

Developa basic visiting committee report foahcorelated to sefstudy report

chapers. Ahead of time begin writing the following: additional comments about
pertinent items not included in the profile summary; response to school's progress
report; comments on the sealfudy process with respectdocuracy and the degree to
which the expected outcomes have been melude all writing from the visiting
committee members. Have the tentative report ready for the initial orientation visiting
committee meeting (i.e., Sunday or Monday afternoon).

® oo o

~ooooT

Plan gientation meeting for visiting committee members prior to initial meeting at
school (e.g., Sunday afternoon). The meesinguldcover:

a. Purpose of visit
b. Conducting the visit in an atmosphere of collaborative and open communication

c. Emphasis upon WASC/CDEHiteria, school's expected learning results, and
academic standards as the basis for thessedfy and visit

d. Discussion of school direction(s) and where school is with respde to
development and refinement of expected schoolwide learning resultsatehac
standards

e. Discussion of selstudy report: trends and perceptions based on expected
schoolwide learning results, academic standards, and WASC/CDE criteria
(questions, concerns and tentative written comments); type of verification needed

f. Discussiorof ways to gather and review evidence

g. Review of initial meeting with school and overall schedule, including important
strategies to use during the meetings

h. Review of accreditation term determination and summary for the Commission
i. Remindememberdo keepexpensedo a minimum
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The Visit: How Do We Know Students Are Learning?
What is the Actual Program for Students?

1. Conduct orientation meeting for visiting committee members.
C Note: See #14 above.

2. Conduct 1initial Leadeeship Teagthawrcludés a sefiebtiveo | 6 s
discussion on the general perceptions gleaned from thstsdif report (planned
jointly with principal and selstudy coordinator prior to visit)

3. Facilitate the visit; keep in mind the following:
a. Maintain a positive atmosphere.
b. Keep b the task.
c. Maintain open communication and collaboration at all times.
d

. Ensure that all visiting committee members are active participants in the school
committee meetings.
e. Ensure that the gathering and review of evidence occurs throughout the school. This
includes class/program observations, interviews, examination of student work and
other data, subject area/support group meetings.

f. Ensure that no area is overlooked.
g. Assist committee members.
h. Avoid issues related to school policies or negotiations.

i. Stressvi th visiting committee to avoid pres:
school 0 discussion.

j. Lead all visiting committee discussions on the findings, relating them to the
accomplishment of the expected schoolwide learning results and the WASC/CDE
criteria.

k. Coordinate the pregation ofthe visiting committee report.

4. At all visiting committee meetings during the three and a half days, facilitate the
di alogue about the school és program and it
expected schoolwidearning results, academic standards, and the WASC/CDE criteria.

5. Regularly communicate with the school leaders, includindg.#aelership Teanabout
visiting committee findings and their implications for refinement of the schoolwide
action plan.

6. At the final meeting with thé.eadership Teanfacilitate a thorough dialogue about the
schoolwide action plan based upon the school and visiting committee findings in
relation to the expected schoolwide learning results, academic standards, and the
WASC/CDE critera.

a. Ensure thd.eadership Tearhas an opportunity to ask questions and clarify areas of
the report.
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b. Point out that after the visit theeadership Tearshould integrate the visiting
commi tteebds key i s s ue-gpintonhdsclooolwidadtienal ar e a
plan.

c. Work with visiting committee members to discuss and investigate any issues or
guestons raised in the dialogue with theadership Team

7. Faclilitate necessary visiting committee report modificationsaaritievisiting
committee reporis findized.

8. Have visiting committee members individually review each WASC/CDE criterion
within the five categoriesdave them individually make decisions regarding the quality
of the school ds educational program with r
other factors impacting the term.

9. Facilitate the visiting committee discussion of the term of accreditation that will be
recommended to the WASC Commission.

10. Coordinate the completion of the ARecommer
AConfi dent i atheCBmmssianr y 0 f o
Ensure:
a. Alignment between the visiting committee report and the recommended term
b. Member signatures on the terecommendatiosheet

c. Brief description of the discussion and term option considered by the visiting
committee

d. A clearly statedationale based upon factors impactihgterm of accreditation
11. Edit final visiting committee report with the assistance of the visiting committee
members. Ensure all key topics of chapters are addressed.

12. Facilitate the presentation of the visiting corttge findings to the entire staff at the
close of the visit. Do not imply the recommended term of accreditation. Leave a draft
copy of the report with the principal.

13. Continually stress the importance of immediate foligmto integrate the visiting
commitiee narrative suggestions and critical areas for fellpvinto the schoé
schoolwide action plan for yearly implementation and assessment.

14. Work with seltstudy coordinator to decide who will send 10 copies to the WASC
office.

15. Have visiting committee conhgte the evaluation of chairperson form (optional).

16. Review visiting committee expense forms and submit to school for reimbursement.
(Be sure to keep copies of forms and receipts for your records.)
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After the Visit

1.

3.
4
-
6.

Finalize thenecessarWASC forms: the reammended term of accreditation and the
visiting committee summary for the Commission.

Complete final editing on the visiting committesport. Ensur¢éhe school has final
copy of the Visiting Committee &port and 10 copies are received by WASC office as
soon as possible aftére visit.

Keep copies of all WASC forms and visiting committeport.
Send thecompletednember evaluatioforms to theBurlingameWASC office
Send appropriate letters of appreciation.

Follow up on any outstanding reimbursementmant yet to be received. Contact Jess
Whipple at the WASC Office if payment has not been received from the school/district
within four weeksafterthe visit.

Communicate to visiting committee members the decision of the Commission on the
final accreditaton term awarded to the school. This decision is reached either at the
January, Aprilor June WASC Commission meetirfé. copy of the official letter will

be sent to the Chair.)
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Visiting Committee Member Checklist

Previsit Preparation

____1. Receive first lettefrom Visiting Commitee chairperson that addresses
a. Requestdor preferred areas of coverage during the visit
b. Training sessionschedule reminders
c. Thereviewof accreditation materials

___ 2. Attend WASCmembertraining.

___ 3. Study the school description, tiéASC/CIE Focus on Learningnanual, and the
reference cards.

4. Become aware of the expected outcomes of thestgdfy followed by the school:

1 the involvement and collaboration of all staff and o#tereholdey in the sekstudy

1 the clarification and measuremaitwhat all students should know, understand, and
be able to do through expected schoolwide learning results and academic standards

1 the gathering and analyzing of data about students and student achievement

1 the assessment of the entire school programtamehpact on student learning in
relation to expected schoolwide learning results, academic standards, and
WASC/CDE criteria

1 thealignmentofalong ange action plan to the school
development and implementation of an accountabilisgesy for monitoring the
accomplishment of the plan; the involvement and collaboration ofserkholder
group in the sefstudy

5. Review the WASC/CDE criteria, the criteria guide questions, suggested evidence to
examine, rubrics and appropriate acadenandirds and educational references.

6. Receive additionahstructionsfrom chairpersonincluding

a. Writing assignments

b. Review of the criteria as tteelf-study report is analyzed

c. Prior to the visit, the chair will request members to prepare questionssteepuring
the visit. Members will be assigned tentative narrative statements for assigned
sections of the school report. The chair should receive these prior to the initial team
meeting in order to compile a tentative Visiting Committee Report.

d. Visit schelule

____T7. After receiving the sel§tudy report, complete previsit preparation:

a. Review the criteria with respect to the analysis of thestally report; study other
pertinent materials (e.g., academic standards).

b. Compare school 6s doftmedritenagasd the expectedeschoobwvide e p t
learning resultsgritique the schoolwide action plan.
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To what extent:

V. do the school d6s findings and supporting
determining the effectiveness of the school programs bastn aniteria
concepts?

V was the analysis of the school program done in relation to the expected
schoolwide learning results, the academic standards, and the concepts of the
criteria, and by all students?

V  does the schoolwide action plan address the m@gntified growth areas and
enhance the learning of all students as identified in the student/community
profile?

V  are the expected schoolwide learning results being addressed through the action
plan?

V is the implementation of a standaifissed system b&y addressed through the
action plan?

V is the implementation of a standaifssed system being addressed through the
action plan?

V. has the school integrated other initiat
action plan?

V is the action plan feasibbnd realistic? Areesources considered for each action
plan section?

V do the ways of assessing progress include the analysis of student learning?

V is there sufficient commitment to the action plan, schoolwide and sysige?

V is there a sound followip process that will be used to monitor the
accomplishment of the action plan?

c. Write questions regarding issues, concerns, clarifications and evidence that should be
pursued during the visit and develop tentative narrative statements for assigned
sectiors of visiting committee repor§end these to visiting committee chair prior
to visit.

____ 8. Receive final communication from chairpergbat

a. Confirmsreceipt of school sektudy

b. Offersassistancandclarification of tasks

c. Confirmsinitial meeting time and visit logistics

d. Reviewshowreimbursablexpenses are to be handled

___ 9. Bring thefollowing materials to visit:
a. WASC/CDH-ocus on Learningnanual
Reference cards
Selfstudy report
All notes
e. Credit card or cash to cover reimbursablpenses

coo

10.Arrive on time for initial meeting and have no other commitments during the visit.
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The Visit: How Do We Know Students Are Learning?
What Is The Actual Program For Students?

___1. Demonstratemi nt er est i n t h expess @besiceltobdelpiule | f ar e and
Establisharapport withthe staff.

2. Utilize the concepts of the WASC/CDE criteria as a comparison base throughout entire
visit.
3. Look at the quality othe program experienced by students and evidence of successful

student learning the degree tavhich the expected schoolwide learning results and
academic standards are being accomplished.

4. Look for evidence of an ongoing process for school improvement.

5. Let the program unfold, don't prejudge. Validate, verify, and document. Be aware of
personal biasethat can influence observation.

6. Structure he gathering of evidence (class/program, observations, interviews, examination
of student work and other information, dialogue with Home Groups) should be scheduled
so theneededppropriate information isbtaned.

7. Assure teachers that classroom visits are not evaluative but are planned to observe the
general instructional atmosphere and climate of the school.

8. Frame operended questions to all school committee members and individuals to elicit
information withot reflecting a value judgment.

9. Allow adequate time for responses and give appropriate feedback to responses to
guestions.

____10.Concentrate on being a good listener. Be aware of nonverbal feedback.

____11.Meet and lead discussiswith the schoolself-studycommitteeghat arepertinent to
your assigned areas of writing responsibility.
C Note: Time is limited, so don't overemphasize particular concerns. The goal is to
clarify information already in the se#tudy report and secure information not yet
provided.

___12.D o nalow pressure groups or individuals to distract you from the main task and
schedule.

13.Make every effort to avoid involvement schoolissues that aneot pertinent to the self
study and visihegotiable

14 Work cooperatively with all other visiting committeeembers as findings are discussed
and decisions made.
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15.Write quality responses according to the suggested guidelines. Make sure they reflect the
important concepts of the criteria in order to serve as guidelines for an effective
educational curricular progm.

____16.Give feedback to all staff, noting the regular meetings with.&a&lership Teapand
regarding findings as a result of thegoingvisit.

____17.Meet with theLeadership Tearto present and thoroughly discuss the synthesis of the
concepts of the criteria, éhselfstudy report, and the findings during the visit, as
reflected in the draft visiting committee report.

18.Meet with other visiting committee members to investigate any issues or questions raised
during theLeadership Teammeeting.

19.Make necessary visittncommittee report modifications afidalize the report

___20.Individually review each WASC/CDE criterion within the five categories and overall
findings. |l ndi vidually make decisions rega
program with respect to tAWASC/CDE criteria and the other factors impacting the term.

__ 21 Participate in the visiting committee discussion of the Recommendation for a Term of
Accreditation with respect to the WASC/CDE criteria categories and all findings.

22 Assist the chair in preparirte confidential visiting committee summary for the
Commission ensuring that tieerrelation is evidentbetween the recommended term and
the visiting committee report.

23.Complete the expense voucher and submit to the chair for submission to the school for
reimbursement. (Be sure to keep a copy of all forms and receipts.)

___24.Complete and submihe optionakhair evaluation form.

25.Participate in the presentation of thedings to the entire staffhe recommended term
of accreditation is confidentialodn 6 tly the ,epommended term of accreditation

___26.Support and encourage the school in its ongoing fellpw
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Sample Schedule for Visit

The following sample schedule is provided for full sstlidy visits to California public schools.
This scheduleshouldbe adjustd by the school and Visiting Committee (VC) chaifitthe

local situation. In the seBtudyprocess, it is very important to allow enough time for extensiv
dialogue with theschoolwide Focus Grospand thd.eadership Teanthis discussion will

include the examination of evidence used to determine growth areas $hatieholdes. The

focus of the subject area and support staff meetings will be to understand their information and
evidence that led support to the schoolwide findings. The VC chairpehsoid ban regular
communicatiorwith the principal and seltudy coordinator to discuss the progress of the visit.

Day before Visit (Usually Sunday)

(12:00 NOON) (Visiting Committee may meet for Sunday brunch)

1:00 PM Meeting of VC members to begimayp discussion on
perceptions of setudyd planning of questions and
group processes for forthcoming Sunday meetings

3:00 PM Meeting with the principal, seltudy coordinator, and
Leadership Tearto clarify issues in the sefitudy and
explain the sit; the VC and school leaders participate in a
reflective discussion of the sedfudy

4:30/5:00 PM School leaders conduct a brief school tour for VC
5:00i 6:00PM Brief meeting with the governing board, district, school
and/or community representatives
6:00i 7:00 PM Meeting with parent/community committee
7:30 PMi Dinner andMeeting of VC todebrief,receive instructions

from the chair, organize the work of the committee, and
examine supplementary materials

First Day
7:158:00 AM Meeting withLeadergip Team(total VC team)
8:0018:30 AM Meeting wth principal and VC chair (possibly other VC
members)
8:00011:45AM Gathering oEvidence: class/program observations,

interviews, examination of student work
11:00 11:45PM Meeting with student committg®/C reps.)
11:45 AMi12:00 PM Brief Meeting of VC
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12:00 1:00 PM

1:00'2:30 PM
2:3004:30 PM

4:300 7:00 PM
7:00i 8:00 PM

8:00 PMi

Second Day
7:1518:00 AM
8:00'8:30 AM
8:001 11:145AM

11:45 AMi 12:00 PM
12:00 1:00 PM

1:00'2:30 PM

1:30i 2:30 PM
2:301 4:30 PM

Lunch in school cafeteria; informally talk with students and
staff

Gathering ofEvidence: class visits, etc.

Meeting with Focus @up(s)for 1-%2 to 2hours(at least
two VC per Focus Guup meeting) [Suggestion: Possibly
have the Curriculum and InstructiGocus Goups on first
day and have Assessment ons®l day plus possibly
another Focus Bup]

VC debrief/discussion and writing indiwidlly or in pairs

DinnerDiscussion of FindingévC aloned may order
food and keep working at schgol

Discussion of findingsontinuedandindividual/paired
work on written summaes

Meeting withLeadershipream(VC reps.)
Meeting with principal and VC chafpossibly other VC)

Meetings with subject area staff, counselors, support staff,
classified staff, and administrati¢Buggestions: 45 minute
meetingswith VC reps; subject areas may be clustered)

Gathering ofEvidence: class/program observations,
interviews, examination of student work

Brief Meeting of VC

Lunch in the school cafeteria; informal contatth student
and staff

Meeting withAd Hoc student group (VC reps for
45 minutes)

Gathering oEvidence: class/program observations,
interviews, examination of student work

District meeting at thechoolsite (VC chair and rep)

Meeting with Focus @up(s)for 1-1/2 to 2 hourgat least
two VC per Focus @up meeting)
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4:30/ 7:00 PM VC debrief/discussion and writing individually or in pairs;
identification of schoolwide strengths and critical areas for
follow-up

7:00 PM Dinner (VC alonepand work on draft report
Third Day
(Check out of hotel prior to departing for school)
7:158:00 AM Meeting withLeadership Tear(total VC)
8:0018:30 AM Meeting with principal ad VC chair
8:001 11:00 AM Completion of draft report, contacting school staff as
needed

Completion of draft documentation/justification statement

11:00 AMi 1:00 PM Meeting with theLeadership Tearand others invited by
the school taliscuss/clarify findings of visit and the VC
reportd ALL Leadership Team members have copy of
draft VC report

1:00'3:00 PM Closure on issues raised in the earlier session discussing the
draft VC report; the VC may revise the report as a result of
this meeting; the final aft of the report isompleted
during this session

Compl etion of the ARecommendat
Accr edi t at Dooumentatton/Iistificitien 0
Statement fi

Finalization of expense forms, evaluations, exit PowerPoint
presentation for closing ssen

3:0013:30 PM Oral Report to staffshareholdesusing a PowerPoint
Projector the principal is encouraged to invite
representatives of students, classified staff, and community
to attend

3:3004:00 PM Final draft of report left with principal ; departue of VC
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Visiting Committee Report Format

Title Page

1 School Name

1 City

1 Dates of Visit

1 Names and ifles of Visiting Committee Members

Chapter I:  Student/Community Profile

Briefly summarize the most critical information from the student/community ptoafieimpacts
the school. Include the following:

1 Brief description of the students and community served by the school
T School 6s analysis of EAHSEEANR, AP, i ev e ment
college SAT graduation rates, and Program Improvement status)
1 Other pertinent data (e,@ttendance rates, size of/EEP population, teacher
credentialing, class size, dropout rates, programs for students)
C Note: Show data in chart format and commdntlude sections of the profile that show
student achievemefindings and interpretations.
1 Comment on significant findings revealed by the profile and/or pertinent items that
were not included in the profile.

Chapter Il:  Progress Report (2 pages)
Since the last seltudy:
T Comment on t he s c hddotldwd@sprooeas; or changes an

1 Discuss how the school through its action plan has accomplished each of the critical
areas for followup, including the impact on student learning.

Chapter lll:  Self-Study Process (1i 2 pages)
T I'nclude a copy of hobhuide learmng cesulis6 s expect ed

T Comment on t kstady precesswith @spectdoethe expected outcomes of
the selfstudy.

1. The involvement and collaboration of all staff and osteareholdes to support
student achievement

2. The clarification and measement of what all students should know, understand, and

be able to do through expected schoolwide learning results and academic standards

(note the selected expected schoolwide learning results examined by the school)

The gathering and analyzing of dataabstudents and student achievement

4. The assessment of the entire school program and its impact on student learning in
relation to expected schoolwide learning results, academic standards, and
WASC/CDE criteria

5. The alignment of a longange actionplantohe school 6s areas of
development and implementation of an accountability system for monitoring the
accomplishment of the plan

w
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ChapterlV: Qual ity of the School s Program
Part A:  What Currently Exists (10i 20 pages)

Based on the se#ftudy and visiting commge findings, for eactriterion in the following
categories

A. Organization¥Vision and Purpose, Governance, Leadership and Staff, ssaliRes

B. Standarddased Student Learning: Curriculum

C. Standardsased Student Learning: Instruction

D. Standarddased Student Learning: Assessment and Accountability

E. School Culture and Support for Student Personal and Academic Growth
Summarize an analysis @fhat currently exists and its impact on student learning.
Highlight areas of strength (if any).

Highlight the key issues (if any).

List important evidence about student learning from thessetfy and the visit that supports
these strengths and key issues

Note: When writing the analytical summary for each criterion, use the indicators as a guide to
ensure that all important aspects of each criterion are addressed (B&£38Accreditation
Term Determination Workshéet

Part B:  Schoolwide Strengths ancCritical Areas for Follow-up (2 pages)

1 Briefly comment about the previously identifiedhoolwide strengths and critical areas for
follow-up.
1 Synthesize schoolwide areas of strengths and list numeriBallyure that these can be
documented by other semtis of the report.
1 Synthesize schoolwide critical areas for follow and list numericallyBe sure that these
can be documented by other sections of the report.
V  Areas already identified by the school in the action plan sections
V  Areas to be strengthenedthin the already identified areas
V  Additional areas identified by the Visitingg@mittee.This includes areas related to
student achievement and other profile data, the school program and operation, and
the action plan.

Chapter V: Ongoing School Improvement (17 2 pages)

1 Include a brief summary of the schoolwide action plan.
1 Comment on the following school improvement issues:
V  Adequacy of the schoolwide action plan in addressing the identified critical areas for
follow-up
= Do the action plan sections address dhitical areas for followp?
Will the action plan steps enhance student learning?
|l s the actifonemlddry ca stlhho®d wi de action p
major school initiativege.g., [I/USP, technology plan, staff development @lan)
E Is the action plan feasible within existing resources?
E Is there sufficient commitment to the action plan, schoolwide and sysiga?

v Existing factors that will support school improvement

Impediments to improvement that the school will need toaoree

Soundness of the followp process that the school intends to use for monitoring the
accomplishment of the schoolwide action plan.

= =4 -8 -4
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Accreditation Term Determination

The Visiting Committee will recommend a term of accreditation which will be actedlypon

the Accrediting Commission. A term of accreditation is the period of time that best reflects
the degree to which (1) the school is a trustworthy institution of learning and (2) the school is
implementing an improvement process thakimprove studentearning.Current terms are

SiX years; six years with a one day review; three years, two years, one year; or denial. The
Commission reserves the right to grant additional conditions of accreditation other than those
above. Such action will follow a Comrsisn review of the Visiting Committee Report.

An accreditation term will be based upon a school demonstrating the following:

1. Involvement and collaboration shareholdex in the selstudy that accomplishes the
selfstudy outcomes.

2. The definingofthesclml 6 s pur pose through expected s
and academic standards.

3. The use of a professionally acceptable assessment process to collect, disaggregate,
and analyze student performance data.

4. Acceptable progress by all students toward cleafindd expected schoolwide
learning results, academic standards, and other institutional and/or governing
authority expectations.

5. Organization Vision and Purpose, Governance, Leadership and Staff, and Resources
that supports high achievement for all stude

6. Standardsbased Student Learning: Curriculumat supports high achievement for
all students.

7. Standardsbased Student Learning: Instructitimat supports high achievement for all
students.

8. Standardshased Student Learning: Assessment and Accounyahdit supports high
achievement for all students.

9. School Culture and Support for Student Personal and Academic Gtoatthupports
high achievement for all students.

10.The alignmentofalong ange school wi de action plan to
need to support high achievement of all students.

11.The capacity to monitor and implement the schoolwide action plan.

12.The use of prior accreditation findings and other pertinent data to ensure high
achievement of all students and drive school improvement.

143



Focus on Learning: Joint WASC/CDE Process Guide

144



The Visit

CONFIDENTIAL

Accrediting Commission for Schools

533 Airport Baulevard, Suite 200
Burlingame, California 94010
(650) 6961060 { Fax (650) 6961867
mail@acswasc.org] www.acswasc.org

DAVID E. BROWN, PH.D. MARILYN S.GEORGE, ED.D.
EXECUTIVE DIRECTOR ASSOCIATEEXECUTIVE DIRECTOR

. . i LEE DUNCAN, ED.D.
Sample Recommendation for a Term of Accreditation  Assocareexecunve Director

Name of School Visited:
Address of School:

Name of District:

Form Used in Self-Study:
Visit:

Date of Visit:

Accredited Grade Span:
Enrollment:

The Visiting Committee's CONFIDENTIAL recommendation to the Accrediting Commission:

A Term of Accreditation for Six Years: A term of six years with a written Progress Report to the
School's governing board on the critical areas or major recommendations listed in the Visiting
Committee Report. Upon review and formal acceptance by the board, the report will be filed with the
WASC Office.

A Term of Accreditation for Six Years with a Review: A term of six years with a complete Progress
Report on critical areas or major recommendations and a one-day, on-site review by a two-member
committee to be completed not later than the third year of the six-year term.

A Term of Accreditation for Three Years: A term of three years with a Progress Report on critical
areas of improvement and action plans, and a two-day visit as a requisite to continued accreditation.

A Term of Accreditation for One or Two Years: A term of one or two years (circle one or two) with a
complete Progress Report and revisit to serve as a warning that unless prompt attention is given to the
critical areas or major recommendations, accreditation may be denied.

Denial of Accreditation: Denial of accreditation based on conditions detailed in the Visiting Committee
Report.

Note: The Commission reserves the right to grant terms of accreditation other than those above,
including a recommendation for a full self-study at any time. Such action will follow a Commission
review of the Visiting Committee Report. In the event of a formal appeal, this document will be
provided to the chief administrator.

VISITING COMMITTEE MEMBERS

Type or print name Signature

Committee Chairperson Date
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SAMPLE DOCUMENTATION AND JUSTIFICATION STATEMENT
FOR WASC/CDE JOINT PROCESS

[This form is to be used for California public schools only]

For proper processing, please complete the following information:

Chair Name Name and City of School Visited

C h asiWwoik Phone Chairés Home P h oAlenumberduring end of June (if applicable)

Email address (if applicable)

Complete the narrative rationale for each factor. Check the box to the left of the rating that best
fits the results of the self-study and the visit that was selected through Visiting Committee
dialogue and consensus.

U Highly Effective: The results of the self-study and the visit provide evidence that this

factor has had a high degree o f i mpact on student |l earning,

the school 6s operation.

U Effective: The results of the self-study and the visit provide evidence that this factor has

had a satisfactory | evel of i mpact onthest udent

school 6s operation.
U Somewhat Effective: The results of the self-study and the visit provide evidence that

this factor has had a | imited i mpact on
school 6s operation.
U Ineffective: The results of the self-study and the visit provide evidence that this factor

has had I|ittle or no impact on student l ear ni

operation.
An accreditation term will be based upon a school demonstrating the following:

1. The involvement and collaboration of stakeholders in the self-study that
accomplishes the self-study outcomes.

Visiting Committee Rating: [ | Highly Effective | Effective[ ] Somewhat Effectivd Ineffective
Narrative Rationale:
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2. The defining of the school 6s purpose throug

results and academic standards.
Visiting Committee Rating: [ ] Highly Effective | Effective[ ] Somewhat Effectilvd Ineffective
Narrative Rationale:

3. The use of a professionally acceptable assessment process to collect,
disaggregate, and analyze student performance data.

Visiting Committee Rating: [ ] Highly Effective | Effective[_] Somewhat Effectivd Ineffective
Narrative Rationale:

4. Acceptable progress by all students toward clearly defined expected
schoolwide learning results, academic standards, and other institutional
and/or governing authority expectations.

Visiting Committee Rating: [ | Highly Effective | Effective[ ] Somewhat Effectivd Ineffective
Narrative Rationale:
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5. Organization: Vision and Purpose, Governance, Leadership and Staff, and
Resources that supports high achievement for all students.

Visiting Committee Rating: [ ] Highly Effective | Effective[ ] Sonewhat Effectiie] Ineffective
Narrative Rationale:

6. Standards-based Student Learning: Curriculum that supports high
achievement for all students.

Visiting Committee Rating: [ ] Highly Effective | Effective[_] Somewhat Effectivd Ineffective
Narrative Rationale:

7. Standards-based Student Learning: Instruction that supports high
achievement for all students.

Visiting Committee Rating: [ ] Highly Effective | Effective[ ] Somewhat Effectilvd Ineffective
Narrative Rationale:
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8. Standards-based Student Learning: Assessment and Accountability that
supports high achievement for all students.

Visiting Committee Rating: [ ] Highly Effective | Effective[ ] Somewhat Effectilvd Ineffective
Narrative Rationale:

9. School Culture and Support for Student Personal and Academic Growth that
supports high achievement for all students.

Visiting Committee Rating: [] Highly Effective | Effective_] Somewhat Effectilvd Ineffective
Narrative Rationale:

10.The alignmentof along-r ange school wide action plan to
greatest need to support high achievement for all students.

Visiting Committee Rating: [ ] Highly Effective | Effective[ ] Somewhat Effectilvd Ineffective
Narrative Rationale:
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11.The capacity to implement and monitor the schoolwide action plan.

Visiting Committee Rating: [ ] Highly Effective | Effective[_] Somewhat Effectivd Ineffective
Narrative Rationale:

12.The use of prior accreditation findings and other pertinent data to ensure high
achievement of all students and drive school improvement.

Visiting Committee Rating: [ ] Highly Effective | Effective[ ] Somewhat Effectilvd Ineffective
Narrative Rationale:
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Provide a brief narrative, which summarizes the VisitingCommi t t eeds r ati on;
the recommended term: (If there is an unresolved minority opinion please indicate and
explain.)

i Term options seriously considered
1 Reasons for the term recommended

In the comments reflect upon the following:
A The Visiting Commit t ee6s di scussions and process ( sumn
narrative)
A The degree to which students are learning
A The strengths and growth needs of the school in all areas of the program and
operation
A The capacity of the school to implement and monitor the action plan
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The Follow-Up: Making Headway

School Self-Study Coordinator
Post-Visit Checklist

I Revise Schoolwide Action Plan

1 Send copy of Action Plan to WASC and California Department of Education

1 After the visit, the Sel-Study Coordinator (SC) and chief administrator meet
immediately with the Leadership Teamto review the Visiting Committee Report and
begin the follow-up process.

The Leadership Teantoordinates the refining and implementation of #tiction steps for
each section of the schoolwide action plahe narrative suggestions and critical areas for
follow-up left by the Visiting Committee should be integrated into the schoolwide action
plan.

A copy of the modified action plan should be sémtWASC and the Intersegmental
Relations Office at the California Department of Education.

Some schools maygontinue to use the Schoolwide Focus Gmsoup a s Afchange a
committees in the followup processThe Leadership Tearmvolves the total staff imnnual
assessment of progress, including data analysis about student learning in relation to expected
schoolwide learning results and academic standards; this will result in modifications annually

of the action plan, including annual Board approval. Ifgbleool annually reviews its plan

and progress, the reports generated will comprise the major portion of the nexticglf

MSelf-check questions:
Has the modified Schoolwide Action Plan been sent?

A copy of the modified schoolwide action plan must be seto the following offices:

Accrediting Commission for Schools
533 Airport Boulevard, Suite 200
Burlingame, CA 94010

Intersegmental Relations Office
SecondaryPostsecondary and Adult Leadership Division
California Department of Education

1430 N StreetSuite 4503

Sacramento, CA 95814

9 TheSchool Coordinator Checklistscan be found on the WASC website.
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WASC Accreditation Process: Ongoing Improvement

In preparation for the seitudy every six years the school should have been engaged in an
ongoing improement process. Below are brief comments aboubrigeing natureof WASC
Accreditation that focus on student learning and school improvement.

1.
2.

Annually update the student/community profile and discuss with all shareholders.

Annually summarize progress orethchoolwide action plan sections, noting key
evidence, and make any necessary modibaatior refinements in the plan.

Periodically, review the schoolwide student goals (expected schoolwide learning results)
and school purpose.

Analyze and synthesize @athat provides evidence of school progress and complete a
threeyear report for submission to WASC.

Host a oneday review if school was granted a-gear term with a onday visit (Note: If

a school received a term of one, two, or three years, progqmsds and one or twaay
revisits are conducted. The Commission then grants additional years of accreditation or
denial dependent upon where the school is in thgesax accreditation cycle.)

In preparation for the next sedfudy (usually 18 months prito the full selfstudy visit),
ensure that all shareholders are knowledgeable of student achievement data and other
current data, including progress on all aspects of the action plan. Utilize the following
information with shareholders:

a) current, updatedtudent/community profile, emphasizing student achievement, and
other pertinent evidence noted during the annual progress reports on the action plan

b) the operating schoolwide action plan

c) all progress via reports (usually an ongoing summary of action pbgngss on
computer)

Using the WASC criteria, involve shamters through Focus and HomeoBps in the

examination of the program using the information from the past years about student

achievement and program changes (see #6). Gather and analyze tiagaddi

data/information needed.

Summarize key findings organized by the categories of criteria.

Revise the schoolwide action plan to show what will be accomplished during the
forthcoming three to five years.

10. Finalize the selktudy report that will include

a) the current student/community profile

b) schoolwide student learner outcomes (expected schoolwide learning results)
c) overall progress report

d) findings and supporting evidence

e) schoolwide action plan
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Working Together This appendix contains several resources that can
be used by school teams to inform and support the
Focus on Learning process. These resources have
been developed by Gordon A. Donaldson Jr. and
David R. Sanderson, based on their book Working
Together in Schools: A Guide for Educators (1996;
Thousand Oaks, CA: Corwin Press).

In particular, you will find in this part:
Effective Team Practices: From the Literature
(see below)
Framework for Working Together (p. 101)
Developing Team Ground Rules (p. 105)
Clarifying the Teamb6s Mi
WRAP, A Structure for Investigating Together
(p. 107)

Effective Team Practices: From the Literature

Recent studies suggest that effective teamwork arises

fromteam member sé attitudes toward eac
work, their knowledge about one another, and their

interpersonal skills. In Working Together in Schools: A

Guide for Educators (1996; Thousand Oaks, CA: Corwin

Press, Chapter 1), Gordon A. Donaldson Jr. and David R.

Sanderson emphasize that any form of professional

collaboration depends on three crucial qualities:

Dz a commitment to work together;

Dzan understanding of each ot hert
acceptance of one anotherds f ¢

DZ mutual respect and trust.

Interpersonal Skills

Interpersonal skills form the foundation for all group activities
(see box below). Tk interpersonal skills fall into two
categoriesd listening skills which enable us to be attentive to
others, receptive, focused on their ideas and concerngranpl
facilitation skills, which help us to increase group productivity.

Donaldsonand Sandeon not e that interpersona
the substantive work of a pair or group and sustain the
relationships that coll aboration ne
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Listening Skills

Group Facilitation Skills

Listening
Being present
Interviewing
Reflecting
Summarizing

Initiating
Seeking Information
Offering Information
Clarifying
Summarizing
Testing for Consensus
Encouraging
Harmonizing
Expressing Group Feelings
Facilitating the Participation of
Others
Compromising
Setting or Testing Standards

Thegroup facilitation skills*are further described below.

Initiating

Seeking
Information

Offering
Information

Clarifying

Summarizing

Testing for
Consensus

Group Facilitation Skills

Proposing tasks or goals; defining a
group problem; suggesting
procedures or ideas for getting the
task accomplished.

Requesting facts; seeking relevant
information about a group concern;
asking for suggestions, ideas, or
opinions.

Offering facts; providing relevant
information about group concerns;
stating a belief; giving suggestions,
ideas, or opinions.

Interpreting or reflecting ideas and
suggestions; clearing up confusions;
indicating alternatives and issues
before the group; giving examples;
defining terms.

Pulling together related ideas;
restating suggestions after group has
discussed them; offering a decision or
conclusion for the group to accept or
reject.

Checking with the group to see how
much agreement has been reached
and how ready the group members
are to consider a decision.
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Encouraging Being friendly, warm, and responsive
to others; accepting others and their
contributions; regarding others by
giving them an opportunity to
contribute or be recognized.

Harmonizing  Attempting to reconcile
disagreements; reducing tension;
getting people to explore their
differences.

Expressing Sensing feelings, moods,

Grogp relationships within the group; sharing

Feelings oneds own feelings
members.

Facilitating the Helping to keep communication

Participation of channels  open; facilitating  the

Others participation of others; suggesting
procedures that permit sharing
remarks; moving physically closer.

Compromising When their own ideas or status is
involved in a conflict, offering a
compromise which vyields status;
admitting error; modifying ideas in
interest of group cohesion or growth.

Setti_ng or Checking whether the group is

Testing satisfied  with its procedures;

Standards suggesting new procedures when
necessary.

* Based on materials developed by Sheridan Barker, San Diego
County Office of Education.
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Certain behaviors can hinder ionpede group progress such as
the following:

Dominating Asserting authority or
superiority to influence the
group or certain members;
interrupting  contributions  of
others; using flattery;
patronizing others.

Withdrawing Removing self psychologically
or physically from the group;
not talking; answering any
guestions briefly.

Avoiding Changing the topic; being
uncomfortable with any
conflict;  being  frequently
absent.

Degrading Putting down othe
suggestions; def |
status; joking in a barbed or
sarcastic way.

Being _ Disagreeing and opposing

Uncooperative ideas; resisting stubbornly the
groupbs wishes fo
oriented reasons; using hidden
agenda to thwart group
progress.

Having Side Whispering and having private
Conversations conversations across the table
with another person.

* Based on materials developed by Sheridan Barker, San Diego
County Office of Education.
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A Classic Facilitation Model

The classic five steps described by Doyle and Straus provide a
useful model fohelping groups come to consensus and move
forward into taking action (for more detailed information see
Michael Doyle and David Straudow to Make Meetings Work:
The New Interaction MethodlVyden Books, 1976.)

These steps include:

f Brainstorming
Freely generating a list of all the possible options,
strategies, or choices that can be made.
1 Clarifying
Clarifying the ideas involved and considering the impact
that the various options, strategies, or choices might have.
1 Narrowing
Selecting the most cecial or mostagreed upon items in
the list.
1 Advocating
Giving all participants an opportunity salvocatefor one
or more of the choices or possibly ranking options.
1 Coming to Consensus
Using a democratic process to reach group agreement
about what etion to take.

Commonly, groups will brainstorm possible strategies or
solutions then move quickly to decistamaking. Doyle and
Straus emphasize the central rolelafifying the ideas and
impact,narrowingthe field, theradvocatingn effective group
processes.
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Team Behaviors

For highperforming teams, a second level of skills also comes

into play. InEmpowered Team®ichard S. Wellins and his <o

aut hor s argue t hat because neffec:
coll ections of peopl ety thatis rat her
greater than the sum of i ts part s,
display certain behaviors that ensure collaboration and support

for each other. The box below captures tHasebehaviors

Key Behaviors for Teams*

Dz Assume positive intention.

Dz Ask others for their ideas.

Dz Offer help without being asked.
Dz Accept suggestions.

Dz Consi der othersdéd needs, mo t
help or advice.

Dz Work with other team members to solve a problem.

Dz Recognize and consider othe

*  Adapted from Donaldson and Sandersdorking Together in
Schoolsp. 121 which in turn was adapted with permission fro
R. S. Wellins, W.C. Byham, & J.M. Wilson (199Bmpowered

teamg(p. 146). Copyright © Josseyass, Inc., Publishers, San
Francisco: JaeyBass. All rights reserved.
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Team Ground Rules

=

inally, an effective team benefi

commitment in a few crucial ground rule8 working

agreements to behave in certain ways that nurture the team. In
the box below, PA. Wasley suggests four such agreements:

Team Ground Rules*

Everybody commits to the full year; no quitting midstreatr
over differences.

If any member asks for help, the rest of the team pitches

Any member may ask anyone else about his/her
performance and responsibilities.

No complaining about another team member to a third
member unless he/she has first been honest with the pe
in question.

SOURCE: Adapted from P. A
s h o o tEdutagiond LeadershipApril, p. 58.

Additional examples are taken from Donaldson and Sanderson, pp. 66

67.

The "Full Value Contract"*

We agree to:

1. Create and participate in a group that is physically and
emotionally safe.

2. Work together to achieve individual and group goals.

3. Give and receive honest feedback.

4. Guard against devaluing ourselves and try our best to
change this behavior.

5. Let go of negative thoughts and feelings and be willing to

move on in the processes of learning, growth and
relationships.

* Adapted fromTraining Manuals on Teamwoyrkeroject
Adventure, Hamilton, MA
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Ground Rules: A Sample*

Agreeing on ground rules works best when members have th
chance to suggest some of their own. This list suggests som
possibilities:

Listen carefully to each other.

Only one person talks at a time.

Test underlying assumptions and inferences.

Share all relevant information.

Be specifie-use examples.

Give the reasons for what you say and do.

Make statements, then invite questions and comments.
Disagres openly with anyone in the group.

© © N kMWD

Discuss undiscussable issues.
10. Keep the discussion focused.
11. Don't take cheap shots; avoid jldwns.
12. Participate fully.
* Adapted from R. M. Schwarz (1994he Skilled Facilitator:

Practical Wisdom for Dealoping Effective Group@p. 7586).
San Francisco: Joss®ass.
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Essential Skills and Sensitivities for Facilitation

The text below, for your reference, suggests some of the
essential aspects of the facilitato

a. Clarifying the Purpose

Helping all group members know and agree upon what the
group is trying to accomplish today and over the long term. This
accomplishment is often stated as desired outcomes.

Skills:

Consulting before the meeting with members to prepare
everyone for its purpose.
Clarifying purposes and agenda with all members at the outset.

Facilitative Language:

iOur purpose today is to (approve,
explore, resolve) . We will know when we are
successful at this task when

AToday wstepswind and two on our action plan: Step 1
is to identify what we want to know on the staff survey; Step 2 is
to decide how we will use the data. What we will not do today is
write questions, decide the survey format and the like. Any

guestionsorsuggst i ons? OK, |l etédés start wit

AThere seem to be three aspects to
the past, what we can do now, and what to do in the
future. Todaywe arefoc usi ng only on what to do

b. Encouraging Full Participation

Helping to createa sense of safety for each member and
providing entry points into the discussion for everyone
throughout the meeting.

Skills:

Establishing full participation as a groundrule at the outset of the
meeting

Drawing out silent members and moderating those who
dominate

Using a variety of large and small group activities to maximize
involvement

Facilitative Language:
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At the meetingds start, perhaps ir
tart, |l etds introduce ourselves an:
How do | yaloout being diere and what are your
xpectations for today?d6d Hear summa
within the group.

ifMay we hear from someone who hasn

yet ?0
i Wh at are your concerns regarding t
andtellyourei ghbor . 60 Hear reports, | ook f

During discussion of ground rules:

ifiHere are some suggestions for how
today's meeting:

1) Please be responsible for your comfort and learning.

The coffee is , bathrooms are __. D o hWait for a

break to make yourself comfortable.

2) Be responsible for your own learning. You each know your

own learning stylé let others know if you need more concrete

examples, more information, time to reflect, etc.

3) If we disagree withadiea, | et 6s | et the group
phrase: Al see it a different way. o
During the meeting:

ifCan we hear from someone who hasn’
yet ?0

AA | ot has happeneboesiamyone heedal ast 15
few minutes to review and reflect?

c. Promoting Mutual Understanding

Helping group members to hear one another and to blend their
individual viewpoints into a group viewpoint.

Skills:

Inviting and verbally reinforcing every contribution to the

groupds purpose

Restating and asking forlcar i fi cati on when a [
contribution is not heard

Pointing out differences between people and positions and

inviting the whole group to explore resolutions and new

perspectives

Facilitative Language:

AWe've heard a | ot of ofblendirmgs . I's any
them together?0
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ilt seems t hat Antonio is advocati:
recommending (an alternative) . Who can help us all to see

the differences and similarities in
nSid, could you paraphly didhe what Sal
get it right?0é(lf not) ASally, woul

AfPaula, you said you felt Ned was d
faculty responded to our repoiVould you like to check out
that feeling with Ned??0

AMar i a, I think E d ntsa to dirccrease s saying
requirements for all students, not just the middle students. Is that

right, Eduardo? ... Eduardo, do you understand what Maria is
saying?o

i think the group is clear about \
What they are asking for is why. Carow help the group
understand the reasons?2o0

=13

I'n that | ast i nt er cchreamgse ,t rdb uutsbi nwge
andé instead. 0

o

d. Fostering Inclusive Agreements

Helping the group to develop conclusions or plans that include
contributions from all participds.

Skills:

Supporting the airing of a wide variety of options for
conclusions or plans

Summarizing key points of the discussion in order to test for
agreement and readiness for decisiuaking

Bringing the group to a decision that all can support

Facilitative Language:

i | think 1 &d&dm hearing agreement on |
qguick Athumbso check? Thumbs wup if
di sagree, sideways if youbre not su
(After seeing thumbs and one or two are opposing the majority

view): A O. K. , hel p us under stand your
proposition. What would need to be different for you to feel OK

about it?0

or:ils this a matter of preference or

orAiAre you willing to give it a try,
usckck back as a group?o0
AWho is willing to help make this m
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AfAre you readyfferon:afnWhait sidomd? ave ag
our ground rules about how we'l/ ma |
AWhat are the values you want to pr .
i Bfeor e we check for consensus, | et O ¢
sure wedr e aWiteitddéwe hmecessdryo ut it . 0
AWho is willing to help make this m
A

Write your understanding of t he ¢
today, 0 and indgkelsor i anadvi ¢ dhi ta infe nece
hear some and help the group edit for accuracy.

e. Bringing Attention to Group Conditions
Helping group members to note when the group is feeling

frustrated, when it is fAclicking, 0
Skills:

Listening to the tone of group interchanges and the emotional

messages

I nterjecting observations (using dl
feeling that . . .0 statements) abc
can help the group to move forward

Providing a time for dters to remark on how the group is
working and to identify concerns the group might take up to
improve itself

Facilitative Language:

AHow is the group doing on its grot
another? Share with your mmartner. o0
them, checking with the group for accuracy.

i Wh o oHarsg!on! There are several conversations going on
right now. Our group ground rule is to have only one
conversation at a timel! o

APeople seem tired. Do you want to
topushof or 15 minutes?0

Awhat's going on right now in the g

ANotice that since the morning bre:
from nearly everyone. This is one of the goals we set for
ourselves! o

ALetds remember that we agreed to d
in the last interchange several statements were made that
presumed negative motivations from other group members. Did
anyone el se see it that way?0
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AfLetds take five minutes before the
talk about how the meeting went for eactusf Ted, would you

start of f? We ' | | go ri ght aro
(Adapted from Kaner, 1996)

Strategies for handling conflict:

T Openly recognize that a conflict exists.
Summarize points on all sides.
Begin with areas in which participants agree.

Restrict the discussion to one point of conflict at a time.

= =2 =4 =4

Insist that the discussion be isstentered and not person
centered.

1 Demand respectful responses.

1 Ask other participants for opinions, but do not encourage
them to choose sides.

¢ Worktowarda r esol uti on that enabl es
and maintain a sense of pride.

1 Do not take a position unless it is to point out a policy or
precedent.
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Framework for the
Process of Working Together

Convening
Establishing members and purpose

1. One or more individuals identify a purpos
that might be fulfilled through collaborative
work (0 common need or triggering event)

2. Members are identified and convened wh

share or might slia commitmento this
purpose.

Following Through
Taking action and attaining closure

8. Members take action according to their
substantive work plan (#6) andetin
relational plan (#7).

9. Thegroup monitors its substantiaemd
relational work and evaluates jisogress
toward its goals; regular assessinef
relationships within the group.

Contracting
Creating the group and the mission

3. Members negotiate and articulate a more

specific statementfahe group's missin or
goals.

4. Each member's role is negotiated/and
clarified within the group.

Investigating Together
Designing collaborative action
5. Members research, problesulve, and

decide on strategies thegn pursue to fulfill
mission.

6. Members identifgpecific actions and a
schedule of actions that pnise to have
practical impacts.

7. Members identify their individual and
collective responsibilities and affirm thei
commitment to follow through.
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Key Questions for the Four Phases of Collaborative
Teamwork

The framework presented on the preceding page identifies the
four phases in the life of a team (after the model developed by
Donaldson and Sanderson in Working Together in Schools).
Use the spaces below for your own notes. Soon you will have
the chance to explore some of these questions as a team.
Questions in the Convening Phase
1. Are we clear about our purpose?
Agreeing about your mission and exactly what you want to
accomplish.

2. Are we the Aright peopledo to b
Considemng the membership of the Leadership Team in
light of the diversity of perspectives and interests in your
school and community.

Questions in the Contracting Phase
3. What will we be doing as a team?
Anticipating the tasks and actions you will be engaging
together.

4. What part of that is each of us expected to do?
Agreeing on your individual roles and responsibilities.

5. What ground rules can we agree on for how we work
together?
Creating a set of working agreements about meetings,
behaviors, and gectations of each other both when
working on thd_eadership Tearand when facilitating
other teams at school.
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Questions in the Investigating Together Phase
6. Given our purpose and the tasks we have set, what specific
people and groups must be involved avhat actions will
they take?

7. How can we ensure the meaningful involvement of all key
participants in each of the necessary steps?

8. Who among us will be responsible to ensure that all parts
of the plan are carried out?

Questions in the Followg Through Phase
9. How are things progressing toward our goals? What
adjustments must we make?

10.How well are we supporting one another?

11. How will we celebrate accomplishments along the way?
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Developing Team Ground Rules

Purpose: To make a few keworking agreements about how
we will function as a team and as individual members of the
team, and to commit ourselves to abide by these agreements.

Task: Brainstorm as many as 15 or 20 ground rules in a few
minutes.

(Select a recorder to keep trackyolur suggestions on a

flipchart.)

Then review your own list together, combining similar items and
agreeing on a list of perhapsl@. Test for fulifledged

agreement among all members, and bear in mind that exploring
areas of disagreement can be produdive educational for the
team.

Suggested Categories:
How will we record our meetings?

How will we manage time?
How will we ensure open communication among us?

How will we handle disagreements and differences among
us?

How will we make decisions?

How will we communicate with the rest of the school?
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Clarifying the Teambés Mission

Purpose: To clarify the purposes of our Leadership Team and
come to a shared understanding about our mission.

Task: Consider the following questions together and work

towardful agreement about your Leade:
captured in a onsentence statemenkhdte: The written

statement is important, and how you are working together in this
discussion is at least as important.)

Key Questions:
1. The team has a formal clgarto:

Organize, facilitate, and monitor the entire stifdy and
planning process.

Keep everyone focused on the improvement of student
learning as the "target outcome" of this process.

Maximize the participation of groups and constituencies
who will bekeys to implementing the plans that will
emerge from the process.

Given these purposes,

a. Are you each philosophically committed to the school
selfstudy process?

b. What are your concerns and doubts about it? (List
aspects that you do not fully undenstl or that you
have doubts about.)

c. Are you together about the overall goal and direction
you are pursuing? (Ask yourselves about the one or two
essential outcomes you are aiming for.)

2. Thinking about your leadership role for this process at
school, write drief team mission statement in your own
words (begin by brainstorming possible phrases).

3. Are there any additional expectations on the part of the
principal, superintendent, faculty, the County Office of
Education, or California Department of Educatioh&ol,
can they be integrated and coordinated with your mission?
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WRAP: A Structure for Investigating Together

Purpose: Provide a fowstep process to use when your team is
developing a plan to involve colleagues at school in a part of the
self-study.

Task For the next hour, you will be determining how you as a
team will plan the activities that will involve your colleagues
back at school. You will focus on one of the tasks that you now
consider to be immediate and important for your team.

The process yowill use is called th&/RAP process. At the end

of your work today, your team should have a plan to implement
in your school as early as tomorrow. It should spell out precisely
what needs to be done, with whom, and by which members of
your team.

W what, who, by whemrfwhom?
R readiness

A assessina our capacitvy

Pplanning next steps
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Step 1

Task:

W what, who, by when, for whom?

Set some outcome goals by writing an initial draft as follows:

Whatwe have accomplished thus far related to our goal:

How we know:

What we want the faculty/teams to accomplish now:

Who needs to be engaged in doi

By approximately what date:

To be presented to/shared with whom:
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Step 2 Rreadiness

Task: Examine how ready the Awhoo is to accompl
aspects of readinesability and willingness to do the task. Write notes abouthe
as follows:

1. Ability to Do the Task:
Do they have the necessaryeée

A. Information?

B. Expertise?

C. Opportunity to work together?

2. Willingness to Do the Task:

A. Do they share a commitment to the task and its importance?

B. Does each member of the group have a commitment to working
with the other individuals in the group?
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Step 3

Task:

A assessing our capacity

Your assessment of readiness has told  lot about the needs of the team or group.
Now you can begin your planninghere they arand thus tailor your plans to the real
situation at the school site. Use your readiness assessment to write notes for
yourselves about each of the following:

What information about the task will the group need to succeed?

What training or coaching will members need?
(SeeAttitudes and Skills for Coaching

What roles and responsibilities will group members need to take on
(chairperson, recorder, Igon, facilitator, etc.)?

What are the logistical demands this group will taeeeeting time, work
time, clerical support, other resources?

How else can we build commitment and bnyo the process?

184



Support Information and Suggested Tools: Working Together

Step 4 P planning next steps

Purpose: To plan how to help the&honavigate the needs you have identified under the four
guestions in step 3 in order to organize, encourage, and enable the group to succeed at

its tasks.
Task: Write specific plans for yourselves using the following framdwar a flipchart:

Title: (what we hope to accomplish or the outcome we are working toward)

We will . ..
Action Step Person Responsible
A. Information needs
1. 1.
2. 2.
3. 3.
B. Training/coaching needs (see next page)
1. 1.
2. 2.
3. 3.

C. Group structuring needs
(e.g., pair/share, small group, large group, individual reflection, mixing groups, etc.)
1. 1. 1.

2. 2. 2.
3. 3. 3.

D. Logistical needs
1.

2.
3.
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Group Assessment

Assess your own needs sauycan succeed in these plans. Agaup, what needs have
surfacedor you as you have identifiggbur actions and the persons torbsponsible
(for example, youown facilitation skills and your own resource needs)?
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Expected Schoolwide Learning Results

Definition An interdisciplinary statement about what all students
should know, understand and be able to do by gradu:

An expected schoolwide learning result of significanct
an expectation that as a result@éaningfuland
authenticlearning experiences over timearners will be
able to exhibit @ulminationof theirlearningin areal
world contexthat has significarpurposeandmeaning
for them and others over tim@dapted from Fontana
UsD.)

Descriptors A obal gl
A interdisciplinary
A includes all students
A assessable through measurable indicators

A cornerstone of school improvement along with
academic standards
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Establishing Expected Schoolwide Learning Results: A Sample Procedure

A Invite shareholderd including staff, students, parents, business people, cerfica ahd
school board memberBarticipants should sit at tables to encourage discussion.

A Overviewthemt i r e pr oc es sReiiew thé ltechiura. gParficipants aré going
to build a collective meaning of "results" and their purpose.)

- Give each table one copy of each article used to help them understand where we are in
education and where we need to be.

- Give a very brief introduction for each articRarticipants have 15 minutes to
read/skim their articles.

- Expert groups (those who read the same article) meet and discuss their article. (Three
minutes per person)

- Participants regroup and share the main ideas from tttieiea. (Three minutes per
person)

A Table groups discuss, "What are some purposes of the expected schoolwide learning
resul ts?o0 Thenskhae bneflymithtthe sther groups.

A Table groups discuss "What shoelkrystudent who leaves ouclsool be able to do,
know, understand, or value to be successful in the real world?" (The wording here is
critical.)

Individuals write a maximum of eight expected schoolwide learning results. (10
minutes)

- Table groups reach consensus, and createnpasite list of 10 expected schoolwide
learning results. (15 minute$he individual results may be merged, dropped, or kept
intact to create the table's list.

- Tables pair up, reach consensus, and create a composite list of 12 expected schoolwide
learnng results.

- The composite lists of all table pairs are posted, the entire group reaches consensus
and creates one composite list of a maximum of 14 expected schoolwide learning
results.

A Each group identifies which expected schoolwide learning rematsurrently assessed
formally and which are not.

Subsequent discussions should begin to address how those expected schoolwide learning results

could be assessed and how all classes, courses, and disciplines could establish expected learning
results thasupport the expected schoolwide learning results.
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Expected Schoolwide Learning ResultsSamples

Sample #1

Learner Results for Student Success

Effective Communicators Who:
Convey significant messages to others both verbally and in writing.
Receve and interpret the messages of others in an effective manner.

Complex Thinkers Who:
Apply complex problersolving processes and critical thinking to real life scenarios.
Analyze, interpret, and evaluate significant concepts within various contexts.
Create images to represent significant concepts.

Quiality Producers Who:
Create intellectual, artistic, practical, and physical products.
Reflect original, high standards and the use of advanced technology.
Set, pursue, and accomplish realistic ahdllenging goals for themselves and their peers.

Collaborative Workers Who:
Use effective leadership skills to foster, develop, and maintain relations within diverse
settings.
Establish and accomplish effective goals with others.

Self-Directed Leaners Who:
Assess their needs and apply appropriate strategies to learn the identified concepts and
skills.
Use effective goal setting strategies to create a positive vision for themselves and their
future in order to set priorities and achievable goals

Community Contributors Who:
Contribute their time, energies, and talents to improve the quality of life in our schools,
communities, nation and world.
Demonstrate positive and productive citizenship.

Casa Roble Fundamental High School
San JuarUnified School District
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La Serna High School will prepare its graduates to be

( COLLABORATIVE WORKERS who: )

®  use celfective leadership and group skills while
cstablishing and accomplishing significant goals

®  manage imerpersonal relationships within culturally
and organizationally diverse settings.

® include  mayjor  stakeholders i meanmglnt
vndeavaors

® ivach others significant competencies and Gacilitate
their prowth and development.

@  contribute and function in various group roles.

CEFFECTIVE COMMUNICATORS whor)

®  convey sigmficant messages.
®  cceive, interpret and usc the messages ol others.

® rcad, write, specak and listen reflectively and
critically.

SELF-DIRECTED LEARNERS who: )

® plan for the future by setting priorities and
achievable goals.

®  use sell-evaluation while implementing ideas or
plans.

®  develop, monitor, improve, and use elfective
learning strategics and scif-improvement plans.

®  establish and adbere 10 standards of behavior that
will aid in their development.

®  overcome obstacles by elfective application of skills

C HEALTHY INDIVIDUALS who: )

®  demonstrate knowledge of diverse culinres tha
fosiers tolerance for individual dilferences.

®  cstabhish. practice and support appropriate hygiene,
proper nutrition and physical fitness

®  cexhibit self-discipline and accept individual and
group responsibility.

®  prioritize and e time effectively

®  create and adapt 1o change.

®  demonsirate skills in resolving conflicts through
positive, non-violent alternative actions

Revised and approved by Key Planners, April
28, 1994

La Serna High School

Whittier Union High School District

( QUALITY PRODUCERS who: )

®  develop, create, and support intellectual, artistic,
practical and physical works.

establish and use quality standards.

implement and use advanced technology.
organize, analyze, combine and assess essential data
in order to create and construct models.
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COMPLEX THINKERS who: )

®  identify, assess, analyze, integrate, and use available
resources and information.

®  usc logical and elfective decision-making processes

®  develop solutions 1o problems and  formukae
recommiendations based on justiliable sationale

®  combine and use higher level thinking  shills.
processes amd competencies to develop and extend
their clfosts.

contribute time. encrey and talents 1o improve the
quality of life in their school, community, slate,
nation and workd.

demonstrate positive and productive citizenship.
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Sample #3
EXPECTED SCHOOLWIDE LEARNING RESULTS (ESLRS)

Highland High School will prepare its graduates to be:
Academic Achievers who:

T Meet or exceed the Ker n HsigBnglishcnmatheamatichDi st r i ¢
science, social studies and other areas as standards are developed.

Effective Communicators who:

1 Read and comprehend information, including instructions, a ballot, the newspaper,
employment or college application forms and literary works.

1 Listen and comprehend information, including paying attention, taking notes and

reporting accurately what was presented.

Speak with confidence within a group and to an audience.

Demonstrate writing skills through reports, letters, essays, and creative writing

assignments.

1  Use a computer to develop documents, graphs, and charts.

1
1

Complex Thinkers who:

1  Use logical decision-making processes.

1  Complete projects using a variety of resources.

1 Identify, organize, assimilate, analyze, combine and assess essentials in order to
create and construct models.

1  Develop solutions to problems and formulate recommendations based on justifiable
rationale.

1  Transfer learned skills to new situations.

1 [Synthesize information from multiple sources and identify complexities and
discrepancies in the information and how different perspectives are found in each
medium. (Language Arts, State Board Adopted Standards)

1  Construct and judge the validity of a logical argument and give counter examples to
disprove a statement. (Mathematics, California Standards Commission)

Effective Citizens who:

1  Make informed choices, understanding what the choices mean.

1 Understand how actions, or lack of actions, affect oneself, others, and the
community at large.

1  Exhibit good manners.

1 Reqgister to vote.

1 Demonstrate knowledge of diverse cultures that fosters tolerance for individual
differences.

1  Demonstrate skills in resolving conflicts through positive, non-violent alternative
actions.

1  Contribute time, energy, and talents to improve the quality of life for themselves,
their school, community, state, nation and world.
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Responsible, Self-Directed Adults who:

)l
T

= =4

Set appropriate and realistic educational, vocational, and personal goals and
standards.

Exhibit good study/work habits that include regular school/work attendance, lack of
tardies, and effective time management to accomplish projects.

Exhibit self-motivation and self-discipline and accept individual and group
responsibility,

Demonstrate how to budget money and handle finances.

Develop vocational knowledge and skills including completing a job resumé and
interview.

Establish, practice, and encourage appropriate hygiene, proper nutrition, and
physical fitness.

Develop, create, encourage, and support intellectual, artistic, practical and physical
endeavors.

Collaborative Workers who:

1
1

Work effectively in groups in various roles.

Exhibit positive attitudes.

Use effective leadership and group skills while establishing and accomplishing
significant goals.

Manage interpersonal relationships in a positive manner within culturally and
organizationally diverse settings.

Teach others significant competencies and facilitate their growth and development.
Create and adapt to change.

Technologically Skilled Workers who:

il
1

Demonstrate competence in the use of a computer.
Demonstrate competence with other appropriate technological equipment and
devices.
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Sample #4 Expected Learning Results for Stagg High Students

What all students should knowdibe able to do upon graduation

mEvery student will be able to

work effectively with others.

Every student will be able to { {H, 5
communicate effectively. ,' '
t

For example, the student may: For example, the student may:

s Write a logical, coherent essay that clearly follows Successfully and equitably participate i/

a task, has a logical structure, includes support for a group project that involves more than

. Z?rc?rplmon, and is relatively free of grammatical week of schoolime. P
Present a speech or dramatic presentation that - The success of each individual me

demonstrates poise, command of language, and depend on the success of the grot~/

This project may require operating /

s clear enunciation. -
Create original prose and/or poetry that shows the in a democratic process.
- This project may involve assigning

emergence of an individual voice and an
roles.

awareness of the importance of form
‘"“i l"‘ . Every student will have an
!S gﬂ sawareness of the
um viewpoints, belief systems, and
: cultures.
For example, the student may:

Every student will be able to
demonstrate the higher order
thinking skills of application,

analysis, synthesis, and evaluation.
For example, the student may, through discussion,
writing, project or other method of presentation:

s Transfer learned skills to something new /
Show how to effectively analyze (i.e. take part)

and synthesize (i.e. put together).

Produce a meaningful evaluation.

Discussi orally or in writingi anything ~
of literacy or historical significance that /
represents a point of view different fron

s the American mainstream. This point o /
view may/ may not 1
% own culture.

Show an ability to communicate
~__competently in a second language.
f Every student will have a basic
technologicalliteracy.

Every student will be able to
integrate the basic skills of reading,
writing, and arithmetic into a
meaningful activity or project.

For example, the student may

;.

For example, the student may:

/ Gather data for the purpose of meaningfully/ Demonstrate competence in the use of a /
presenting it by way of a writing assignmen computer, which would include properly
p presentation, etc. turning it off/on, properly saving/retrieving

files, using basic programs such as
wordprocessor/database/graphics, efficiently 7~
navigating a network, etc.

/ Demonstrate competence with other
appropriate technological devices

Create a product that illustrates understanding of
a reading task or science/math problem in a new
and unique way

- %'__3

For example, the student may:

Every student will be able to
demonstrate an understanding
of basic living skills.

For example, the student may:

Devise a personal budget.

Conduct an analysis of his or her
nutritional habits.

Discuss personal goals as a family
member, including the time and financial
obligations.

Report, orally or in writing. On the impaci
of the environment on the lives of studen

Every student will be a
community contributor .

For example, the student may:

Help other students on campus (e.g.
tutoring).

Without pay, help students outside of the
school site.

Participate in documented community
work i volunteering at a hospital,orking
at a crisis center, participating in a safe
driving program, etc.

Every student will develop a
roadmap for the high school
years and beyond.

Have a written plan that governs
meaningful class selection and extra
curricular participation with longerm
goals in mind.

Have a written plan that outlines his/her
possible goals beyond high school graduation.






Support Information and Suggested
Tools: Using Academic Standards






Support Information and Suggested Tools: Using Academic Standards

Using Academic

Standards-Based
Education

Standards

Standards are not new to education; educators hi
always had goals and expected levels of
achievement for students. What is new is the visi
of a standardbased educainal system in which
curriculum, instruction, assessment, and reporting
parents, students, and the public are all aligned t
common set of standards.

Focus on Learnings a selfstudy process that
supports the other standatoissed accountability
proaesses happening in the school and district.
Given the shortage of collaborative time within a
school community, it is essential to find ways to
align the different external demands so that they
genuinely support growth at the school.
Understanding the stdardsbased system may hel
to envision ways to create such an alignment,
furthering the goal of school improvement.

A standardsbased systetmas the following features:

1 The standards have been defined by community consensus;
they represent an agreemabbut academic achievement
between teachers, parents, students, school boards,
administrators, business, higher education, legislators, and
the general public.

1 Academiccontentstandards establish an explicit agreement
about what students are to leagrade level by grade level,
in specific areas.

1 Academicperformancestandards, defined at the local
level, describe how students will demonstrate their learning
and what level of achievement they must attain.

1 The academic expectations are clearly usided by
teachers, the students, and their parents. There should be no
mystery and no surprises when standdrased results are
announced.

1 The student is accountable for meeting the standards. The
teacher and parents will be held accountable for pnogidi
whatever instruction and/or assistance is necessary for the
student to meet the standards.

The following table highlights the differences between
traditional practice and a standafoissed educational
system.
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Traditional vs. Standards-Based Practice

Traditional Practice Standards-Based
Practice

Select a topic from the | Select standards from
curriculum among those students

8 need to know

Design instructional 0

activities Design an assessment

through which students

0 : ,
) ) will have an opportunity
Design and give an to demonstrate those
assessment things
0

8

Give grade or Decide what learning

feedback opportunities students will
0 need to learn those
Move onto new topic things

5
Plan instructional
opportunities to assure
that each student has

adequate opportunities to
learn

8

Use data from
assessment to give
feedback, re-teach or
move to the next level

*Developed by Kate Jamentz of the Western Assessment
Collaborative at WestEd.

As illustrated above, a standaflolssed system envisions even
better communicationf@xpectations and results. It also
envisions a continuous inquiry process in which assessment is
used to help tailor instruction t
Focus on Learningvill help schools to continue implementing a
standarddased system at the scihéevel. The model process
includes collaborative work time indtne ghareholdgrand

Focus Goups so that teachers, students, parents, and the
community can work best todpetr to implement the standards.
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Standarddased conversations within tRecus onLearning
process include the following:

1 Offering teachers the opportunity to engage students in
conversations about the standards

1 Offering parents and the community an opportunity to learn
and discuss the standards

1 Discussing how the school curricatus aligned to locally
adopted academic content standards
(Locally adopted standards sho
as the State Board adopted standards.)

1 Investigating specific evidence of student learning and
summarizing results in terms of standkar

1 Engaging in standardsased discussions about the quality
of student work

1 Identifying overall levels of achievement in each subject
area

1 Discussing necessary changes in curriculum and instruction
to assist students to meet high standards of aement.

Such conversations help to deepen understanding of the
standardsased system for adhareholdes. It is then the

responsibility of both the district and school administrations,

working with teachers, students, and parents, to develop

consistencyn the use of standards in the classroom and to

develop an appropriate lofignge action plan that supports

ongoing alignment oftheschodd s program to | ocal

The table on the following page summarizes the capacities and
expectations required estandardbased system.
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Overview of a Standards-Based System*

Evidence of High Requisite Teacher Requisite Requisite Leadership
Standards Practices** Organizational and System Support
Students would: Practices
| Be actively engaged |l Understand the Articulate a Facilitate

—_—

in producing high
quality work

Be able to describe
what is expected of
them and why

theydre do

Demonstrate the
habits of rehearsal
and revision
Discuss work-in-
progress in terms of
its quality

Be better able to

describe what
assistance they
need

community®o
expectations for
student performance
Design and conduct
instructional activities
aligned to standards
Analyze (and not just
to score) student
work

Make fair and
credible judgments
of quality
Systematically
manage data and
plan instruction
accordingly
Communicate
specific expectations
to students

Teach students to
evaluate their own
work

Be relentless in the
pursuit of improved
performance

Give and use

feedback as a norm
of professional
practice

collective and clear
purpose defined by
standards for all
students

Conduct inclusive,
ongoing dialogues
about standards
Maintain the habit of
rigorous inquiry and
analysis of data
Provide time for, and
maintain norms of
collaboration

Be responsive and

flexible in allocating
resources to
identified needs

Maintain the habit of

adjusting practice in
the interest of
greater quality and
coherence

community-wide in-
put on standards

Negotiate

agreement and
build ownership of
standards and
standards-based
practice

Design and

maintain
supervision and
accountability
systems focused on
standards

Invest in

assessments that
provide credible and
useful data to
decision-makers at
all levels

Focus professional
development
resources on
standards

Develop and
maintain systems to
track resource
allocations

Be guardians of
coherence

*Developed by Kate Jamentz of the Western Assessment Collaborative at WestEd.

**The teacher practices listed here overlap with flie €ore propositions of the National Board of Professional
Teaching Standards (NBPTS): (1) teachers are committed to students and their learning; (2) teachers know the
subjects they teach and how to teach those subjects to students; (3) teachersraiblee&pamanaging and
monitoring student learning; (4) teachers think systematically about their practice anfdoeaexperience; and,

(5) teachers are members of learning communities. For more information see the NBPTS Web site
(http://www.nbpts.org/nbpts/standards/policy.Html
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Evaluating the Rigor
of Local Standards

In California, local content standards must be at
least as rigorous as State Board of Education
adopted standard€onent standardsan be
rigorous in more than one way:
T In the amount of content covered
1 In the depth of content covered
T In the timing of curriculum coverage
Each graddevel content standamdkefines what
students should know and be able to do given the
level of cognitive development. Schools should
ensure that curriculum coverage is aligned to gra
level standards and that the curriculum is at least
challenging and rigorous as is implicit in standard
Classroom instruction, as well as supporting
materials, should cover and emphasize the
curriculum priorities as outlined in the standards.
Performance standardslefined at the local level,
can be rigorous in more than one way:
T In the tests, tasks, and assignments that stud
complete to demonstte their achievement
1 In the level of achievement identified as
Aimeeting the standar
Within a standardbased system, all students shot
be given multiple opportunities to show their
understanding of all of the standards. Multiple
assessments helpsseire that all standards are bei
assessed and that all students have the opportun
show what they have learned, given their differen
learning styles.
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Developing
Performance
Standards at the
Local Level

To further implement a standartdasel system, the

district and school administrations will develop a

strategy for reporting student achievement in tern
of locally definedperformancestandards.

As defined by the &te Board of Education,
performance standds are to be defined according
to three levels:

Advanced
This level signifies superior performance.

Proficient

This level represents solid academic performance
each grade assessed. Students reaching this leve
have demonstrated competency over challenging
subject matter, includg subjectmatter knowledge,
application of such knowledge to reabrld
situations, and analytical skills appropriate to the
subject matter.

Basic

This level denotes partial mastery of
prerequisite knowledge and skills that are
fundamental for profient work at each grade
level.

206



Support Information and Suggested Tools: Using Academic Standards

A Standards-Based
Assessment Plan

The process of defining local performance stande
may also be supported by thecus on Learning
process. For example, school teams may do the
following:

Develop lists of assignments, tasks, and assessn
that show evidence of
content standard(s).

Collect and analyze examples of student work an
working that illustrate the different levels of
performance on the identified activities. Samples
representing each of the performarievels become
ARexempl arso that helop
understanding of the standards really looks like.

These Aexempl arso can
district and included in the locally determined
process for fining performance standards.

As one goal of a standardmsed educational syste
is to elevate the | eve
time, these fiexempl ars
continually to represent higher expectations and

higher levels of student achievement for all stude

Student progress should be assessed by combini
results from multiple measures of achievement to
identify whether a student has met the standards
specific subject area at their grade level. Home
(shareholdgrand/or Focus§sroups can help to
develop a matrix of the specific standards and for
of assessment for each content area that can bec
the basis of a standarbdased reporting system.
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Sample Matrix

Forms of Assessment
Multiple- | Hands-On | Science | Projects | Science
Science Choice Investiga- | Journal in the
Standards Tests tions News
1. 0 0
2. 0 o}
3. 0 0
4. o} 0 o}
5. o) 0 o}

Other components of a standatzsed assessment plan include:

f

Design of the specific tasks, tests, and assignments to
assess student achievement in each content area

Creation of an assessment timeline for the school year to
provide multiple opportunities for students to demonstrate
achievement

Development of a system for scoring each assignment, test,

ortask (e.g.,scr i ng

representing different levels of achievement)

guides or rubrics,

Use of a method for combining scores to identify the

student 6s
Basic, Below Basic)

| evel

of achi

Development of a standartdased report foteachers,

parents, and students identifying individual student

strengths and areas in need of improvement

Development of a Report of Standaiissed Student

evement

Achievement by content area for accountability purposes.
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o Focus on Learningow integrates standards even
':l‘r']'dg rI'E'X”pge ftt:g dards more deeply, helping schools in California to aligr
Schoolwide their school improvement processes to their
Learning Results accountability demands. While standards are

important withinFocus on Learningthe proces
also involves evaluating student learning in terms
expected learning results

Both academic standards and expected learning
results describe what students should know and |
able to do. The difference is that academic stand.
are explicit descrifppns of what students should
know and be able to do at each grade level.
Expected learning results are more global, helpin
define an interdisciplinary vision of what students
should be able to do upon entering their adulthoo
Both the subject area spfc lens and the
schoolwide lens are valuable in helping to evalua
the success of a school program.

The goal is that these two lenses on student
achievement be mutually supportive. What stude!
know within a specific subject area is as importar
as low they integrate their different school
experiences and implement their knowledge in th
community. What students can do is as important
the confidence they have to actually apply it in a
realworld setting. This schoolwide vision continue
to drive thke Focus on Learningrocess.
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Using Data and Information in the Focus on Learning

Process

Introduction

This support tool has been added to help school teams ma
decisions about whalata to gather and how to organize the
collecting of information during thEocus on Learning
process.

Collecting key kinds of data helps a school community to:
T Improve the quality of decisiemaking
1  Describe accurately school practices and processe:

1 Examine underlying assumptions, beliefs and
behaviors that effect how different subgroups of
students are educated

1 Determine the best use of resources

1 Mobilize a school community to action based on so
evidence and a common understanding

1 Monitor the effectiveness of changes
1 Be accountable to the larger school commuhity

Data provides a credible basis for the many conversations
among members of the school community that make up the
Focus on Learningrocess. It is important to approach each
these conversations with a
Sometimes data can reveal problems or weaknesses that ¢
uncomfortable; but the focus should be on discovering how
improve and not on finding individuals, subgroups of stude!
orprogramstat are At he probl em.

Careful, indepth, and sensitive use of data characterizes tr
school community that is committed to nurturing its staff an
educating all of its students in the best way possible.

*Adapted from Ruth S. Johnso&etting Our Sights
Measuring Equity in School Changehe Achievement
Council, 1996, pp. 224.
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Key Kinds of Data

Table 1. Overview of Key Ki

The categories of data defined belowrable 1are adapted
with permission from the work of Dennis Fox for the Southe
California Comprehensive AssistanCenter.

Each kind of data is described in more detail in the followin

pages.

nds of Data

Demographic Data

Outcome Data

Process Data

1 Helps staff and other
shareholders to understand the
students and their unique
needs

1 Provides vital statistics
regarding students, their
families, the staff, and the
community

9 Identifies factors that must be
considered in
decision-making process

1 Describes how a student
or group of students is
doing at a particular point
in time

T Communicates the degree
to which a student or
group of students has
acquired specified
knowledge, skills, and

t attitudes

1 Is measurable and
guantifiable

f Includes information related to

the school 6s e
a high level of student

achievement

{1 Refers to variables over which

the school has some degree
of control

1 Helps the staff to make

effective decisions about
school organization,
curriculum, instruction, and
assessment

Enroliment
Attendance
Language Proficiency
Socioeconomic Status
Family Trends
Community Trends
Staff

Achievement Data
Completion Rates
Comparative Data
Post-Enrollment Data
Supplemental Data

Organization: Vision and Purpose,
Governance, Leadership and
Staff, and Resources
Standards-based Student
Learning: Curriculum
Standards-based Student
Learning: Instruction
Standards-based Student
Learning: Assessment and
Accountability
School Culture and Support for
Student Personal and Academic
Growth

Reported in the Student/
Community Profile

Part reported in the
Student/Community Profile
and partin
Home Group Summaries

Part reported in the
Student/Community Profile and
part in Focus Group Summaries
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Demographic Data

Demographicdatal e scr i bes your schi
The kinds of information that may be inckdlare listed in the
table below.

Demographic Data

Enrollment
grade level, gender, ethnicity, primary language, language
proficiency, categorical programs, special programs

Attendance

mobility rate, daily rate of attendance, truancy rate, tardiness rate,
reasons for absences, S.A.R.B. referrals by period, by subject
matter, by teacher

Language Proficiency
language proficiency level, re-designation rate

Socioeconomic Status

free/reduced lunch status, AFDC status, social service support,
parent education level, community employment figures, household
income, caretaker employment

Family Trends

status of primary care taker, s
language, nature and frequency of adult participation in school
events, nature and frequency of adult support at home

Community Trends
number of community and/or business support, nature of support,
nature and frequency of volunteer services

Staff

number of certified/classified, pre-service training, major/minor areas
of study, certifications/credentials, years of service, experience
outside education, variety of positions, specialized training, gender,
ethnicity, age
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Outcome Data

Outcome data, or informat:.

should be fAidi saggregated, 0O
reported for each of the su
(e.g., grade level, gender, ethnicity, primary language, lang
proficiency, categorical program involvement, special progt
involvement, and socioeconomic status).

Outcome Data

Achievement Data

teacher-made tests, standardized tests, performance tests,
other examinations, portfolios, projects, report card analyses,
University of California a-f requirements, etc.

Completion Rates
graduation, dropout, promotion, retention

Comparative Data
matched scores to external standards, among subgroups, to
external groups

Post-Enrollment Data
admission/entrance to and performance in post-secondary
education, armed forces, and workforce

Supplemental Data
discipline referrals, extracurricular activities, suspensions,
expulsions
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Process Data In addition todemographi@andoutcome datacollecting and
analyzingprocess datatrengthens thEocus on Learning
process. The chart below outlines the kinds of process dat:
can be collected and latanalyzed irshareholde(Home) and
Focus Goups.

School Organization

alignment of school decisions to expected learning results
organization of the school day

time allotted to specific subjects

class size

organization of the staff

support services

services for English language learners

co-curricular and extra-curricular activities

preparation of all students for post-secondary options

To Do T I T Do Do o I

Professional Development

number who participate
relationship to long-range plans
number of sessions attended
follow-up support

subjects addressed

nature of training

process for selection of training
relationship to needs

level of implementation

quality of training

monitoring results of training

To Do To T T Do Do o T o Do

Safety
A policies and plans related to safety
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A

ToPe  ToToPoToTo o Io Do

Curriculum

alignment with standards, frameworks, and other comparative
documents

alignment with expected schoolwide learning results
dependency on textbooks

consistency and articulation across grade levels, courses, and
subject matter

amount of time allotted to a specified content

alignment with content of external assessments

integration of disciplines

articulation with K-8 feeder schools

linkage of students6 pe-sesondarg |
goals

equal opportunity to learn for all students

preparation of all students for post-secondary options

o o

o e Do D>

A

o Do Do Io

Instruction

evidence of sound instructional strategies

evidence of challenging, relevant instruction

integration of vocational and academic content

consistency and articulation across grade levels, courses, and
subject matter

amount of time allotted to specified instructional practices
linkage of classroom learning to experiences outside the
classroom

support for teacher collaboration

Instructional Resources
(textbooks, supplemental books, technology, manipulatives,

materials, equipment, supplies)
quantity

quality

accessibility for all students
appropriateness

A
A

o I To To I

A
A
A

School Organization

support services
co-curricular and extra-curricular activities

Parent Education and Involvement

number and nature of parent education opportunities
attendance for parent education opportunities
evaluation of parent education opportunities

number and nature of parent involvement opportunities
parent satisfaction with parent involvement opportunities

Communication with Parents, Community, and Business

nature and frequency of written and oral communication
availability of communicati or
effectiveness of communication
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Resources

A instructional resources

(quantity, quality, accessibility for all students,
appropriateness)

allocation of financial resources

use and adequacy of facilities

staffing

(number certified/classified, pre-service training, major/minor
areas of study, certifications/credentials, years of service,
experience outside education, variety of positions, specialized
training, gender, ethnicity, age)

T T o

Assessment

nature of classroom assessment

alignment to academic standards

frequency of classroom assessment

amount of time allotted to assessment

alignment with external assessments

consistency and articulation across grade levels, courses, and
subject matter

use of assessment results to improve learning

use of assessment results to reevaluate alignment of school
curriculum to expected schoolwide learning results
communication and reporting of assessment results

T ToTo T To Io I Io Io

Evaluating School Cultured  Another strategy for looking at school processes can involy

The STAR Center

askingin-depth questions about the culture of the school. T
categories listed on the following page were presented in ti
STAR (Support for Texas Ac
Study and Planning Guide, 1997. They were defined by
analyzing indepth a rangefschools in high poverty areas th
have produced significant gains in student achievement. F«
more information, call -B8&FYI-STAR or contact the STAR
Cent er 6 shttpy/enbw.stlicanter.org)
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STAR Center Criteria for Evaluating School Culture

Focus on the Academic Success of Every Student

A making decisions for academic achievement for all students
A planning for academic achievement for all students

A using assessment for academic achievement

A sharing accountability for academic achievement

No Excuses

A working with rules

A taking responsibility for improvement
A using resources for improvement

Experimentation

A supporting experimentation

A planning for experimentation
A learning from experimentation
A encouraging experimentation

Inclusivity: Everyone is Part of the Solution
A involving everyone

A encouraging leadership

A encouraging family involvement

A encouraging student involvement

Sense of Family

respecting the students

building relationships with families
building relationships with community
making a comfortable, safe environment
nurturing a group identity

o Do Do T I

Collaboration and Trust

A encouraging open communication
A sharing decision-making

A supporting cooperation

A supporting teachers

Passion for Learning and Growing
continuous planning for improvement
using data for improvement
empowering teachers for improvement
monitoring progress

o Do Do To
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Sample Questions for
Evaluating School
Culture

Below are listed a range of questionstetl to the STAR
Center criteria. These questions can be asked during inten
or Focus @oups with school personnel or otls#rareholdes;
they also can inform observations or be incorporated into
surveys or questionnaires as needed. For more informate
t he STARSeGStudy and Rlasning Guideall 1-888
FYI-.STAR or contact the STAR
(http://www.starcenter.org)

Focus on the Academic Success of Every Student

1 How do recent importd decisions at the school relate
the mission of academic successduerystudent?

1 How have professional development activities been
aligned with the goals for student achievement?

1 How does the budget support attainment of these
challenging goals?

1 How is the shared accountability for the academic
success of all students repeatedly communicated to

1 In what ways has this accountability assumption bect
deeply embedded in the culture of the school
community?

1 What else is happening at ouhsol that demonstrates
our focus on academic success?

1 In what other ways might the vision for academic
success for every student be furthered?

No Excuses

1 Are there rules that the school community perceives
not in the best interests of students?

1 If so, what efforts might be made to negotiate change
or, in the case of state and federal rules, seek waiver

1 Who does the school community say is responsible v
significant goals and expectations are not met?

1 What are we doing to add to the betieh at t he
excuseso?

19 I'n what other ways might
furthered?
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Experimentation

il

To what extent is school personnel encouraged to pt
their ideas through pilot studies or other experiments

How are students encaged to engage in learning
experiments?

How do teachers and students use the failure of
experiments as learning opportunities?

What significant experiments have succeeded? Whic
ones have failed?

How are experiments monitored and evaluated?

How arethe results of these experiments communica
and shared with others?

What are we doing to add to the attitude of
experimentation?

In what other ways might the attitude of experimenta
be furthered?

Inclusivity: Everyone is Part of the Solution

1
1

Who patrticipates in efforts to improve your school?

How are community members and
organizations/businesses involved in school
improvement efforts?

To what extent are families involved in school
improvement efforts?

To what extent are families thaave historically not
been involved in school activities been participating ii
school improvement efforts?

How are the contributions of all members of the scho
community acknowledged and valued?

In what ways have teachers, counselors, and other
persomel, parents and other members of the school
community emerged as school leaders?

How are these forms of leadership encouraged and v
Is being done to prepare members of the school
community for broader leadership roles?
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1

How does the school suppdtine involvement of familie:
and community members in planning, reviewing, and
improving school programs?

How are students involved in decistoraking about the
school and its success?

How do you know that students feel ownership for th
school and itsuccess?

How might students become more involved in the
decisionmaking process?

In what other ways might inclusivity be furthered?

Sense of Family

1

In what specific ways does the curriculum of the schc
convey that all students are valued?

In what ways are students recognized for nonacaden
accomplishments?

To what extent is the cultural and linguistic diversity ¢
the students celebrated through classroom and scho
activities?

What efforts are made to be sure that students with
special neds are valued?

How and how often is student learning celebrated?

What actions are being taken to connect and build
support networks among all members of the school
community, including parents, caregivers, and
community members/businesses?

In what ways is the language used (formally and
informally) to talk about students, parents, and all
community members reflective of a sense of family a
the school?

What does teacher tenure and attendance indicate a
the sense of family at the school?

How dften and in what ways are rules for appropriate
conduct of students and adults communicated?

Is there a schoolwide discipline plan and in what way
do all school community members uphold it?

In what ways is the safety of all school community
members @nned for and enforced by all school
community members?
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1
1

How do you know that your students feel they are
treated with respect?

Il n what ways do the schc
appearance reflect a sense of family?

What are we doing that adds to thesseaf family?
In what other ways might a sense of family be further

Collaboration and Trust

1

What are the formal and informal ways school persot
share concerns and successes?

How do school personnel, formally and informally,
assist each othém learning how to improve student
achievement?

Who participates in decisiemaking related to
curriculum, instruction, school organization, and use
resources?

What kinds of forums or other approaches are provid
for discussions of programs, pobksi, and practices?

How do these discussions inform the direction of the
school?

What arrangements are in place to support cooperati
among teachers?

What evidence is there that teachers and administrat
feel they are all part of the same team, kirng together
for student success?

What are we doing that adds to collaboration and tru:

In what other ways might collaboration and trust be
furthered?
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Passion for Learning and Growing

1

What examples indicate that educators are constant!
engagedn the process of learning, growing, and
improving?

How are barriers, failures, and problems related to
student learning addressed? What significant examp
can be given?

How do teachers regularly use data from their own
classrooms to improve instrimh?

How is data used to gauge progress toward attainme
campus goals?

How are teachers supported as creative proisieners?

How are individual teact
improvements shared among all staff?

What are we doing that adds to a pas$or learning
and growing?

In what other ways might a passion for learning and
growing be furthered?
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Gathering and
Analyzing Evidence in
Home and Focus
Groups

Each of theshareholde(Home) groups anBocus Goups will
want to examine observal®gidence of students meeting the
expected learning resultschacademic standards. Home anc
Focus Goups will also examine evidence from other
shareholdegroups, including parents, staff, and community
members.

Evidence includes:

1 Student Work Samples

1 Observations of Students and OtBé&areholdes
1 Interviews of Students and Oth&hareholders
1 Preliminary Surveys or Questionnaires

Strategies for gathering each of these kinds of evidence wi
described in the following pages.

The process of gathag and analyzing evidence should be
purposeful; the goal is to uncover deeper perceptions abou
quality of student learning of standards and expected learn
results. Discoveries made during a first analysis will enable
participants to identify thkinds of evidence that need to be
collected and discussed during a second analysis. For exa
after meeting and discussing student work products the firs
time, the group may identify a need to observe certain kind
learning moments in each of the@ssrooms or to interview
students about their learning. When the school team(s) me
second time, they may decide to collect evidence of meetir
certain expected learning results or standards, to collect a
different set of student products, and to comduore
classroom observations. Each decision is made to gain mo
insight into how to deepen the inquiry in order to identify thi
best improvement strategies.

In particular, it is important that the entire school staff and
other community participants bellfy involved in the analysis
of evidence. Analyzing this range of evidence is a powerful
process because teachers are exposed to an expanded re|
of strategies, student work products, and perhaps to even |
standards of performance. As well, glilareholdes have the
opportunity to gain more knowledge about what students a
doing and achieving and ho
strengths and weaknesses. This dialogue among the variol
shareholdey is one of the main benefitsiebcus on Learmig.
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Why Disaggregate Data?

The evidence of student achievement should be

Adi saggregated, 0 that i s,

of the subgroups represented in the total population. This
disaggregation of data gives a school a powerful taol fo
looking deeply into its own program. Strategies that seem t
working for some students may not be working for others.
Consider, for example, the mean school score (i.e., the ave
on a standardized assessment with 35 percent of the statle
or above the proficient leveThat single piece of information
may be significant, especially in comparison to performanc
over time (e.g., last year, 32 percent; the year before last, ¢
percent) or in comparison with schools having similar
demographicchacat er i sti cs ( AOt her
ours are scoring 7 percent
single mean group score, however, may not display patterr
achievement for specific subgroups of students. For examg
may be revealed th&0% of students in one subgroup are at
above proficient while only 11% of students in another
subgroup have a similar level of achievement.

Disaggregated data allows the school to know more about
which parts of its program are working for which suhg®
and which parts are not. Both the federal IASA legislation &
Californiarecognize the need for a school to develop a Sin(
Comprehensive School Plan reflecting the specific needs ¢
subgroups of students. Disaggregated data, or knowing the
levels atwhich specific subgroups of students are performin
constitutes the evidence base for this planning.

In addition, by looking at disaggregated data, educators
occasionally find themselves confronted with evidence of
different standards, of personal ostitutional bias based on
race, culture, gender, primary language or other student
characteristics. Such behavior is abhorrent to most educatc
but is worth calling attention to due to the potentially
significant impact such bias can have on the edudation
performance of some student subgroups. By collecting and
analyzing data by subgroups and especially by reporting
conclusions based on that disaggregated data, a school is
provided an excellent opportunity to engage in conversatio
and seHldiscovery regrding personal and institutional beliefs
and values. Once explored and uncovered, those differenti
standards can be revised and programs can be improved <
all students can be ensured a higlality education.
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Student Work Samples

Some examplesf methods used to collect and sample stud:
work are listed below. These methods, and others a school
identify, may be repeated or used in combination. When
collecting and analyzing the evidened,levels of student
performanceshould be considereahd the most appropriate
subgroups, including lower performing subgroups, selectec
focused study given the sc

Typical Work Some schools have teachers gather a set of
Atypical worko representin
Because tis sampling strategy relies on the professional
expertise of the classroom teacher, it can be efficient and
powerful, especially if teachers are given clear criteria abot
what constitutes typical work. Schools that have used this
technique have found ielpful to do a trial run in which
teachers gather what they perceive as typical work. The st:
then evaluates the results to determine what issues need t
clarified by further discussion. Once consensus has been
reached, the staff is ready to gatthe work samples needed
for Home or Focus faup discussions.

Typical work may include:
Essays

Reports

Projects

Tests

Journals

Portfolios

Openended responses

o o Io Do Po I» Do Do

St ude ndssessments | f

The above types of data can be combined to draw conclusi
and to enhance the validity of the hypotheses generated th
the earlier analysis of profile data.

Single-Day Snapshot TechniqueA school on a specified day
may gather all of the student waakeady completed in the
focused curriculum area in order to obtain a snapshot view
performance. This technique can be repeated several time:
gain a larger perspective.
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Same Performance Tasks or Assignmer&hools may
choose to evaluate the natwand quality of student learning f
different subgroups by assigning the same performance ta:
assignments at the same time and then score the common
according to the same rubrics. Some schools use the same
performance task across grade leveldiscover different
trends in growth.

Case studies or monitoring
time. Home and/or Focusr@ups may choose to identify
students, representing a range of both performance levels
student subgroups, and collect worlepotime from those
students. Such a focused look at the learning of selected
students may help to provide a moredegpth view than the
methods described above. In addition to actual student wo
products, it may be valuable to interview the selected stade
about their learning, interview others about their learning,
and/or observe them in both classrooms and other school
settings.

Targeting AssignmentsTeachers working in Homer@ups
may choose to create common assignments that target
particular standais or expected schoolwide learning results.
For exampe, the history/social science Homeo@p may
choose to create and assign ldagn community service
projects for indepth analysis during their sedfudy process.
These projects may be targeted teapected learning result
regarding citizenship as well as content standards within th
curriculum area. Such targeted assignments provide direct
timely evidence; as well, they provide a common basis for
di scussing the nat urrlewiklimtte
curriculum area.

The following questions may be asked in regards to targeti
assignments for thieocus on Learningelfstudy process:

1 To measure achievement of selected ESLRs and
standards, what assignments/projects can we design
and asgn to students in our classes?

1 What criteria will we use to score these
assignments/projects? Do we need to develop a rubri

1 What other information can we collect from our
classrooms that will sho
achievement of the seked ESLRs and standards?
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1 How will we code the worke.g., cover sheets) to
ensure a confidential and productive conversation
among us (e.g., removing names of teachers, removir
names of students, ete.)

1 How will we code the work to make sure vegain
valuable information about the student subgroups
reflecting our enrollment?

T How will we engage in discussions about the nature a
guality of studentsd wor

Analyzing the Nature of Student Work

Focus on Learningarticipants mayecord the kinds of work
students are producing for comparison with grimdel content
standards. It is sometimes helpful to develop lists of the kin
of work that are represented in the samples before the staf
parents, and members of the community belgeir analysis of
frequencyandquality. Many schools find that recording the
percentage of work of a given type is very helpful in doing t
analysis. To know, for example, that 13 percent of the
assignments used an oral presentation format and 8hperc
used a written format can be very helpful.

It can also be helpful to analyze the kinds of student work t
are being done by each identified subgroup. Schools some
find disparities in the nature of assignments and opportunit
provided to differat subgroups of students and can use this
analysis to identify possible improvement strategies.
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Analyzing the Frequency of Student Work

How can a school measure tinequencyof various types of
student work? How often does the work occur? Does it occ
regularly and consistently? Many schools find that analyzin
the frequency can be both easier and at the same time mo
difficult than analyzing the nature and quality. Some import
kinds of learning occur every day and other kinds very
infrequently orhappen in a way that is hard to measure or
collect. The determination of frequency may also be difficul
for certain groups of students, such as students in migrant
education programs or students who may not attend schoo
regularly. When a frequency of peor near zero is recognize
within a certain student subgroup, it is important to follow u
with an investigation asking whether the low observed inste
is due to inadequate sampling or due to the opportunities
offered toor utilized by those students.

Analyzing the Quality of Student Work

To discover theuality of work being done by certain
subgroups of students, schools will need to compare the w
students have produced with agregmbnwritten performance
standards The California academic comtiestandards, local
content and performance standards, and rubrics are the mi
common tools used to analyze student work for quality.
Without some type of written standard that identifies specifl
criteria, judging for quality can become a subjective @ger
Di fferent people may have
gualityo means. Although s
quality of student work is time consuming and difficult, othe
find that the process goes quickly and efficiently. The key ti
success seems to be getting the staff to agree on the mean
guality and on what indicates quality work.
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Reaching Consensus on Quality

Ask each teacher to bring to a faculty meeting one piece of
student work that he or she judges to be of highityuaithin

the selected content area and in relation to one or more of the
identified expected learning results or standards. During the
meeting each teacher shows the work and gives a short
explanation of why he or she feels this piece of work is of high
guality. Someone records the key words from the explanations
on sheets of chart paper so that everyone can see a set of
descriptors by the end of the meeting. Before adjourning, the
school 6s faculty votes (majority
describe qudly. The descriptors are then transcribed and used
during the analysis of student work. If performance standards
are available, these descriptors of quality can be compared with
the standards for alignment and rigor.

Another strategy involves asking theogp to bring to a

meeting a range of performance levels. An analysis can be
performed by sorting student work samples into just three non
overlapping piles, including work in (1) the very high range of
quality (really exceptional work); (2) the mrdnge ® quality
(fairly typical work); and (3) the low range of quality (not
meeting expectations). Sorting s
seven, or more groupings often creates confusion and debate
about the cubff points. However, there is often strong
consesus about the quality of the work when sorting work into
three levels.

Using Rubrics to Determine Quality

The quality of student work and working may be assessed in a
variety of ways. Shoranswer or multiplehoice standardized
can assess some kinds afd#nt learning but many other kinds
of work, such as extended muitay, multistep student

learning projects, necessitate the professional judgment of
teachers. Many schools find that rubrics or scoring guides can
be used to provide a common frame of reffiee for

ascertaining the quality of such learning events. For the
purposes of a sefftudy process, schools usually write, adapt,
or adopt rubrics that describe criteria for performance or levels
of content mastery in ways that are observable and médsura
Each piece of work is then compared to the appropriate rubric.
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Many schools have found that using rubrics expedites the
process of determining the quality of student work and
produces a better result.

Rubrics are qualitative descriptions often writfer types of
assignmentssuch as an essay, without regard to the specific
topic. They provide criteria describing the highest level of
quality, the lowest level of quality, and any levels in between

as defined by state or local performance standargscdlly, a
rubric will contain either from three to six levels of

performance. Each level of the rubric must be differentiated
gualitatively from the one above and the one below. To have a
common reference, however, all evaluators must have common
agreemets on what the descriptors at each level of the rubric
mean in reality. Once understood and agreed upon, anyone can
be taught to use the rubric with little or no variance from the
ratings of colleagues.

Rubrics often assign a numerical equivalent (e.gs the

highest quality, 1 as the lowest quality) to each level of the
rubric. This feature is especially convenient when referring to
the rubric; rather than restating the description each time, an
evaluator can refer to a A40 pap
characteristics attributed to that descriptor will be contained in
the rubric. By using numerical equivalents, investigators are
also able to manipulate the scores statistically (e.g., they can
find the mean or average score for a certaingyulation @
students to compare with the average or mean score of another
group or to compare to another standard of performance).

Holistic rubricsevaluate the whole (not specific parts or
aspects) of a studentdnaytcpaper or
rubrics idertify different attributes or aspects of the whole

performance and provide criteria for scoring each of the

different aspects separately. For example, for a writing

assignment, an analytic scoring rubric might call for separate

scores for grammatical conw@ns, organization, and style.

In the classroom, rubrics can be shared with students before
they begin the work and may even be posted. Students can

actually be involved in the development of classroom rubrics
and should be encouraged to refer to themnthey begin

their work as well as afterward for s@lésessment. The power
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of rubrics for students is that they articulate publicly what
quality is and what the steps are toward quality work. Students
know not only how their work compares to the written
standards, but also what they need to do to improve their work
to achieve the next level of quality.

The ACalibrationd Process

When student work is evaluated on the basis of a common

agreement, the analysis is more reliable. Confusion and

ambiguity are rduced, and clarity about the real level of

achievement for all students is enhanced. For that reason,
before Ascoringod student wor Kk wi
engage in a fAcalibrationodo proces
participants reach consensimat quality and develop an

ability to apply the rubric criteria consistently to a range of

student work samples.

A formal calibration processypically involves a group, such

as the schodleadership Teantollecting and prescoring

student work to iderfly examples that clearly reflect each of

the levels identified in the rubric. When training others who

will be involved in the scoring process, this team shows each of

the identified examples, saying
4, 0 and asksngopadExptapanhow thi
represents the criteria describe
process is repeated for each level of the rubric until all

participants have had a chance to reach an understanding about

the criteria in the rubric.

ThelLeadeship Teamt ypi cal ly al so sel ects
papers, 0 or exscomgidbuwgventda hat are p
participants without indicating what those scores were

determined to be. These training examples give participants the
opportunity to practice scomgnstudent work independently and

to discuss their decisions with others, calibrating their thinking

if necessary, and gaining confidence in their ability to apply the

rubrics consistently.

When evaluating live or videotaped student performances, oral
presatations, or evidence of students working, it can also be
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helpful to generate a list of criteria, discuss those criteria after
looking at several examples, and make sure that all participants
are appying the criteria consistently.

Often, this process wilielp participants to discover their own

particular tendencies and biases when evaluating student work

and working. For example, some teachers see themselves as
Ahard graderso and others as fea
process asks participants to reflen their own tendencies and

to try to make adjustments for the sake @heon discussion

and agreement.

After school teams have been calibrated and begin scoring, it is

al so worthwhile to stop the Al iwv
have everyone share whatbeing found regarding the quality

of the studentsd work and workin
guality can continue to be expanded and communicated to

others.

Disaggregating the Data

Once the nature, frequency, and quality of student work and
working is determined and other data are analyzed for
individuals within sukpopulations of studentsocus on
Learningparticipants may analyze the data of each selected
subpopulation as a separate group. The analysis of subgroup
data might include:

A A mean or merage score of the entire subgroup based on
a rubric that describes the quality of work produced

A A composite list of the types of work produced by
individuals within the group

A A description of the frequency with which the subgroup
Is producing certaitypes of work products at certain
levels of quality
This information about how subgroups of students are doing
tells a school whether its students collectively and by subgroup
are producing the type of work they should be producing, if the
level of qualiyd when compared with high standaéds
considered figood enough, 0 and i f

By comparing studentsdé | earning
content and performance standasts$iools should be able to
identify where their students are ralee to where they want
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them to belf a school determines that not all students are
producing the same products at the same level of quality with
the same frequency, then as a school it needs to dissbyer

so that appropriate improvement strategiesbmadevised.
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Observations of Students
Working

Much insight may be gained through observing students
working. Observations may occur both within and outside ¢
teacherdés subject area. I n
be powerful for classiid staff, parents, students, and other
community members. Observation is not an end in itself;
instead, it should be a directed effort and one strategy that
be used to develop a comprehensive picture of the effectiv:
of a school s progr am.

In addifon to observing classrooms, it also may be valuable
observe other school settings such as the library, offices, g
campus grounds, etc. to gain a better understanding of hov
students view the culture of the school. Observing students
these settingican provide different insights into how the sch
supports student learning and achievement.

The Importance of Safety

Before initiating the observation process, it is important for
members of the school community to agree on some grour
rules for how tle observations will be conducted. For examg
a school community may agree that the focus is on what
students are doing and not on what teachers are doing; or,
may develop agreements about when it is appropriate for
observers to come into the clagsro One school established
system in which each teacher was given a large green carc
place outside their door for a given period of time signaling
their readiness for observers.

Observation is an active process that includes talking to
students, lookig at their current and prior work as available
and talking to the adults working with the studéntsachers,
instructional aides, specialist teacl@era addition to
observing.

The skill of observation is in part the skill of seeing what is
present in amformed but unbiased way. What happens in ¢
moment may not be indicative of what happens all of the ti
Also, cultural and personal differences in style may result it
classroom learning environment that is unfamiliar, though
possibly equally effecte.

237



Focus on Learning: Joint WASC/CDE Process Guide

Observation Strategies

Strategies that may be wuse
include the following:

Roving SubstitutesSchools may hire substitutes who allow
teachers to be released from their classes for an hour or m
they observe studet s 6 per f or mances a
classrooms. One roving substitute can allow three or four
teachers this release time on a given day.

Videotaping Vi deot apes of stude
can be valuable evidence. School staff or volunteers can
sydematically videotape a range of examples from a variet'
classrooms in order to provide evidence of meeting standa
or expected learning results.

Teacher Journal Teachers can select a diverse group of
students to observe on a given day or days.Heracan
develop informal profiles of students based on these target
observations.

Shadowing Participants ifFocus on Learningan shadow a
student for a day or part of a day, gaining a larger view of
or her daily experience of school.

Be a Studenfor a Day. Another strategy for observing
involves attending a school day as if one is a student, enge
in activities and interacting with others accordingly.

Observation Forms

No matter what is being observed, it is important to develoj
tool that @n serve as both (a) a cue sheet reminding obsen
of ground rules and what they are to be observing and (b) :
for collecting and recording the information. Tiheadership
Teamcan help to coordinate the development of this
observation sheet with ing from Focus ®ups or other
groups as needed.
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Interviewing Students and
Other Shareholders

Aspects of teaching and learning that may be observed inc

=

Interactions among students

Interactions among adults

Interactions among adults and students
How learning is valued

How students arsupported

How students support each other

How adults and students show school pride
How rules are communicated and enforced
How students are rewarded

How particular elements of the curriculum are taught
students

Range of activities

Extentto which activities involve highdevel thinking
skills

1 Degree to which students are on task

1 How students are challenged to think and communici
their thoughts orally and in writing

1 How students with special needs are patrticipating
1 How instructon meets the needs of varied learners
1 How English learners are supported

=2 =24 =24 =4 =4 4 =4 4 1

Interviews are used as part of thecus on Learningrocess to
find out information that is not directly observable, such as
a stuident approached a particular assignment or what he ol
plans to do next. I ntervie
beliefs, ideas, attitudes, and intentions, and to validate and
expand upon prior information gained through analyzing
student work and olsving students working. For staff,
interviews can complement a review of documents such as
school 6s curricular goal s,
The interview may help to provide a picture of how these g
plans, and policies are actyaiinplemented and supported.
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While there is no one right way to interview or to ask a
guestion, and it is especially important to listen well, the
following points should be kept in mind when conducting
interviews:

1
1
1

Establish a purpose for the conveisat
Keep questions simple and nthweatening.

Use clear and concise language appropriate to the
interviewee.

Use operended questions (ye® questions set a feelir
of interrogation and provide little information).

Ask questions that will provelwhat you think you
know as well as missing pieces of information.

Ask questions that do not imply the answer or reflect
bias.

Do not assume the interviewee understands the que:
make sure he or she does.

Allow adequate time for responses.
Give appropriate feedback to responses.

Do not push for answers at the expense of the
interviewee.

Be mindful of nonverbal feedback such as facial
expressions or turning away.

Be alert to ficlueso giupe
on what is not bem said.

Begin and end on time.
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Group Interviews

For group interviews, the following additional points may be
helpful:

1
1
1

Begin and end on time.

Arrange so everyone can be seen (e.g., circle).

Elicit responses from everyone in the group. Do not |
few people dominate the conversation.

Divide larger groups into smaller groups {18).

Use Afishbowl o0 structure
into participants and observers to stimulate a rich
conversational atmosphere.

Thank people for attendirapdcontributing to the
interview.

Interviews with The following questions can be asked of students as a way
Students understanding what best supports their learning:

1
1

1

What kinds of projects do you do?
For a particular project, what were the stagms went
through to develop your final product?

In what ways does this project show your understanc
of important concepts?

What kinds of problems do you solve?

How often do you solve difficult but interesting
problems for which there are often nygrossible
answers?

How often do you do research in the library and
elsewhere with other students?

Are the resources, such as books and other material:
your school adequate for your research projects and
other activities?

How often do you talk aha what you have just read
with other students in your class?

What kinds of homework do you have?

What ways can you suggest to better show how and
you know?

What does this school d ¢
connectionso among the \
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Preliminary Surveys or
Questionnaires

Many schools have discovered that a preliminary survey of
students, parents, staff, and the larger school community c
help to initiate evecusponneo
Learningprocess. As well, the survean provide ugront
information about how each member of the school commui
views the school and what concerns they may have.

While surveys are valuable evaluation tools and can lead t
important insights about attitudes and perceptiond;-ticels on
Learning process also requires andepth look at actual
student learning results to discover the strengths and
weaknesses in the school program. It is important not te ov
emphasize the use of surveys at the expense of the more (
analysis of what stdents are actually doing and achieving.

Typical questions that can be included in a preliminary sun
of each majoshareholdegroup are included below.

Sample Survey Questions to

Studer

How far in school do you think your parents/guardians waunt y

to go?
What are your plans after graduating from high school?

Do you have a career goal? If yes, describe your career goal.

Which of the following best describes the focus of your high
school classes?
(preparing for college, vocational, general, other)

Which of the following best describes your average high school

grades?
(A- to A+, B-to B+, G to C+, Below C)

What are the last mathematics and science courses you have

taken?

Do you have a plan for the courses that you will take throughout

high school2Vas this plan made for you?
How frequently do you ask the following peojjteachers,

counselors, parents/guardians, other students, and other staff)

for information regarding what courses to take?
(never ask, ask occasionally, ask frequently)

How helpfd are theydnot helpful, somewhat helpful, very
helpful)
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Since the beginning of the school year, how often have you
talked about the following with your parents or guardians:
selecting courses at school, school activities of particular interest
to you, yar career goals, going to college or applying for
scholarships, your plans following high school?

(never, once or twice, three or more times)

What grade are you in?
Are you male or female?

What is your ethnic background?

*The questions above have beelapted from Ruth S. Johnson,
Setting Our Sights: Measuring Equity in School Chafide
Achievement Council, 1996, pp. 1226.

(The following questions may be rated on a scale of 1 through 5,
1= strongly disagree and 5 = strongly agree)

Do you feel that gu have opportunities to participate in school
decisionmaking processes?

Do you feel that the school curriculum is challenging and
relevant?

Do you feel that your teachers have high expectations for you?
Do you feel ownership for your school and its |s3?

Do you feel that the cultural and linguistic diversity of students is
celebrated?

Do you feel safe at school?

Sample Survey Questions to Staffg

List the three most important decisions made by school personnel
this year. How does each decision retatéhe mission of
academic success for every student?

(The following questions may be rated on a scale of 1 through 5,
1= strongly disagree and 5 = strongly agree)

Do you have a general belief that the school always finds a way
to get needed resources?

Do teachers and administrators feel comfortable experimenting
with instructional approaches?
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Do you have confidence in how leadership is selected?

Do you feel supported in your role?

Sampl e Survey Questions to Parent

I n what ways havehiegemendbeent sé acad:é
reported to you in the last year?

(Rated on a scale of 1 to 5)

Did you receive enough informati c
academic achievement?

How comfortable do you feel participating in school events?
Do you have confidence inthe safetyoyour chi |l dds sc
Does yourchild feel respected at school?

Note: For schools with many parents whose primary language is
not English, it may be helpful to create surveys in the primary
languages to find out if the school is also serving their needs.
Also, providing followup via homeschool liaisons or phone

calls from bilingual parent volunteers may ensure ggin
response from more parents.

Sample Survey Questions to the Cc¢

Does the school &6s mi ssion refl ect
community?

Are studentsd6 graduating from t he
productive members of the community?
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Survey Design

For a survey to be genuinely useful for school planning, it
needs to provide reliable
knowledge, needs, attdes, perceptions, or behavior. The
following process may help to achieve this reliability:

l

Determine the purpose.

What do you want to know? From whom do you want
know it? Why do you want to know it? Who will receiv
the information once it is all deicted? Identifying the

purpose will help to streamline the entire process, fror
writing the survey to analyzing and reporting its result:

Decide on the type of survey.

Will it be a paper survey or a perstmperson survey? If
a paper survey, will ibe mailed, administered in persor
or delivered electronically? Will the data be scanned ¢
manually entered into a database? What database wil
support the process in an efficient way? What resourc
are needed for printing, mailing, training, personeed.(
administering the survey, entering data, providing follc
up, etc.)? What will help to ensure a high response ra
How will the data be disaggregated?

Determine timelines and tasks.

What needs to be done? When does it need to be dor
Who needsd be involved? Is there adequate time to
accomplish the process as it is being designed?

Draft and pilot questions.

Is the information already available from existing

sources? Are the questions suited to the purpose and
audience? Are they easily undarstiable? Are they quic
to complete? Are the questions organized by subject?

Create the form(s).

Are the pilot results integrated? Is the survey designe:
ensure easy processing? Does it appeal to the audier
Does it include adequate instructions?

Write a cover letter.

Does the letter explain why it is important to collect th
information?
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i Plan for administration.

How many people will receivihe survey? What sample
size is appropriate to get reliable information? Will the
plan for administation ensure that information is
received from all major subgroups? What foltay will
we provide to ensure an adequate sample size?

1  Collect and analyze data.

Is the data accurate? Have ofmded responses been
synthesized? Does staff have time taedss the findings’
Is other information needed to understand the findings

Publ i sherds Surveys

Schools may choose to purchasemade surveys. Some
county offices of education or other educational networks h
developed surveys that can be used dufimcus on Learning
For example, surveys can be found in Ruth S. Johi&siting
Our Sights: Measuring Equity in Scha@P96)and in Victoria
L. BernhardtData Analysis for Comprehensive Schoolwide
Improvemen{1998). Groups such as the National Stafly
School Evaluation also market surveys. (Resourcesection
for bibliographic references for each of these options.)

Many schools have found this option to be both-edfgictive
and useful for determining perceptions and attitudes about
school.These schools have also found it necessary to
supplement the questions on the-prade survey with
guestions related specifically to the needs and concerns of
school communities.

Saving time on making validnd reliable surveys may allow
Home and Faes Goups to spend even more time collecting
analyzing and discussing actual evidence of student
achievement in relation to academic standards and expect:
learning results.
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Analyzing
Standardized
Assessment Data

Process for Using
Assessment Data to
Identify School Trends

Included below is general informatien analyzing norm and
criterionreferenced assessment data durindg=the&us on
Learningprocess.

Part I. What are the results and what do they mean?

1 Look at each report and identify the &goof scores
displayed.

9 Discuss what the scores mean.

Part Il. How do the results relate to what is being taught in
curriculum?

1 Examine the test contents and sample test items.

1 Determine the degree of emphasis given to each cor
area in the auwiculum at your school.

Part Ill. How do the results relate to other achievement dat

1 Compare the test data with results of other academic
achievement data (e.g., grades, class test scores, dit
test scores).

1 Identify content areas for which thest scores and othe
achievement data show similar results. Identify those
areas with different results.

Review the results disaggregated by student groupin

Compare data disaggregated by student groupings w
other achievement data.

1 Identify student groupings for which the test scores ai
other achievement data show similar results. Identify
those groupings with different results.

Part IV. What questions are raised by the analysis of
assessment data?

1 Analyze the possible reasons for differeniceesults.

1 Compile all findings from the review of achievement
data to identify issues that require further investigatic
and/or action.
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Interpreting Assessment

Results

Nationally normreferenced assessment data is typically
reported in either Norm&urve Equivalents (NCEs) or
percentiles. Both are shown in the table below. Grade level
typically centered around the mean, with scores ranging frc
approximately 3866 NCEs. A score of 50 is often considere
Agr-adeel proficient. o

Stayingatthesae NCE i n subsequent
upo and represents a yeard
Afaverageo student to achi e

Normel
Distribution
Curve

In anormreferenced assessment st udent s p
the test are reported in relatianhow all other students withir
a norming population have performed. Istandardsbased or
criterion-referenced assessment st udent sd p
reported in relation to how well they have met a set of
standards irrespective of how other studente Iperformed.
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Definitions of Terms Associated wi Raw score

Norm-Referenced Assessments

Scale score

Percentile rank

NCE

Stanine

The number of items answered correctly.

The number of items answered correctly,

taking into account the relative difficulty of
the different items (e., some items are mo
di fficult and there

The percentile rank is the percentage of
people in a norming sample that have sco
|l ess than or equal
example, a student with a percentile rank
60 scored equal to or better than 60% of t
students in the norming sample.

A score based on normal curve equivalen
(NCEs) places percentile scores onto a sc
that divides the normal curve into equal
units. NCE scores were developed to allo
scoes from different tests to be reported &
compared to a common scale.

A stanine score is a normalized score witt
mean of 5 and a standard deviation of 2. ~
scale goes from 1 to 9, withthe lowest anc
9 the highest.

Standard Deviation
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A small standard deviation means that the
scores achieved by the group are close
together, whereas a large standard deviat
means performances on the test varied
greatly.
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Working with Data

The success of tHeocus on Learningrocess depends on the
extent to which the selétudy process reveals an accurate
picture of how well the school is serving all of its students ¢
the community. Sometimeshareholdes have insights about
what is happening or not happening at a school and what ¢
steps shdd be taken. But experience has shown that the s¢
study process reveals addi
includes a careful analysis of data.

To develop the most accurate picture possible, research
suggests that s cho dhatgs, cbllect i
data fromthree different sources relative to one inquifpe
collection and analysis of data from multiple sources incree
the validity of the conclusions drawn from the analysis.

Collecting and Organizing Data

Schools and districtsre continuing to build their capacity to
collect and access data to guide future actions. Setting up .
database can be particularly useful to help keep track of
information and changes that may occur in subsequent yee
As well, an appropriate databasan also provide many optiot
for presenting and communicating informatiorst@reholdes.

It is also useful to develop a summary form to organize the
different kinds of information collected during the process.
Such a summary form can become the basilseof
AStudent/ Community Profile
keep ongoing records in order to reveal trends over time at
school . The summary chart,
Form, 0o at the end of this
collect and organize a range of information.

Summary of Achieving Student Learning Results

The information gained from the analysis of student work,
observations of students working, and interviews may requi
different kind of summary form. Such a fomould make it
possible to compare the different measures of student learn
relation to selected standards and/or expected learning rest
One example is included at the end of this section on data.
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Levels of Data Analysis

Analyzing how differenkinds of data relate to each other hel
a school community to dig deeper and to reveal better an
understanding of how the st
students. Some information such as the number of students
ethnicity is simply descriptivefdhe school. How those
numbers change over time reveals possible trends that may
important to know. How the number of students by ethnicity
compares to their performances on an assessment or to the
enrollment in school programs reveals even morelgdedmat
may be happening at the school.

Earlier in this section three kinds of data were defined:
demographicdata descr i bi ng t duteoms c
data descri bing t he sptocedsaaia s
describing what the school is doitayget the results they are
getting. In addition to these three, there is a fourth kind of d.
about how students and other members of the school comn
perceive the school and what attitudes they have about lear
This perceptions dataan be a Maable fourth lens that will
help a school community to understand how it is serving its
students.

On the following pages is an overview of how data collectec
during theFocus on Learningrocess can be compared and
analyzed (based dbata Analysis for Coprehensive School
Improvementby Victoria L. Bernhardt, Eye on Education,

6 Depot Way West, Larchmont, NY, 10538, copyright 1998)
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Analyzing One Kind of Data

One kind of data (i.e., demographic, outcome, process, or
perceptions data) can be collectew! analyzed independent «
any other kind of data. Such an analysis will lead to a
description of the students and their achievement, the schc
community, the school programs and processes, or how
members of the school community view the school. Bel@av
specific examples of the different levels of analysis possibl
when looking at only one kind of data.

Level 1. A Snapshot
Examples:
V the number of students by ethnicity (demographic)
V the results of a standardized assessment (outcome)
V the alignment of auiculum to standards (process)
\

studentsod6 aspirations a

Level 2. Over Time
Examples:

V how the number of students by ethnicity has change
over time (demographic)

V how the performance on the standardized assessme
has changedwer time (outcome)

V how the alignment of curriculum to standards has
changed over time (process)

Vhow the studentsd aspir
changed over time (perceptions)
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Level 3. Two or More Variables

Examples:

\Y

\Y,

the number of English Learndrg ethnicity
(demographic)

the relationship between scores on the standardizec
assessment and teaclassigned grades (outcome)

the alignment of curriculum to standards in different
school programs (process)

the relationshi p be ftentegk
school and parentsoé vie

Level 4. Two or More Variables, Over Time

Examples:

V changes over time in the number of English Learner
ethnicity (demographic)

V changes over time in the relationship between score
the dandardized assessment and teaealssigned
grades (outcome)

V changes over time in the alignment of curriculum to
standards in different school programs (process)

V changes over time in th

aspirations after high schooland pates 6 v i e
education (perceptions)
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Analyzing the Interaction of Multiple Kinds of Data

Interactions between different kinds of data can reveal dee
Il nsights into the school p
students. Below are specific examplesvbat the interaction
of the different kinds of data may reveal.

Level 5. Interaction of Two Kinds of Data

Examples:
V scores on a standardized assessment by ethnicity
(interaction of outcome and demographic data)

V student sd grades brigular nv
activities
(interaction of outcome and process data)

V studentsd aspirations a
(interaction of perceptions and demographic data)

Vthe relationship betwee
school and the number of conversas students have
with teachers and counselors about career goals
(interaction of perceptions and process data)

Level 6. Interaction of Two Kinds of Data, Over Time

Examples:
V scores on a standardized assessment by ethnicity o
time (interaction of outome and demographic data)

V studentsd aspirations a
time (interaction of process and demographic data)

V studentsd grades by inv
activities over time
(interaction of outcome and process data)

V studmt s6 aspirations afte
conversations students have with teachers and
counselors about career goals over time
(interaction of perceptions and process data)
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Evenmore insight can be gained by looking at the interactic
of three or four kinds of data. According to Bernhardt, such
analysis fAallows us to see
| earning environment from
know how to deliver instruction to get the desired results fr
andforallstdent so (p. 20) .

Level 7. Interaction of Three Kinds of Data

Examples:
V scores on a standardized assessment by ethnicity ir
relation to how students perceive sch@aleraction of
outcome, demographic, and perceptions data)

V instructional processes used $bundents in different
programs in relation to what students say they enjoy
(interaction of process, demographic, and perceptiol
data)

Level 8. Interaction of Three Kinds of Data, Over Time

Examples:

V scores on a standardized assessment by ethnicity ir
relation to how students perceive school over time
(interaction of outcome, demographic, and perceptic
data)

V instructional processes used for students in different
programs in relation to what students say they enjoy
over time (interaction of process, degnaphic, and
perceptions data)

Level 9. Interaction of Four Kinds of Data

Example:

V studentsd achievement o
how they view school, and by enroliment in specific
school programénteraction of outcome, demographi
perceptionsand process data)
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Level 10. Interaction of Four Kinds of Data, Over Time

Example:

V how studentsd achi eveme
by how they view school, and by enrollment in speci
school programs has changed over t{meeraction of
outcomegdemographic, perceptions and process dati
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What Interactions of Data May Reveal

The following chart, based on Bernhardt (p. 126), summatri.
what the interactions of different kinds of data may reveal.

Interactions of Data

Kinds of Data

Examples of What Interaction
May Reveal

Demographic and
Outcome Data

If subgroups of students are achieving
differently on different measures of
achievement

Demographic and
Process Data

If subgroups of students are offered
different programs and processes

Demographic and
Perceptions Data

If subgroups of students are
experiencing school differently

Outcome and
Process Data

If different programs are achieving
similar results

Outcome and
Perceptions Data

I f studentsd perce
impact their achievement

Process and
Perceptions Data

| f studentsd or ot
programs differently

Demographic, Outcome,
and Process Data

What processes or programs work
best for different groups of students as
measured by student learning results

Demographic, Outcome,
and Perceptions Data

The impact demographic factors and
attitudes about learning have on
student achievement

Demographic, Process
and Perceptions Data

What programs or processes different
groups of students like best or the
impact different programs have on
student attitudes about learning

Outcome, Process, and
Perceptions Data

How studentsd atti
preferences for different school
processes impact their achievement

Demographic, Outcome,
Process and Perceptions
Data

What programs or processes have the
greatest impact on different groups of
studentsé | earning
student sd percepti
measured by their achievement
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Drawing Conclusions
from Data

Working with data can easily become overwhelming becau
there isso much information to collect, so much work to be
done in organizing and presenting it to others, and so muct
time required to reflect on and discuss what the data is
revealing about your school. For these reasons, it is import
to find ways to step b&and look at the data as a whole.

Laurie Olsen, in her artic
School Equi ty, éteppeosessrfor ioekiag
with data that has led to positive results:

1 Step 1 Limit the initial conversation to agreeing on
what the data says (not their usefulness, not their
implications, and not reactions).

1 Step 2 After agreeing on what the data says, encour
people to raise questions about additional or possibl
better data that is needed to create a more complete
picture.

1 Step 3 Discuss interpretations of the data, including
what it means and what implications it has and why
such patterns may be occurring.

1 Step 4 Define priority goals and propose intemtiens.
TheLeadership Tearar Home or Focus Bup may
want todefine theirtop three priority goals based on
the data collected and analyzed. Once these priority
goals have been identified, the team can define the
following:

What strategies will we use to ensure that these goe
are met?

What resources will we ego implement the strategie

How will we determine if we are accomplishing the
goals? What benchmarks will we use?

Who will be responsible for implementing and
monitoring the strategies?

When will we assess our progress and make any
necessary modifiteons?

*See t he S BefRuUdIZand Rlaaning &uidé997.
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Discipline or Shareholder Committee:_

Charting Evidence of Achieving Expected Learning Results

To what extent are all students achieving the below-mentioned ESLR within your discipline and/or

school program?

Data Gathering Tool 8 Summary of Evidence of Student Learning

ESLR

(or ESLR indicator)

Sources of
Information

Interpretation of Results

Evidence of Student
Learning
(e.g., teacher-made
tests, standardized
tests, performance
tests, other
examinations,
exhibitions, projects,
portfolios, self-
assessments, daily
assignments, report
card analyses,
University of California
a-f requirements, etc.)

What did you find about student achievement as you evaluated the results of
student learning?

Did you find anything special about subgroups of your student population?

Observations of
Students Working

What did you find about student achievement as you observed students working?

Did you find anything special about subgroups of your student population?

Interviews with
Students, Parents, and
the Community

What did you find about student achievement during interviews?

Did you find anything special about subgroups of your student population?
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Charting Evidence of Achieving ESLRs (

continued)

Data Gathering Tool 8 Summary of Other Outcome Data

Sources of
Information

Interpretation of Results

Completion Rates
(graduation, dropout,
promation, retention)

What did you find about student completion rates in your courses?

Did you find anything special about subgroups of your student population?

Comparative Data

(matched scores, to
external standards,
among subgroups, to
external groups)

What did you find when analyzing comparative data?

Did you find anything special about subgroups of your student population?

Post-Enroliment Data

(admission/entrance to
and performance in
post-secondary
education, armed
forces, and workforce)

What did you find about studentso

Did you find anything special about subgroups of your student population?

cont i

I

Supplemental Data

(discipline referrals,
extracurricular
activities, suspensions,
expulsions)

What results did you discover from analyzing supplemental data?

Did you find anything special about subgroups of your student population?
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Rubrics

Rubrics

This section contains rubrics which correlate to the WASC/CDE crifEn@arubrics
contain descriptions that assist a school in determining from the data analyzed the level to
which each cterion is being met.
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CRITERION A-1: The school has a clearly stated vision or purpose based on its student needs, current educational research and the belief that all students can

def

achieve at high levels. Supported by the governing board and the centraladmi ni strati on, the school 6s purpose is
results and the academic standards. The expected schoolwide learning results stress attainment of the academic standards.
STAGES
4 3 2 1
Representatives of all segments of the The school s vi si on | Theschool's vision statementis global. It The school /community have a formal

school community collaborate to establish
a coherent vision of what students should
know and perform upon exit from high
school. By virtue of its collaborative
development, this vision is consistent with
and supported by board and district
policies*. An ongoing process exists for
monitoring and review of the vision.

This coherent vision is based on student
needs, state, national and local
standards. This vision is congruent with
current research and practices, state
curricular frameworks and a belief that all
students can learn.

The curricular and instructional goals are
based on the school
student learning results, established
graduation requirements, college
entrance requirements, career readiness,
perceived student needs and interest, and
a belief that all students can learn.

The school 6s vi si
learning results drive all curricular and
instructional goals and activities to include
the related planning and system
processes, staff development, time and
resource allocation and program
development.

on

d

representatives of all shareholder groups.
The school/ communi't
learning results is acknowledged and
supported by the district and board. A
periodic process exists for monitoring and
review.

The staffds vision
know and be able to do upon exit from
high school is consistent with national,
state and local standards, curriculum
frameworks and current educational
research and practice.

The school-community vision statement
and implementation plan articulates a
process that all students will participate in
a curriculum that is challenging, rigorous
and meaningful.

The curricular and instructional goals are
based on the school
student learning results, established
graduation requirements, college
entrance requirements, career readiness,
perceived student needs and interest, and
a belief that all students can learn.

reflects school goals which focus on

\ students gaining the knowledge
necessary to meet basic or college
preparatory requirements. The vision was
developed with some input from the
faculty and members of the school/

d community.

The school 6s
to discuss expected schoolwide learning
results for all students based on the
school 6s vision and

The curricular and instructional goals are
defined primarily by departments and lack
alignment to the standards.

f

shar ehd

statement of philosophy, and goals that is
kept on file at the school and meets
external needs for such a document.

These documents are not often used in
making decisions regarding curricular
instruction and staff development.

The district aandlorscl
philosophy statements are incongruent
and have been developed independent of
each other.

The district and
are beginning to utilize academic
standards.

At the classroom level, curricular goals for
student learning are determined by the
individual teacher, based on the factual
information to be covered and student
performance on standardized tests.

s c |

*District involvement may vary for charter schools, i.e., may not be applicable or defined differently.
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CRITERION A-2: Thegover ni ng

board

has

(a)

policies

and byl aws that

ar e

learning results and academic/career standards based on data-driven instructional decisions for the school; (b) delegates implementation of these policies to the
professional staff; and (¢) monitors results regularly and approves the single schoolwide action plan and its relationship to the Local Educational Agency (LEA) plan.

STAGES

4

3

2

1

The school has a functioning governance
structure, with clear lines of authority and
responsibility. The vision is consistent with
and supported by board and district* policies.
There is participation of central office
personnel, if applicable, and board in the
development of the vision, and expected
schoolwide learning results of the school.

The principal communicates with the district
and board to facilitate mutual support of
district and site expectation of student
learning results and academic standards.

The district, board, and school leaders work
cooperatively in a culture that ensures
student achievement of the expected
schoolwide learning results and academic
standards are the
efforts.

Authority and responsibility are allocated
within a culture that promotes effective
functioning of staff at all levels. There is
parent participationinthes c ho ol 6s
governance. Complaint and conflict
resolution policies and procedures are clear
and operable.

The school 6s |
members from all role groups (principal,
teachers, students, parents, support staff,
other community), participate in a formalized
governance system that represents and
involves all educational shareholders in the
school community. Decisions are made
collaboratively and support the
implementation of a standards-based
education and every student achieving the
standards.

Continued on next page

foc

eader sh

The school has a functioning governance
structure, with clear lines of authority and
responsibility. The vision is consistent with
and supported by board and district* policies.
There is participation of central office
personnel, if applicable, and board in the
development of the vision, and expected
schoolwide learning results of the school.

The principal communicates with the district
and board to facilitate mutual support of
district and site expectation of student
learning results and academic standards.

The district, board, and school leaders work
cooperatively to ensure that student
achievement of the expected schoolwide
learning results and academic standards are
the focus of the schodgd

Authority and responsibility are allocated in a
way that works toward promotion of effective
functioning of staff. There is parent
participation in the
Complaint and conflict resolution policies
and procedures are in place.

The school s | eader sh
members from all role groups (principal,
teachers, students, parents, support staff,
other community), participate in a formalized
governance system that represents and to
some degree involves educational
shareholders in the school community.
Decisions are usually made collaboratively
and support the implementation of
standards-based education and every
student achieving the standards.

The school leadership team and the principal
work to maintain effective communication
within the school and with the school
community, and Board of Education.

Continued on next page

The school has a functioning governance
structure, with clear lines of authority and
responsibility. The vision (purpose) is
consistent with and supported by board
and district policies. There are aspects of
the clarity regarding the relationship
between the vision, board and district
policies that needs strengthening.

There is some participation of central
office personnel, if applicable, and board
in the development of the vision and
expected schoolwide learning results of
the school.

The principal meets routinely with the
district staff to present school plans and
needs, and the district communicates
these needs to the
expected schoolwide learning results and
academic and career technical education
standards are informally acknowledged
and incidental to district policy. The
principal receives input from the school-
site council on the school plans.

The governing authority delegates
implementation of these policies to the
professional staff. There is parent
participation in th
The school community understands the
governing authority

The principal serves as the manager of
the school and conveys district and
school goals and policy to the staff to
ensure compliance and that students
achieve the standards.

The principal shares the school vision
with members of the school community
and everyone is encouraged to help
students achieve the standards.

Continued on next page

The school has a functioning governance
structure, with semi-clear lines of
authority and responsibility. There is lack
of clarity of the relationship between the
vision, board and district policies. The
board policy and district procedures
related to student learning are developed
in isolation of the school community and
communicated in written form to the
principal.

There is little participation of central
office personnel and board in the
development of the vision and expected
schoolwide learning results of the school.

The principal is the decision maker,
reacting to school problems and or
district/state/federal mandates
independently. He/She independently
plans for school change, receiving
permission or direction from the district
and considers recommendations from
the school staff at his/her discretion.
While working in isolation, he/she
delegates tasks to others in the school
as the need arises.
primary goals are to have a well-
managed, orderly, functioning plant and
that students achieve the standards.

Theprincipal 6s focus
improvement and compliance. He/She
receives input from school organizations
on the school plans to satisfy legal and
district requirements including achieving

the standards.

Means of monitoring annual results of
the single schoolwide action plan and its
relationship to the Local Educational
Agency LEA) are conducted to meet
legal requirements.

265

al i gneddsehotiidet h e




Focus on Learning: Joint WASC/CDE Process Guide

CRITERION A-2 continued

STAGES

4

3

2

The school leadership team and the
principal maintain effective communication
within the school and with the school
community, and Board of Education and
involve school leaders to facilitate mutual
supportandc o mmi t ment t o
expectation for every student to achieve
the standards.

Means of monitoring results of the single
schoolwide action plan and its relationship
to the Local Educational Agency LEA) are
effectively carried out.

1

Means of monitoring annual results of the single
schoolwide action plan and its relationship to
the Local Educational Agency LEA) are
effectively carried out.

The governing authority monitors
results. The governing authority
carries out clear evaluation on the
identified goals.

Means of monitoring annual results of
the single schoolwide action plan and
its relationship to the Local
Educational Agency LEA) are carried
out to meet legal requirements.

*District involvement may vary for charter schools, i.e., may not be applicable or defined differently.
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Rubrics

CRITERION A-3: Based on student achievement data, the school leadership makes decisions and initiates activities that focus on all students achieving the expected
schoolwide learning results and the academic and career education standards. The school leadership and staff annually monitor and refine the single schoolwide
action plan based on analysis of data to ensure alignment with student needs.

STAGES

4

3

2

1

A formalized governance system at the
school is representative of the broad
learning community in which the principal
serves as leader and facilitator.

The school 6s | eader s
administrators, faculty, students, staff, and
community members who work together to
shape and promote the culture of the
school; celebrate excellence,
improvement, and learning; and make
sound decisions and resource allocations
to ensure that the established expected
schoolwide learning results and the
academic and career technical education
standards are achieved.

Ideas, innovation, and input from all
members of the school community are
actively sought and highly valued, and
both administrative and educational
policies and procedures are systematically
reviewed and revised. The entire school
community is actively involved in all major
decisions and actions related to common
goals.

The school 6teamlwerksd er s
closely with key members of various
shareholder groups to shape and promote
the school 6s culture

The leadership team communicates
regularly with members of the school
community, encourages and celebrates
excellence, and makes decisions and
allocates resources in order to support the
expected learning results.

Ideas, innovation, and input from the
school community are valued; are
considered in the review and revision of
administrative and educational policies
and procedures; and are linked to school
goals, the schoolwide learning results, the
academic and career technical education
standards, and program improvements.

The principal serves as the manager of the
school, conveying district and school
policy and goals to the staff and ensuring
compliance.

A council of key staff members meets
regularly with the principal to advise on
matters related to curriculum and
instruction. The principal led council
promotes the culture and vision of the
school; communicates regularly with
faculty, students, staff, and parents; makes
decisions; and allocates resources.

Ideas, innovation, and input from selected
members of the school community are
accepted, and, when necessary,
administrative and/or educational policies
and procedures are revised.

The school community is made aware of
the vision for the school, and everyone in
the school community is encouraged to
help students achieve the vision.

The principal is the decision maker,
reacting to school problems and/or district,
state, or federal mandates independently.
He or she independently plans for school
change, receiving permission or direction
from the district and considering
recommendations from school staff at
his/her discretion. While often working in
isolation, he or she delegates tasks to
others in the school as the need arises.
The principal és prim
well-managed, orderly, functioning plant.
Although ideas and input from other
designated leaders, e.g., vice principals,
are considered, a hierarchical structure
dominates botht he school 6s
and relationships between teachers and
students.

Ideas from the school community are
regularly expressed through special
interest groups. Such groups frequently
compete with other groups for policy
consideration, program needs and
resource allocation.

The principal receives input from the
school-site council on the school plans to
satisfy legal requirements. The principal
submits the plan to the district and board
for approval or modification.
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CRITERION A-4: A qualified staff facilitates achievement of the academic and career technical education standards and the expected schoolwide learning
results through a system of preparation, induction, and ongoing professional development.
CRITERION A-5: Leadership and staff are involved in ongoing professional development that focuses on identified student learning needs.
STAGES

4

3

2

1

Teachers and paraprofessionals are fully
qualified for assigned areas based on
district certification requirements.

The purpose of the professional
development program is to improve student
learning by engaging teachers in a rigorous
and challenging curriculum.

The district/school professional
development design focuses on all
students achieving the expected
schoolwide learning results and the
academic and career technical education
standards, i.e., participation in
modifications in teaching/learning based on
critical review of data. The design is
collaboratively developed and supported by
all professional staff. The design promotes
both formal and informal interdisciplinary
discussions regarding educational
research.

The professional development fosters a
community of learners, building knowledge,
skills, processes, attitudes and leadership
which facilitates student learning. The
board, district and school publicly recognize
the critical importance of this ongoing
improvement effort, and provide sufficient
time and resources for successful
implementation.

Every attempt to have teachers fully
qualified for assigned areas.

Generally, the results of analyzed student
data drive the decisions regarding staff
needed.

Teacher monitoring includes formal
evaluation as well as routine ongoing
informal observation. Generally the staff
considers monitoring supportive and a
vehicle for further professional
development. Monitoring may also include
peer support systems to identify needs for
ongoing professional development.
Coaching and mentoring are encouraged
and practiced. Current educational theory is
integrated into professional development
and discussions.

The district/school schoolwide professional
development design is developed based
upon identified needs, school-based data,
and current research. Staff members
engage in both short-term and long-term
planning relating professional development.
The school and district foster a culture for
collegial sharing and mentoring by
providing adequate time and resources for
professional development.

The professional development program is
developed and implemented by a cross-
disciplinary team. The effect of the plan is
an observable, measurable improvement in
effective teaching and student learning
across the entire program.

The school attempts to have most teachers
qualified for assigned areas. There are a
few emergency credentialed teachers.
Usually, the results of analyzed student
data drive the decisions regarding staff
needed.

Teacher monitoring is based on the teacher
evaluation system required by the district.
The follow up with staff is used primarily to
correct deficiencies of the individual
teacher.

Coaching, mentoring, and other forms of
staff support are limited by resources, time,
and workload.

In the absence of a comprehensive design
the school meets departmental or individual
teacher goals, but these are generally
unrelated to improving schoolwide learning
for students. The activities are ad hoc and
tend to focus exclusively on the act of
teaching rather than the activity of student
learning.

The school has a high number of

of emergency credentialed teachers.
Student needs are not necessarily verified
by the disaggregated data and hiring of
appropriate staff is therefore not consistent
with student needs. Coaching, mentoring,
and other forms of staff support rarely
occur.

Teacher monitoring is done to meet
minimum state and district requirements for
teacher evaluation.

While professional development activities
meet the needs of the individual staff
members they are not related specifically to
the district, school or departmental.

Professional development activities are
isolated and not part of an organized
design; these activities are selected to
meet individual teacher needs and appear
random and fragmented.

Staff members are sent to off-site
professional development for reasons that
have little or no linkage to an overall school
professional development design. When
they return to work, information from the
workshop is shared within a narrow circle of
colleagues.
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Rubrics

CRITERION A-6: The human, material, physical, and financial resources are sufficient and utilized effectively and appropriately in accordance with the legal intent of
the program(s) to support students in accomplishing the academic and career technical education standards and the expected schoolwide learning results.
CRITERION A7: The governing authority and the school leadership execute responsible resource planning for the future. The school is fiscally solvent and uses
sound and ethical accounting practices (budgeting/monitoring, internal controls, audits, fiscal health, and reporting). [CHARTER SCHOOLS ONLY]

CRITERION A8: The school has developed policies, procedures, and internal controls for managing the financial operations that meet state laws, generally accepted
practices, and ethical standards. [CHARTER SCHOOLS ONLY]

STAGES

4

3

2

1

Strategies, structures, actions, and the
allocation of resources grow out of a
systematic focus on learning and
continuing assessment of results. There
are strong links between data analysis and
the achievement of academic and career
technical education standards and the
expected schoolwide learning results by all
students.

Assessment data determines the
qualifications, requirements and
placement of staff, as well as all decisions
regarding professional development.

Each year the school compiles data on its
assessment of standards and learning
results, as well as other established
indicators [e.g., CAHSEE, CST, API,
CELDT, SAT/ACT reports, CTE
Certifications, Perkins Data and follow-up
data (Perkins and ROP)] and analyzes
these data in relati
vision.

These analyses form the basis of school
and community discussions and planning
to improve processes and programs to
benefit all students and guide future
resource allocations.

Continued on next page

The school community has made
connections between analysis of available
data, the school's vision for expected
schoolwide learning results and the
academic and career technical education
standards, and the budget and use of
available resources. This includes a
systematic use of hard data that enables
the staff to compare student performance
to established standards across grade
levels, both annually and during the
course of the year, and to assess the
effect of new teaching methods and
changes.

These data guide personnel assignments
and most decisions regarding professional
development.

The school has developed a process to
collect the results of its schoolwide
assessment of student learning and it uses
the results to compare this data to
standardized school site assessments
(e.g., CAHSEE, API, SAT/ACT, CTE
Certifications). This process is part of a
review of the school
accomplishment in meeting the academic
and career technical education standards
and the expected schoolwide learning
results.

These analyses guide decisions about
programs, services, and resource
allocations and the development of the
long-term school improvement plan.

Continued on next page

The school is beginning to develop a
systematic approach to data collection and
analysis oriented toward long-term
program planning focused on student
learning. Budget and resource allocation
have not been used as tools for long-term
student achievement gains. Planned
changes are seldom interrelated or
directed toward improving student
achievement.

Teaching assignments are generally
based on seniority, the need to cover the
master schedule, extra-curricular
assignments, and compliance with state
credentialing requirements. Assessment
results are sometimes used to identify
individual staff problems and individual
professional development needs.

The school collects standardized
schoolwide assessment data on student
performance. School site and district staff
refer to standardized data in discussions
focusing on programs, services, and
resource allocation.

Although data about student success is
gathered, the effort is not comprehensive.
Only a few staff members are involved in
examining and understanding the
relationship between these data and
student performance. When changes in
student achievement are noted, they are
difficult to analyze relative to program
practices or changes because historical
achievement data has been inadequate.

Continued on next page

The school uses the assessment of
student learning results sporadically as a
tool for school improvement, resource
allocation, or information on which to base
decisions for change or improvement.

Teaching assignments are generally
based on seniority and compliance with
state credentialing requirements rather
than comprehensive feedback or
assessment data.

Use of physical plant, determination of
needed instructional materials, teaching
assignments, and budget and resource
allocation have not been used to
specifically focus on improving schoolwide
student performance.

Resources available to the school are
viewed in traditional ways. They are seen
as valuable primarily when they make an
obvious fiscal impact. A lack of schoolwide
success is often seen as the result of
inadequate state, district, or local
financing. There is no connection made
between student achievement and
utilization of resources, except as a reason
for past poor performance.

Teachers are considered the only human
resources at the school that make a
significant impact on student success.
Other school staff are not recognized for
the part they play in student achievement,
and generally are not used in helping
students accomplish their goals.

Continued on next page
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CRITERION A-6 through A8 continued

STAGES

4

3

2

1

The school 6s | eader g
understands what resources are available
both within and outside the school
community. There is a program design to
use these resources that is based on
student needs and supports achievement
of the academic and career technical
education standards and the expected
schoolwide learning results.

Each individual at the school site
recognizes his or her contribution as a
potential resource to the school 6 s
success. Adequate funds are effectively
utilized to support staff needs.

The school ds physi c{
enhances the learning environment. It is
well-maintained, functional and attractive,
free of graffiti and clean, and supports the
safety of all students. There is space

which adequately supports all classes in
addition to areas on campus for students
and staff to go for collaboration and
research.

The school supplies and materials are
available to meet the needs of all
students and are supported by
appropriate funds.

There is an adequate supply of current
textbooks, other resources materials and
technology. The library is well supplied
with up-to-date materials and technology
to support student learning.

The district is viewed as an essential
partner in accompl i
goals. Use of district resources is planned
through a cooperative effort to enhance
the school 6s progr af
and school staff collaboratively manage
resources to enhance student learning.

School staff members understand the
internal and external resources which are
available and are involved in continuing
discussions on how to use those
resources to improve student learning. A
planning effort is underway or at least
being considered to best support student
achievement of the academic standards
and the expected schoolwide learning
results.

There is recognition that everybody has a
part to play in achieving student success;
plans are underway to confirm the most
effective roles for each individual.

The schools physical plant is reasonably
well maintained, and leadership and staff
are actively working on enhancing the
facilities.

The school supplies and materials are
available to meet the needs of all
students and are supported by
appropriate funds. Every classroom has
sufficient and up-to-date core textbooks
and supplemental materials. The school
leadership is actively working to keep
library up-to-date in both materials and
technology.

Relationships with the district are
characterized by a collaborative effort
involving decision making and the
allocation of resources. District goals and
objectives take precedence.

The school actively attempts to make the
best use of available internal and external
resources, but there is no comprehensive
approach or clearly thought out plan for
resource utilization. There is no direct
connection of resources to student
achievement of the academic standards
and the expected schoolwide learning
results.

Staff are recognized as resources for
student learning, but only relative to job
titte and function. They know they are
important to the school, but they do not
necessarily have direct connection to
student success. Their input is solicited
only through a hierarchical structure.

The school sd physic
ideal state of repair, however, it can still
support a reasonable learning
environment. Some landscaping and
other aesthetic enhancements exist.
Generally, problems with facility are
solved on a crisis-response basis; there is
no plan for on-going improvement.
Laboratories are available, but may not
support a total hands-on program for all
students.

While current resources are available, not
every classroom has a sufficient supply of
textbooks and materials. The library is not
modernized, and materials and
technology are not considered to be
current.

Recognized needs are discussed with
district staff members, and specific
requests for assistance are taken to the
district for support.

The school 6s physi cd
support a good learning environment. It is
characterized by inadequate maintenance
and repair and antiquated equipment.
While basic laboratory facilities exist, they
often are not supported by adequate
materials.

Textbooks are out-of-date, in poor
condition and in short supply. Other
resources are not available in the
classroom, and those available in the
library are not current.

The school sees the district as a resource
primarily to assist with routines and
procedures and as a manager of scarcity.
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Rubrics

CRITERION B-1: All students participate in a rigorous, relevant, and coherent standards-based curriculum that supports the achievement of the
academic and career technical education standards and the expected schoolwide learning results. Through standards-based learning (i.e., what is
taught and how it is taught), the expected schoolwide learning results are accomplished.

STAGES

4

3

2

1

All students* participate in rigorous,
research-based academic curriculum that
prepares them to think conceptually, solve
problems, and communicate their ideas
effectively. Closely aligned with district,
state and national standards, the state
frameworks and expected schoolwide
learning results, the curriculum
emphasizes learning about subjects in
depth, connecting new learning across
disciplines, connecting new learning to
prior knowledge, constructing new
knowledge, and applying learning in real-
world contexts.

All students have access to a variety of
curricular choices that will enable them to
meet the graduation requirements.
Integrated programs are designed to meet
college entrance requirements, while also
providing students with career-related
technical and practical skills.

All academic and career-technical
program s are meaningful, open to all
students.

Students receive a rigorous academic and
career curriculum aligned with district,
state and national standards and state
frameworks. All courses are consistent
with the academic and career technical
education standards and the expected
schoolwide learning results and
meaningful to the students.

Students have access to a variety of
curricular choices that will enable them to
meet the graduation requirements.
Increasing numbers of students enroll in
academic courses that prepare them for
college eligibility. All students have the
option of enrolling in these courses and
participating in career and technical
opportunities.

A rigorous curriculum that provides
opportunities to apply knowledge across
disciplines, to construct new knowledge,
and to apply knowledge and skills in
meaningful, real-world settings is available
to all students.

Students receive a curriculum based on
standards for skills and knowledge.
Interaction among teachers occurs across
some disciplines. In the academic
foundation, learning is primarily textbook-
oriented and abstract, emphasizing the
accumulation of facts and concepts.

Students can choose sequences in the
curriculum that lead to a basic education.
Electives may be available for those who
want to explore applications of academics
gain field experiences, or pursue some
subjects in depth.

The learning is textbook-oriented,
emphasizing the memorization of facts
and the acquisition and practice of basic
skills. Students participate in academic
courses that have no direct link with each
other. The instruction in these courses is
based upon the perceived ability levels of
the students.

Students are enrolled in course sequences
in the curriculum that lead to a basic
education.
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CRITERIONB-2: Al |l students* have access to the school 6s ent i rparetpemdogthegpunsuibohtideir a s si st
academic, personal, and career goals.
STAGES
4 3 2 1

All students have personal learning plans
that are viewed as flexible blueprints that
allow them to meet or exceed academic
and career technical education standards
and results in the achievement of the
expected schoolwide learning results. The
plans facilitate students and their parents
to explore, analyze, and evaluate
educational and career goals, as well as
suggest a wide range of options for
achieving those goals.

The personal learning plans are developed
through collaborative approaches involving
the student, the school staff, and parents.
The planning process provides students
with multiple opportunities to make
decisions about how to acquire
appropriate skills and experiences to
support accomplishment of their goals.
Students and parents understand the
learning plans that provide a flexible and
responsive tool to enable students to plan,
evaluate, and reflect on their choices as
they affect future options.

Studentsélearning styles, interests, and
post-secondary goals are reflected in their
personal learning plans, which guide the
selection of their courses, their program
major, and their supporting co-curricular
activities and experiences.
Studentséplans and programs are
regularly revisited, and changes are made
reflecting a student& current interests,
goals, and needs.

Studentsd personal
as a basis for course selection and
exploration of future options. They also
guide and assist in monitoring student
progress in the achievement of the
academic and career technical education
standards and the expected schoolwide
learning results.

T he s sdounseling and guidance
staff or advisors explain the connections
between current course and program
selection and post-secondary options, and
they encourage students to make
decisions and select courses based on
both current interests and future goals.

Students consult with their parents and
with the school counseling and guidance
staff to choose both their academic core
courses and their electives based on their
post-secondary plans, performance levels,
and interests.

The school has a system to accommodate
student requests for changes in their
programs when their goals, needs, or
interests change.

Studentsé personal I
student's future goals, chart progress in
meeting requirements for graduation
and/or college entrance, and guide course
selection and sequencing.

The counseling and guidance staff or
designated personnel consult with
students in order to help them complete
their personal learning plans. They discuss
the connections between high school
courses, future options, and academic
performance with students. They also
recommend course sequences based on
student performance levels and high
school graduation and/or college entrance
requirements.

Students are encouraged to share and
discuss their personal learning plans with
their parents, and parents are invited to
discuss the plans with a designated staff
member if they wish to do so.

When students are scheduled into
programs, they are generally required to
remain enrolled for the entire academic
term. Because of the limitations of the
school's schedule and course
prerequisites,
schedules are difficult. Adjustments to
students' personal learning plans are
determined by the schools master
schedule and course prerequisites.

The school has procedures for providing
students and parents with basic
information about high school and about
college entrance requirements and
application dates.

The school recognizes the need to extend
the application of knowledge. Students
experience research skills and knowledge
of information systems for future use.

chang

Studentsd personal |
primarily for scheduling classes and are
check lists of required courses for
graduation and/or college entrance.

Understanding the connections between
school, college, and careers is the
studentds responsibility. Many students
see little or no relationship between either
their school curriculum and their future
career opportunities, or their own
academic performance and their future
opportunities.

Developed by the school staff (usually
counselors), the students' learning plans
may periodically be shared with the
students and their parents in order to
inform them of the student& progress in
meeting requirements.

Students and parents are given basic
information about the high school prior to
registration for classes. Students are
registered for required courses and make
selections of electives based on the
prerequisites and availability of the class.

Some information about colleges is
available at the school for parents and
students who are interested.

The school focuses on knowledge of
content. Students experience instructional
strategies that focus on isolated content,
skills, and ideas.
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Rubrics

CRITERION B-3: Upon completion of the high school program, students are able to meet all the requirements of graduation.
STAGES

4

3

2

1

Students understand what is expected to
graduate. Upon completion of the high
school program, students meet all
graduation requirements such as meeting
the state and district academic and career
technical education standards in all
required areas and passing the CAHSEE.
The staff works regularly with all students
to monitor progress and additional support
is provided to ensure success for all
students.

All students have access to sequences
that prepare them for success in post-
secondary education and career-technical
preparation. Instructional staff work
collaboratively with community resources
to continuously improve the curriculum
and actively involve students in learning
that is relevant and rigorous.

The school maintains linkages with post-
secondary institutions aimed at students
performing at the high end of the
academic spectrum.

Analysis of multiple measures of data
reveal that each year more students enter
college, technical-preparation programs,
and career-related jobs.

The school/community is responsible for
gathering information on the success of
their students after graduation. College
reports, informal business community
responses, follow up studies from specific
programs, and verbal reports from
students invited back serve as the main
sources of information to trigger dialogue
about improving processes for student
preparation, including the student
achievement of the academic and career
technical education standards and the
expected schoolwide learning results.

Upon completion of the high school
program, most students meet the
graduation requirements. The staff
monitors progress of students toward
these requirements, ensuring student
understanding of these expectations.
Some support is provided to ensure that
students are meeting all requirements.

Upon graduation students are prepared to
choose from a variety of options that
include college and/or post-high school
technical preparation or employment.

The school maintains some linkages with
those post-secondary institutions aimed at
students performing at the high end of the
academic spectrum.

The school/community collaborates with
post-secondary institutions to encourage
students of varying backgrounds to gain
academic success in order to pursue
higher education and professional career
opportunities.

The school/community works together to
plan and implement multiple methods of
tracking graduates. The analysis of this
information is used to provide a greater
understanding of how to continue to
improve the school's efforts to ensure that
all students meet the broader expected
schoolwide learning results and the
academic and career technical education
standards.

Students generally understand the
requirements of graduation. The staff does
some monitoring of student progress
toward the graduation requirements.
Students may choose to utilize support
programs.

Students are given the option of taking
college preparatory classes, career
programs, or general education programs,
which allows them to select from available
electives in addition to classes required for
graduation.

The school/community encourages all
students to consider post-secondary
education and professional career options.
To learn more about the success of their
students after graduation, the school
depends primarily on follow -up reports
from colleges and specific programs.

Students are advised about the graduation
requirements; there is general monitoring
of all students in meeting these graduation
requirements. Some program support is
available.

A few students are tracked into courses
that are designed to prepare them for
success only at their perceived ability
levels. Because courses are divided
primarily into college prep or non-college
prep programs, students have few real
options for changing.

Upon graduation students may be
unaware of how their high school
experience has prepared them for life
beyond high school.

To learn about post-graduate student
success the school relies on informal
reporting from parents and past students.
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CRITERION C-1: To achieve the academic standards and the expected schoolwide learning results, all students are involved in challenging learning experiences.
CRITERION C-2: All teachers utilize a variety of strategies and resources, including technology, career education, and experiences beyond the textbook and the
classroom, that actively engage students, emphasize higher order thinking skills, and help them succeed at high levels.

STAGES

4

3

2

1

A variety of information sources including
locally developed standards, state
curriculum frameworks, and other national
references are utilized on a regular basis
as resources to define curricular content,
instructional activities, and the
establishment of a community of learners
within the classroom. Innovative methods
that are supported by research and
professional development activities are
frequently used in the classroom and
school. The focus is to help all students
meet or exceed academic standards and
achieve the expected schoolwide learning
results.

Instructional approaches are used that
require active involvement of the learner
and help students develop an array of
techniques to organize, access, and apply
knowledge. Inquiry is the norm at all
levels and in all subjects Instructional
approaches help students connect to
existing knowledge, construct meaning,
elaborate beyond content, and monitor
their own learning.

Technology and career technical
education offer a variety of instructional
support. Students use technology to learn
through on-line courses, complete
classroom assignments, and expand
skills and knowledge learned in the
regular classroom. Career technical
education provides the relevancy and
student engagement essential for high
student achievement.

Continued on next page

Academic standards, expected
schoolwide learning results and state
curriculum frameworks are utilized to
determine curricular content and
instructional strategies. Innovative
methods are used frequently in the
classroom and school.

Instructional strategies are used that
engage the active involvement of the
learner. Students are encouraged to
develop techniques to organize, access,
and apply knowledge. Technology and
career education are available to help
students improve their skills, apply
knowledge and work on projects.

Some teachers function as coaches and
facilitators of learning as well as content
area experts. Courses are redesigned
and modified on an ongoing basis to
ensure that the instructional program is
challenging, satisfying, and rigorous.

In the more rigorous classes, students
experience approaches that involve
inquiry, formulating and solving problems,
teamwork, reflecting on and
communicating about their work, and
revising work in progress.

Students are encouraged and given
opportunities to apply their knowledge in
classes and in situations outside of
school.

Teachers present repetitive course work
year after year, changing approaches,
activities, and assignments only when
they are given ideas or directives through
staff development programs, workshop
presentations, or textbook instructional
guides. They refer to textbooks and
course outlines to prepare and sequence
class sessions, rei
learning, and serve as a basis for judging
studentsd effort an
alignment of learning experiences with
the academic standards and the expected
schoolwide learning results is limited. The
primary role of teachers is to serve as
content area experts, insuring that
students benefit from their knowledge and
expertise.

Innovative methods are evidenced in
some classrooms throughout the school.
Instructional strategies are characterized
primarily by whole class instruction,
teacher-directed instruction, and lectures.
Student-centered instructional
approaches are utilized from time to time
and planned and directed by the teacher.
Studentsd work is p
individual basis, assignments tend to be
of short duration and focused upon the
completion of discreet tasks.
Opportunities for students to revise and
improve upon work in progress are
limited.

Technology is used primarily as a tool to
assist teachers in the management of the
instructional program. Technology is
made available to students in specific
contexts such as business courses or
technology-related courses.

f

q

1

Course outlines, textbooks, and other
instructional materials serve as the basis
for the curricular program and
instructional methods used in the
classroom. Methods used to deliver the
instructional program are consistent from
year to year varying only when the
curricular content is revised.

The primary role of teachers is to serve
as content area expert. Instructional
strategies emphasize the acquisition of
knowledge by students. The teacher
directs the organization of, access to, and
application of knowledge by students.
Students are expected to demonstrate
that they have learned the content that
has been covered.

Lectures and whole class presentations
are the primary mode for the delivery of
the instructional

is done on an individual basis,
assignments tend to be of short duration
and focused upon the completion of
tasks. Opportunities for students to revise
and improve upon work in progress are
limited.

Technology is used primarily by teachers
as a record-keeping, data collection tool.
Student access to technology is limited to
certain courses such as business and
technology-related courses.
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Rubrics

CRITERION C1 and C-2 continued

STAGES
4 3 2 1

The use of the library is an integral part of
learning that is maximized by teachers
and students. Extensive and up-to-date
library services and resources are
available and are integrated and
articulated with the curriculum/instruction,
academic standards and expected
schoolwide learning results.

Teachers often function as coaches and
facilitators of learning as well as content
area experts. Teachers redesign and
modify courses on an ongoing basis to
ensure that the instructional program is
challenging, satisfying, rigorous, and
aligned with academic and career
technical education standards and the
expected schoolwide learning results.

All students apply their knowledge across
disciplines and in courses, programs and
activities that integrate academic and
career-technical content.
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CRITERION D-1: The school uses a professionally acceptable assessment process to collect, disaggregate, analyze and report student performance data to the
parents and other shareholders of the community.

CRITERION D-2: Teachers employ a variety of strategies to evaluate student learning. Students and teachers use these findings to modify the teaching/learning
process for the enhancement of the educational progress of every student.

STAGES

4

3

2

1

The school community* regards assessment as
integral to the educational process rather than a
response to outside demands. A variety of
assessment systems are in place, including
disaggregation of data by subgroups.

Assessment that involves all staff is a continuing
activity at the school and is linked to achievement
of the academic and career technical education
standards and the expected schoolwide learning
results by all students.

Formal and informal data on student achievement,
including assessment of student performance
relative to state and district-adopted academic and
career technical education standards, are routinely
gathered. This data is analyzed to evaluate
student performance and to identify appropriate
strategies and activities to improve instruction.
Teachers and administrators use this information
to develop goals for curricular development,
professional development, and as the subject for
observations, discussions and collegial feedback
(including feedback from students).

Students develop and conduct their own
assessments, which, when combined with other
assessments, lead to sustained achievement and
excellence and provide a basis for evaluation,

reflection and modifica
learning plans.

Teachers incorporate assessment tasks into
instruction in order to stimulate thinking and

|l earning, including stu

organize, plan, interpret, explain, synthesize,
evaluate, and communicate important experiences
or ideas. Teachers use the most appropriate of a
variety of assessment s t o anal yze
learning.

The school community regards assessment
as providing important feedback information
and has regular formal assessment
procedures in place that focus on systematic
improvement in student performance relative
to academic standards and learning results.
This includes disaggregation of student data
by subgroups.

Student data, including assessment of
student performance relative to academic
and career technical education standards is
utilized when available. Documented
improvements in student attendance and
behavior are analyzed periodically. Many
teachers make efforts to use this
assessment data in their curricular and
instructional program in order to enhance
studentsd | earning

Students are encouraged to consider their
assessment results in relation to their
personal learning plans.

pr

Data about student achievement are
collected sporadically, often in response
to external demands. There is a lack of
expertise in assessment and an absence
of a systematic process that makes
improvement. Few changes in classroom
instruction result from the assessment
process.

Assessment of student performance is
based on tasks designed to measure
student knowledge, and, in some cases,
how well they communicate their
knowledge to others. These assessments
are used by teachers to determine
grades and to give students feedback
which they may used to modify their
learning and enhance their educational
program.

Data about student achievement
are collected on an individual
teacher basis. A small number of
instructional strategies are being
used, and there is not a direct link
to student achievement.

Assessment of student
performance is viewed as separate
from instruction, usually taking the
form of end-of-unit or end-of-
semester tests. These assessments
are used to judge student
performance and determine grades.
In general, curricular changes and
instructional practices are
unaffected by assessment.

Socio-economic status of students
is viewed as reason for poor
performance and supplants
analysis of assessment results.

Although aware of assessment
tools, students have little interest in
developing them.

276




Rubrics

CRITERION D-3: The school with the support of the district and community has an assessment and monitoring system to determine student progress toward

achievement of the academic standards and the expected schoolwide learning results.

CRITERION D-4: The assessment of student achievement in relation to the academic and career technical education standards and the expected schoolwide learning

resut s drives the school s program, its regular evalwuation and i mprovement,
STAGES

anoc

4

3

2

1

The district establishes and creates a
system to continually assess student
progress through a comprehensive
assessment program that emphasizes
student knowledge, performance, and
depth of application. The evaluation
system and feedback loop are linked to
schoolwide assessment of expected
schoolwide learning results and academic
and career technical education standards
for each subject area.

The school, with support and assistance
from the district, assesses its progress in
meeting the academic and career
technical education standards and the
expected schoolwide learning results by
analyzing student performance on its own
internal assessments, on standardized
tests, and on state measures (e.g.,
CAHSEE, API, CST, CELDT, CTE
Certifications). Other indicators of student
success are identified and regularly
reviewed. These indicators may include
attendance, graduation rate and college
entrance rates disaggregated by subgroup
(e.g., class level, gender, ethnic/racial
grouping, special needs) and other career-
related technical programs.

The school provides timely and
appropriate reports of its assessment and
planning efforts to all its various
shareholder groups and parents, ranging
from specific to general information, e.g.,
School Accountability Report (SARC). The
assessment data are shared with the
district and board and they drive district
support to the school through program
development and resource allocation. At
the site level, the assessment data drives
changes in the system to better serve the
learning needs grade-level performance of
all students.

The school establishes levels of
accomplishment for the academic
standards and the expected schoolwide
learning results and assesses student
progress through a schoolwide
assessment program.

The school assesses its progress in
meeting academic and career technical
education standards and the expected
schoolwide learning results through
examination of a wide variety of indicators
of student learning: student learning
results for individual classes, courses, and
subject areas, student performance on
standardized tests, dropout and college
entrance rates.

The school community reports its data
analysis and planning efforts to a wide
variety of shareholder groups and parents,
e.g., School Accountability Report Card
(SARC).

The district provides comprehensive
support to the school for analyzing
performance data. The district and board
provide support to the school in response
to the assessment results and resource
allocation.

Grade-level departments and individual
teachers establish expected levels of
student accomplishment by referring to
tradition, teaching guides and a beginning
level of reference to academic and career
technical education standards.

The staff has an initial understanding of
what should be involved in meaningful
performance-based assessment and
accountability. For example, although
some form of project-based assessment
might be used, it is not always related to
the state standards.

The school assesses its progress in
meeting students®o
drop-out and college entrance rates,
community commitment and reaction, staff
satisfaction, and aggregated student
scores on standardized tests.

Assessment data, such as the School
Accountability Report Card (SARC), are
made available to the public via school-
parent organizations and newsletters or
bulletins. When necessary, the school
cites standardized assessment data to
justify or modify programs, services, and
resource allocations.

n ¢

Teachers establish expected levels of
student accomplishment by referring to
tradition, teaching guides, standardized
tests, and, occasionally, academic and
career technical education standards. The
school includes course grades and
standardi zed test
portfolio.

The school files standardized schoolwide
assessment data and publicly
acknowledges any improvement in student
test scores. The sch
assessment data are a matter of public
record, and the school publishes the
required data in the School Accountability
Report Card (SARC).

Although the district and board review the
data, support based on the data focuses
on short term solutions and limited
resource allocation.

S g
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CRITERION E-1: The school leadership employs a wide range of strategies to encourage parental and community involvement.

STAGES

4

3

2

1

The school has a comprehensive system
for communicating with parents and
community members and regards them
as partners in planning, making decisions,
developing expected schoolwide learning
results for students, solving problems and
providing opportunities for students to
apply learning both at home and in the
community.

Parents are actively offered a variety of
options for contri
and studentsbd
participate as decision makers in school
leadership teams, such as School Site
Council, English Learners Advisory
Council, Parent, Teacher Association and
district advisories. Parents volunteer at
the school and in the classroom. They
extend and support learning at home.
Classes are available to assist the
parents in their
development and learning. They are
informed about community resources and
services and are actively involved in on-
going two-way communication between
the home and school.

The school staff responds to the families
and community that they serve and
utilizes the community resources to
enable all students to achieve the
academic and career technical education
standards and the expected schoolwide
learning results. Parents receive support
in assisting their students during grade
level transitions and pre- and post-
secondary transitions. Communication is
routinely conducted in the appropriate
home language(s).

Continued on next page

b
acadenr

S U

The school is developing a system for
involving parents and community
members in problem solving and active
decision making.

The principal and selected faculty meet
periodically with parents to discuss
specific problems/issues. Many parents
regularly volunteer at the school and
serve on committees focusing on
providing resources and support for both
academic and nonacademic issues (e.g.
fundraising, SSC, ELAC, PTA,
extracurricular activities, discipline
policies, dress codes, etc.). The school
staff regularly communicates with parents
about up-coming programs, policies,
events and procedures through
newsletters, bulletins and the media.
Home-to-school communication around
an individual studentés needs regularly
occur.

School staff understand the families and
communities they serve and are working
on plans to utilize resources that families
and communities may have.
Communication is often conducted in the
appropriate home language(s).
Community members frequently serve on
advisory committees focusing on
providing resources and support for both
academic, career, and physical/
emotional/social issues School officials
routinely meet with the diverse members
of the community and business sector
through business organizations, service
clubs, and other agencies.

The school actively makes the best use of
parents who offer to participate at the
school. The school regularly informs
parents and the community about
upcoming programs, policies, procedures,
and deadlines through newsletters and
bulletins. Parents occasionally serve in
advisory roles, particularly for input on
policy decisions related to student
behavior and participation. The school is
reactive rather than proactive in response
to requests and needs as they surface.

Attempts are made to understand the
community and families that are served
by the school. Communication is primarily
from school to home, although the school
will respond to inquiries and requests as
they surface. Sometimes communication
is translated or conducted in the
appropriate home language(s).

From time to time students are connected
with community resources that support
their physical, emotional and social well-
being or their academic and career
achievement. Parent
primary links with the community and
business sector. Occasionally, the
community is linked through service
organizations.

q

Parents are used for fundraising or
meeting program compliance
requirements. They are not considered as
a resource that could make a significant
impact on student academic success.
Parents and community members know
little about the day-to-day operations of
the school and have few opportunities for
involvement.

Often the same group of parents are
actively involved. Although parents take
part in social and extra-curricular
activities, they are not encouraged to play
a role in the academic or policy decisions.

The school staff have little understanding
of the resources available from the
families and community they serve.
Communication between the school and
families is limited in frequency and depth.
Contacts between the school and the
community occur through school-
sponsored programs such as ROP, work
experience, industrial and business
classes.
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Rubrics

CRITERION E-1 continued

STAGES
4 3 2 1

The school staff celebrates the diversity
of the surrounding community and
experiences a high level of public
confidence. The school staff outreaches
to the community to linkage services and
welcome them as advisors.

The community partnership agencies
offer resources and real-world
connections through such opportunities
as student internships, mentoring,
tutoring, job shadowing, and project-
based learning.
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CRITERION E-2: The school is a) a safe, clean and orderly place that nurtures learning and b) and has a culture that is characterized by trust, professionalism, high
expectations for all students, and a focus on continuous school improvement.

STAGES

4

3

2

1

The school environment actively
promotes a learning environment that is
safe, secure, clean and orderly and is
conducive to learning.. Staff and students
expect and experience high levels of
success in achieving the expected
schoolwide learning results and academic
and career technical education standards.

Collegiality is observable among all staff.
Current educational practices are
regularly reviewed and discussed. All staff
are encouraged to try new approaches
and are supported in their efforts to
improve student learning. Respect and
concern for others can be observed in
every classroom. Respect and concern
for others can be observed in every
classroom.

All shareholders collaborate to identify
and plan programs and processes to help
students achieve the expected
schoolwide learning results and the
academic standards. Accountability for
student success is acknowledged and
shared by all shareholders. Time and
resources for these collaborative efforts
are systematically planned for and
provided.

All shareholders share an energy and
enthusiasm and are dedicated to
improving student learning through
accompl i shing the
Single Plan for Achievement.

scho

The school environment is safe, secure,
clean and orderly. All staff share high
expectations for all students and enhance
student learning by promoting a climate of
caring and nurturing.

Staff expertise is valued and research
and innovations are regularly shared in
formal and informal ways. Opportunities
to extend knowledge and share ideas are
planned and occur regularly.

Teachers and administrators work
together to identify and solve problems
related to teaching and student learning.
All staff receive both support and
encouragement as they increase their
effectiveness in helping students reach
the academic and career technical
education standards and the expected
schoolwide learning results.

The staff share a common sense of
purpose on improving student learning
through a Single Plan for Achievement.

Staff and students are occasionally
concerned about their safety. Some
efforts are made to provide security and
safety. The staff is working on the issue of
campus cleanliness.

Some staff expertise is valued and
supported. Teachers work together on
specific projects or tasks (e.qg., discipline,
attendance and management issues),
meeting routinely in department/cluster
groups to deal with logistical and budget
issues. Generally, teachers work in the
isolation of the classroom on curriculum
and teaching strategies and issues
related to student learning.

Staff development is an option of
individual teachers, not integral to an
organized continuous school
improvement plan that focuses on student
learning.

Discipline, school safety and cleanliness
are the exclusive responsibility of
administrators. School climate issues are
addressed informally. At times, students
and staff may fear for their own safety.

Past practices and meeting the
expectations of colleges, parents and
faculty are #fAof prinr
school. There is a clear chain of
command and protocol at the school.
Staff expertise, ideas and research occur
informally and in isolation. Staff
development usually relies on outside
resources in response to external
demands on the school staff.

School improvement is sporadic and
perceived by the staff as reactive to
issues of student discipline, attendance
and class management and may not be
focused on student learning.
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Rubrics

CRITERION E-3: All students receive appropriate support along with an individualized learning plan to help ensure academic and career success.
CRITERION E-4: Students have access to a system of personal support services, activities and opportunities at the school and within the community.

STAGES

4

3

2

1

The approach to guidance and counseling
is schoolwide, focusing on students’
personal, career, and academic interests
and goals. The guidance and counseling
staff (or designated personnel) works with
the students to look at prior experiences,
and personal needs in relation to both
academic courses and career interests.
Counselors or advisors also work with
administrators, teachers, and other
members of the school community to
identify students who may be at risk and
to intervene effectively. Staff members
are aware of all support services available
to students on site, in the district, and in
the community.

Enrollment in all classes reflects the
diversity of the students. All students,
whatever their abilities, receive continual
encouragement to meet the standards-
based curriculum. Teachers know their
students well enough as individuals to
personalize instruction. They use a wide
variety of approaches and teaching
strategies that ensure that all students
have opportunities both to be
academically challenged and succeed in
meeting all academic and career
technical education standards and
expected schoolwide learning results.
Existing resources and support activities
are focused on helping all students to
achieve the standards-based curriculum
and the expected schoolwide learning
results. Various forms of technology (e.g.,
computers and other media) help to
provide access to the curriculum and
support for all students. Extensive and
up-to-date library services and resources
are available and are integrated and
articulated with the curriculum/instruction,
academic and career technical education
standards and expected schoolwide
learning results.

Continued on next page

Many opportunities are available-through
the academic program, extracurricular
activities, and/or counseling and health
services d for students to feel connected
to the school and supported by it.
Activities and services are focused on
providing support for students to be
successful in an academically rigorous
curriculum.

Classes at all levels are characterized by
diverse student groups, and all students,
whatever their abilities, are continually
encouraged to meet the challenges of a
standards-based curriculum. Teachers
ar e
learning needs and modify their
approaches to maximize the learning
potential of all students.

Most students have a wide range of
tutoring opportunities and are proactively
referred to support services. Students
also have access to an extensive school
library and use of technology.

Most English Learners receive a rigorous
curriculum in appropriate classes and are
reclassified when eligible. For students
with special needs in successfully
meeting the demands of the curriculum, a
variety of options are available. These
include tutoring and enabling or sheltered
courses. Additional support services or
programs (e.g., MESA, AVID, GATE) are
offered through the school or district. All
of these services are provided in a
manner that respects students.

The schooal site is supported by the district
in meeting the academic support needs of
their students.

Continued on next page

knowl edgeabl e at

Course requirements vary greatly
according to level (college preparatory,
general, basic, etc.). Classes tend to be
grouped homogeneously, rather than
reflect the diversity of the school.
Although the school is beginning to
implement a standards-based curriculum,
teachers know the levels of their classes
and demand less rigorous work from
students they perceive as being at lower
levels. Support in the form of technology
(e.g., computers) and library resources is
available for those who are either most
interested or most in need, but it is less
accessible to "general" students.
Discussions about the relationship
between academic support and
achievement of the expected schoolwide
learning results are beginning to occur
among staff.

Students who need special support or
enrichment in meeting the challenges of
rigorous courses are encouraged to get
tutoring and make use of available school
or community library facilities and
services.

English Learners may take sheltered
courses that allow them to learn many of
the basic concepts presented in the
parallel courses. Students with special
needs are provided special classes and
programs.

Some attempt is made to reach out to and
support students in a systematic way. The
school places priority on student
attendance and attempts to contact
students and parents whenever absences
or other issues occur.

Continued on next page

The school 6s
throughout the classes.

Students who need support in meeting
the rigorous courses are encouraged to
take courses that are less-challenging
courses.

Tutoring, either individually or in small
groups, is provided only when students
pursue it.

English Learners enrolled in sheltered
courses receive curricula that focus
mainly on accumulating vocabulary and
factual information related to their
parallels. The school supports students
with special needs by providing
assistance and services mandated by
law.

Students are responsible for their
attendance and participation in school-
sponsored activities. Teachers focus on
course content while other staff members
focus on the routine school operations.
Most staff discussions are informal,
centering on problems related to the
classroom, student behavior, or the
administration.

School-sponsored activities such as
clubs, sports, student government, and
service organizations are independent
from academic learning.

Guidance and counseling or advisories
focus primarily on scheduling or
graduation and college entrance
requirements. Staff discussions of
students at risk occur only on an
anecdotal basis. Accessing services and
addressing care of social, psychological,
and health needs is seen as the
responsibility of the students and their
families.

popul at
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CRITERION E-3 AND E-4 continued

STAGES

4

3

2

Students who need support in meeting
the rigorous demands of the curriculum
have a network of student support
services, including individual and small-
group tutoring, special enabling courses
and sheltered courses that parallel both
the content and concepts of the a-g
requirements. The support services and
programs draw from an extensive
representation of shareholders in and out
of school including parents, business, and
community members. All English learners
receive a rigorous curriculum to support
their classes (aides, textbooks). Services
for students with special needs are
carefully tailored by the LEP to encourage
students to attain the highest possible
academic levels.

School site has financial support and
professional development opportunities
from the district to meet the academic
support based on student needs.

Student support is proactive. Student
learning and active inquiry are
paramount, and students are encouraged
and comfortable in seeking support that is
vigorously publicized to parents and
students.

School-sponsored activities, such as
clubs, sports, and service organizations
are tied to the schoolwide vision of
success for all students. Student
participation in these activities reflects the
diversity and gender of the student
population.

When in need, students know who to
contact and their families can easily
access social, psychological, and health
services through a school-based network
of school and community organizations
that work together to solve problems and
share resources.

Teachers and staff know the students as
individuals and provide support and
guidance. The staff has a general
understanding of alternatives for student
support. They use a formal process for
identifying and finding solutions to student
personal, academic, career, and behavior
needs and making referrals to counseling,
special programs, or administration for
further assistance.

The diverse student populations
participate in a wide variety of school-
sponsored activities such as clubs,
sports, drama and core activities
designed to maximize opportunities for
success.

The school 6s
counseling or advisories is primarily
academic, focusing on student
achievement, performance, and behavior.
However, the guidance and counseling
staff (or designated personnel) works
with, and advocates for students at risk,
providing referrals or information about
school and community social,
psychological, and health services when
appropriate.

appr oad

Teachers and staff know the students
who excel and those who are at risk,
providing encouragement and direction
whenever possible. Most staff discussions
center on student behavior and learning
problems, but these are viewed primarily
as being the responsibility of the principal
and other administrators. When students
are identified as at risk, they and their
families are encouraged to utilize school
and community social, psychological, and
health services when needed.

Students are encouraged to participate in
school-sponsored activities such as
sports and clubs, which have open
membership and tryouts, but participation
often follows a pattern determined by
studentsd peer and

q
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Expected Outcomes of Self -Study

Through the completion of the self-study process
the school will have accomplished:

1. The involvement and collaboration of all
staff and other shareholders to support
student achievement.

2. The clarification and measurement of
what all students should know,
understand, and be able to do through
expected schoolwide learning results and
academic standards.

3. The gathering and analyzing of data
about students and student achievement.

4. The assessment of the entire school
program and its impact on student
learning in relation to expected
schoolwide learning results, academic
standards, and WASC/CDE criteria.

5. The alignment of a long-range action plan
to the school 6s areas o
development and implementation of an
accountability system for monitoring the
accomplishment of the plan.




