Focus on

Learnin

THE ACCREDITATION MANUAL

POSTSECONDARY — ADULT EDUCATION — ROCP
2005-2006 EDITION



© 2005 by WASC ACS. All rights reserved

3/15/07



Focus on

Learnin

THE ACCREDITATION MANUAL

Western Association of Schools and Colleges
Accrediting Commission for Schools
533 Airport Blvd., Suite 200
Burlingame, CA 94010

POSTSECONDARY—ADULT EDUCATION—ROCP
2005-2006 EDITION






CONTENTS

e =] = Tol OSSR iii
Introduction
School Accreditation: An Ongoing IMProvement PrOCESS .........ccvcveeieeieereesieseesieeneeeseeesenens 1
Why is Accreditation IMPOITANT? .........ccoiiiie et 10
Overview
FOCUS 0N LEAINING: OVEIVIEW .....cueiiiiiiieitiitieiee sttt sttt sttt ste et sreeseesbeaneesaeeneas 13
The Self-Study Process
WASC Focus on Learning Self-Study PrOCESS..........ccevviieieii i e ste s 23
Self-Study Teams/COMIMILIEES .......ciiviiiieiie e cee st ee e sre e s reesreesreesnresnne s 28
FOCUS GIOUPS ...ttt bttt b e bbbt kbt s bt e bt e bt e sbe e s hn e e bt eebe e sbeesaeesabeenbeas 31
Task 1: Develop student and community profiles...........ccoeviiiiiiiiiiniicncee 33
Task 2: Review the school/program’s purpose and clarify/articulate expected
learning results fOr StUAENTS...........cvooiiiie e 39
Expected Schoolwide Learning RESUILS. .........c.coiiiiiiiiieiiees e 41
Establishing Expected Learning Results for Students: A Sample Procedure ...........c.cccvevuenee. 42
Expected Schoolwide Learning Results: SAMPIES .......ccoevviiieiieeie e 43
Task 3: Summarize progress since previous full self-study ..........cccocoveviveviveiennnnnne, 47
Intertwining Tasks of the Schoolwide Focus Groups and Home Groups..........cceccevveeerernennne. 48
Task 4: Review the criteria and identify what information is needed to evaluate
the school/program against the criteria, as well as to assess student
achievement of the expected learning results...........ccccooevoviiiiinne i 49
Tasks 5 & 6: Gather, analyze, and synthesize information to validate the quality of

the instructional program with respect to the criteria; document
achievement of the expected learning results for students; summarize
findings; and determine strengths and growth needs within

(o =] Fo R =T USSR

GatheriNg EVIABNCE.......eieiiee ettt ettt et e st e sbean e seeeteanaesaeeneas

Tasks 7,8 & 9:  Create a comprehensive action plan that will drive achievement of the
expected learning results; ensure consensus on the action plan and
the specific steps to support the plan; establish an ongoing follow-up
process to monitor implementation and accomplishment of the
ACTION PIAN . e

The Self-Study Coordinator Toolkit

Self-Study Coordinator TasK LISt ........cciviiiiiieiieiie e e st e e e e e
Summary of Products: Focus on Learning Report FOrmat .........cccovvivvviiiieiice v
Coordinator Guidelines: School/Program’s Follow-up CheckIist .............ccoeveiiiiiniiiiicnne



Criteria Guide Questions for Facililtating Home and Focus Groups

The Visiting Team Toolkit

LOoTo] (o 10 F (o] g €U o (=T T I-T: RS
Accreditation Term DetermMiNation .........cccocieeieeiie i
Visiting Committee REPOIrt FOrMAL..........cccooiiiiiiie e
Recommendation for a Term of ACCreditation ............cccoveiviievi i
Documentation and Justification Statement...........cccooviiiiiieerie e
Sample SChedule FOr ViSIt.. ..o e e
Visiting Committee Member CheckliSt ...
Visiting Committee Chairperson CheckIist ...........ccvoveviiiiiiiicc e

Appendix
KEY TEIMINOIOQY ...ttt bbbt



Preface

f educational organizations are to concentrate all their energies and resources

on successful student learning, a holistic, honest examination of the actual
program for students is required. Through the use of empowering criteria, new
communication patterns, evidence gathering techniques, and insight from fellow
educators, the appropriate accreditation process can serve as a vehicle to move
school community members into meaningful schoolwide improvement and
accountability. The Accrediting Commission for Schools, Western Association of
Schools and Colleges (WASC), utilizes a protocol for accrediting schools entitled
Focus on Learning.

The Focus on Learning process has been widely accepted throughout the WASC
region as integral to the “heart” of education-successful student learning. This has
been demonstrated through a variety of Focus on Learning adaptations as WASC
works jointly with numerous educational associations. Public, independent and
church-related private K-12 and adult schools value the “basic components” of
Focus on Learning that can be “institutionalized” as the schools address growth
areas that impact student learning. These include: (1) the defining of quality
achievement of expected schoolwide learning results for every student by all
stakeholders; (2) schoolwide interdisciplinary dialogue based on evidence
gathering and analysis about what students are doing and producing; and (3) the
development, implementation, and accomplishment of a schoolwide action plan.
Therefore, all schools view the Focus on Learning process as a living document.

This edition of Focus on Learning has been developed to address the particular
concerns of educators working with postsecondary, adult education, and Regional
Occupational Centers and Programs (ROCPs) institutions. Through the valuable
input of educators in these areas, the Focus on Learning process will be a
powerful vehicle for ongoing school improvement.

WASC accreditation matters for the Postsecondary, Adult Education, ROCP
institutions are handled by the Southern WASC office in Temecula.

Dr. George Bronson

Associate Executive Director, Operations
Southern WASC Office

43517 Ridge Park Drive, Suite 100
Temecula, CA 92590-3615

Phone: (951) 693-2550

Fax: (951) 693-2551

Email: gbronson@acswasc.org
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Introduction

School Accreditation: An Ongoing
Improvement Process

Accreditation fosters excellence and ongoing improvement in public and private
schools. In a time of restructuring and the need for basic changes in the American
school, the accreditation process is a dynamic, viable, catalytic process that provides
an overarching structure for meaningful change. The process assures a school
community that the school’s philosophy and expected learning results are appropriate
and being accomplished through a viable educational program.

Accreditation empowers the school in its endeavor to provide a quality educational

experience for all students. The accreditation process is integral and synonymous to
school (and district) assessment, planning, implementation, and reassessment based
upon a vision of successful student learning.

The WASC accreditation program is based upon several beliefs:

e Fundamental to accreditation is the quality of the educational program
experienced by the students.

e A school assesses the appropriateness and the accomplishments of the
student program with respect to its established philosophy and objectives.

e A school must give evidence of adequately meeting the WASC high
quality criteria that are general guidelines of an effective educational
program and services. A school may also give evidence of meeting more
specific standards consistent with its own philosophy.

e The most effective and meaningful evaluation of a total school program
can be conducted by the staff and students of an individual school.

Because accreditation’s central tenet is that a
school operates with a clear understanding of its
purposes and mission, the process enables a
school to reflect upon and respond to essential
questions:

How Do We Know
Students Are Learning?

What do we want our students to know and be
able to do? What are the learning experiences
needed to produce these outcomes? As a result
of this process, schools develop and refine long-
range and short-range goals and their
accompanying action steps. These goals are

then implemented and assessed in a perpetual ,@/
cycle of instructional improvements for
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students. Essential elements of school improvement are incorporated into the
accreditation process. These elements include:

e The involvement of total staff and school community in self-directed
problem-solving;

e The opportunity for meaningful dialogue of ideas, collaboration and
shared decision-making;

e The use of high quality criteria/standards/practices for an effective
educational program;

e The advantage of an additional dimension/perspective from the visiting
committee as the school redefines and establishes its goals and
accompanying action steps;

e The supportive encouragement of the ongoing assessment and follow-up
through accreditation progress reports and reviews.

Thus, accreditation provides the means for a school to attain curricular
improvement, strategic planning, staff development and restructuring.

WASC Organization

The Western Association of Schools and Colleges (WASC) is one of six regional
accrediting associations in the United States. The Commission provides assistance
to schools located in California, Hawaii, Guam, the Commonwealth of the
Northern Marianas, American Samoa, the Federated States of Micronesia, the
Republic of the Marshall Islands, Australia, the Republic of Palau, Fiji, and East
Asia. This association is composed of three commissions:

(1) Accrediting Commission for Senior Colleges and Universities;
(2) Accrediting Commission for Community

and Junior Colleges;
(3) Accrediting Commission for Schools.

The search for “Good” schools is elusive
and disappointing if by goodness we
mean something close to perfection...
Good schools reveal imperfections,
uncertainties, and vulnerabilities...In
fact, one could argue that a
consciousness about imperfections, and

The Accrediting Commission for Schools extends
its services to public, independent, church-related,
and proprietary schools of the following levels
and types: elementary schools; junior

high/middle/intermediate schools,
comprehensive/college preparatory high schools,
continuation high schools, alternative high
schools, occupational/vocational high schools,
regional occupational programs/centers, adult
schools, and vocational skill centers. Many of the
schools accredited also include postsecondary
courses, e.g., courses which require a high school
diploma or G.E.D.

the willingness to admit them and search
for their origins and solutions is one of
the important ingredients of goodness in
schools.

Sara Lawrence Lightfoot
From the Good High School
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The Accrediting Commission for Schools is composed of twenty-six representatives from
educational organizations appointed as follows:

California

e Association of California School Administrators

e California School Boards Association

e California Teachers Association

e California Federation of Teachers

e California State Department of Education

e Western Catholic Educational Association

e Pacific Union Conference of Seventh-Day Adventists
e California Association of Independent Schools

e California Congress of Parents and Teachers

e California Association of Private School Organizations

e Hawaii State Department of Education
e Hawaii Government Employees’ Association
e Hawaii Association of Independent Schools
e Hawaii State Teachers Association

East Asia

e East Asia Regional Council of Oversees Schools
Public Members

e Four public members

Candidacy or Interim Accreditation Process

Candidate for accreditation is a status of affiliation, which indicates that an institution
has achieved initial recognition and is progressing toward, but does not assume,
accreditation. The candidate for accreditation classification is designed for
institutions, which are not yet ready for full evaluation based on the WASC criteria
for accreditation. The institution must demonstrate evidence of sound planning and
show evidence of the resources to implement its plan. The school must also be
willing to meet WASC criteria for accreditation in a reasonable time.

Private schools must meet the legal requirements of the jurisdiction in which they are
located. For example, California private schools must list with the California State
Department of Education and submit an affidavit indicating compliance with
Education Code section 33190. Likewise, Hawaii private schools must be licensed by
the Hawaii Council of Private Schools, or certified by the Western Catholic
Educational Association and accredited in association with the Western Association
of Schools and Colleges, under the authority of Act 188, Session Laws of Hawaii,
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1995. Schools in other jurisdictions may have other specific requirements with which
they must comply.

On receipt of the application for accreditation by WASC, the Executive Director will
arrange with the institution for a two-member team to conduct a one-day visit to the
school. At this time the team will evaluate if the school is eligible for accreditation.
Following the visit, the committee will prepare a report to be presented to the
Accrediting Commission for Schools at its next meeting, at which time the
Commission will act upon the application. The school will then be notified of the
action of the Commission.

If the decision is favorable, the school will be granted candidacy status not to exceed
three years. Normally, the school will be expected to undergo their full self-study
(full accreditation process) in their third year of candidacy. Candidacy status shall
expire at the end of three years, but may be extended up to a maximum of three
additional years by Commission action, following a revisit.

Schools in an established district or diocese where at least one school is already
accredited, or well established schools with a record of high performance credibility,
may be granted a three-year interim term of accreditation by the Executive Director,
after a satisfactory one-day initial visit to the school conducted by a two-member
team. The written report is reviewed by the Commission along with the Executive
Director’s decision regarding interim accreditation status.

Independent study high schools must go through candidate status, even though they
may be part of an established public school district. The Commission has approved
ten minimum criteria for candidacy of independent study high schools. (Bylaws,
1991)

Full Accreditation Process

The accreditation process has three stages: the self-study, the visit, and the follow-up.
A school's philosophy and the WASC high quality criteria of an effective educational
program serve as the underlying bases for these stages.

Self-Study

WASC publishes its own evaluation instruments. An institution which applies for full
accreditation will be provided with a choice of documents that have been designed in
cooperation with educators from the various schools/organizations to meet their
unique needs. WASC cooperates with several educational associations in joint
accreditation self-studies in which schools use mutually acceptable criteria and
self-study documents that address the concerns of the involved groups. Joint
processes are conducted with the following organizations:

« Association of Christian Schools International
e Association of Waldorf Schools of North America
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Bureau of Jewish Education

California Association of Independent Schools
California Department of Education

East Asia Regional Council of Overseas Schools
Golden State Association of Christian School
European Council of International Schools

Hawaii Department of Education

National Lutheran School Accreditation

Pacific Union Conference of Seventh-day Adventists
Western Catholic Educational Association

The entire staff and representatives of the student body and community are
involved in the preparation of the self-study which is accomplished over a period
of several months. WASC provides special self-study coordinator workshops to
assist schools in conducting the self-study. During this phase, all staff members
candidly assess the school's strengths and areas needing improvement with re-
spect to the criteria.

In the self-study process collecting information is critical to learning about the
actual instruction experienced by students. It is a valuable confirmation on
opinions and is essential if the committee's conclusions are to be more than
speculation. Methods of collecting information include:

observing the lessons teachers are delivering and the nature of student
participation in classroom activities

interviewing students
about their courses of

study Value Added Test
accompanying students Schools add value by:

during all or part of a « Increasing what students know
typical school day « Increasing what students can do
examining regularly « Improving how students feel

used instructional
materials and teachers'

» About themselves
» About others

lesson plans

. » About learning
reviewing samples of o
student work The assessment / accreditation process

should give a reading on the learning

reviewing school value added by the school.
documents; e.g., student — Donald G. Haught
records, course Executive Director

offerings, statement of
goals and objectives,
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procedures, minutes of meetings of faculty, departments, student government,
etc.

discussing issues with staff, students, and parents
reviewing the General Data
reviewing results of the Student and Parent/Community Questionnaires

reviewing the availability of resources and use of strategies and materials for
special needs students

personal reflection

Working through numerous committees, staff members meet and discuss all the
collected verifying information and perceptions. The results of these discussions
are the foundation for the written part of the self-study, the starting point for
dialogue with the Visiting Committee, and the beginning of the improvement
process. Efforts are made to identify root causes of problems, especially those
within the school/subject area's control to improve within existing resources; this
is key to a meaningful self-study.

The committees summarize their findings of this in-depth assessment based upon
the school’s philosophy, expected schoolwide learning results and the WASC
criteria. They identify major strengths and areas for improvement. The subject
area committees develop and write a step-by-step action plan for identified
priority areas for improvement. All action plans include:

a statement of the areas of improvement
specific steps that will be taken

who will be involved with each step

a timeline for accomplishment of each step
ways to assess progress

As the report sections are completed, all committee members critique the Self-
Study Report sections with respect to the following critical questions:

Does the report address all the important ideas of the designated criteria?
Was appropriate information collected to verify findings?

Was the comparison done with respect to evidence of student learning and
success?

Are the major areas for improvement reflecting needs that can be addressed
within existing resources?

After reviewing the Self-Study Report sections for schoolwide trends and areas
for improvement, the Leadership Team/Steering Committee identifies and
summarizes the schoolwide major strengths and areas for improvement and
potential action steps. At least four weeks prior to the visit, this completed Self-
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Study Report is shared with members of a Visiting Committee, all staff and
stakeholders, and the Accrediting Commission.

Full Self-Study Visit

The Visiting Committee is usually composed of three to eight people, one of
whom is the chairperson. A typical Visiting Committee is composed of a school
chief administrator, a district office administrator, a classroom teacher, a school
administrator other than a chief administrator, a representative of a college or
university, plus additional members who may be representatives of a state
department of education, a county office, or a school board. A student may be
added to the committee at the request of the school chief administrator. Members
of the Visiting Committee will have attended special accreditation workshops
conducted by WASC.

Subsequent to analyzing the self-study report the Visiting Committee spends three
and one-half days at the school to provide an outside perspective on the quality of
the curricular and instructional program provided for students. The visiting team
members confer separately with each school committee, observe the school in
operation, visit classes, and dialogue with individual administrators, teachers,
students and others. Then the Visiting Committee prepares a report for the school
which commends the school for its strengths and recommends areas which should
receive attention prior to the next visit.

After this Visiting Committee Report is discussed with the school Leadership
Team/Steering Committee and shared with the entire staff, it is formally
submitted to the school and the Commission. The Visiting Committee also
recommends a term of accreditation based upon the school’s philosophy, the
WASC criteria, the self-study, and findings during the visit. It is essential that the
Visiting Committee report, and the recommended term be aligned. Throughout
the visit the members support/encourage the ongoing school site follow-up.

Follow-up

The Accrediting Commission for Schools will meet at regularly scheduled times
to consider accreditation for the schools. Prior to each meeting, the Commission
members will review the Visiting Committee reports and the recommended terms
for the schools. At these sessions the schools’ self-studies are available for
reference. The Commission will allow as much time as necessary to discuss the
findings of a Visiting Committee and the supporting evidence found in the school
report. The resulting decision of the Commission on a term of accreditation for
each school is the composite judgment of the individual Commission members.

The term of accreditation is based in part upon the appropriateness of the school's
stated purpose for an institution of its type and the degree to which it is being met.
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The other determinant for
accreditation is the degree to
which the school meets the

Sample
School Plan/Guide

Goal I: The faculty will utilize a greater variety of

WASC criteria that are instructional strategies appropriate to students'
guidelines for an effective learning styles that will keep them actively
educational program. engaged in their learning.
L Specific Action Steps
The Commission also takes
. . . 1.
into consideration the
following: the degree to which )

the school addressed
recommendations of the last 3
Visiting Committee, the degree
of involvement of all
stakeholders in the self-study
process, and the validity of the
schoolwide action plan.

etc.
Goal 2: ...

The cycle of self-study, visit and follow-up is normally repeated every six years, a
full term. Specifically the Visiting Committee's confidential recommendation to
the School’s Commission is one of the terms listed below:

e A term of six years with a written Progress Report to the school’s governing
board on critical areas listed in the Visiting Committee Report. Upon review
and formal acceptance by the board, the report will be filed with the WASC
office.

e Aterm of six years with a complete Progress Report on critical areas and a
one day on-site Review by a two member committee to be completed not later
than the third year of the six year term.

e Aterm of three years with a Progress Report on critical areas of improvement
and action plans, and a two-day visit as a requisite to continued accreditation.

e A term of one or two years with a complete Progress Report and Revisit to
serve as a "warning" that, unless prompt attention is given to the major
recommendations, accreditation may be denied.

e Denial of accreditation based on conditions detailed in the Visiting Committee
Report.

Only Commission decisions regarding terms of accreditation of three years or less
may be appealed. Any such appeal must be made by the chief administrator(s) of
the school and/or district by letter specifying the basis for the appeal within sixty
days after notification of the Commission action.

After the Visiting Committee leaves, the school Follow-up Committee facilitates
the development and refinement of one unified school plan. This is composed of
long-range and short-range goals and correlated action steps. These correspond
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to the Visiting Committee's recommendations that reflect identified priority areas
for improvement.

The Follow-up Committee coordinates the implementation of the action steps for
each goal and involves the total staff in yearly review of the progress towards
meeting the established goals, including the updating of the Student/Community
Profile. As part of this follow-up, it is expected that schools prepare an annual
report for discussion by the school, the district and the board of trustees. If the
annual reports are recorded via the computer, compilation of the progress in
addressing each Visiting Committee recommendation for the third year WASC
report and the subsequent self-study will be facilitated.

Through the steps described above, accreditation is a powerful school site change
process. When school/district leadership and staff view the accreditation process
as essential to school/district planning and improvement efforts, the benefits of
utilizing this invaluable tool can be maximized.
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Why is Accreditation Important?

The accreditation process validates the integrity of a school’s program and
student transcripts.

Accreditation fosters excellence and ongoing improvement in public and
private schools.

The accreditation process assures a school community that the school’s
purposes are appropriate and being accomplished through a viable educational
program.

Accreditation is integral to school/district improvement, strategic planning,
restructuring, and staff development.

Accreditation is a way to manage change through regular assessment,
planning, implementation and reassessment.

Accreditation helps a school/district to establish its priority areas for
improvement.

Through the self-study, the school site visit and the ongoing follow-up, the
school staff determines areas of strength and areas for improvement based
upon its vision of expected schoolwide results.

Accreditation enables a school to establish and implement a three to five year
improvement plan as a result of the perpetual accreditation cycle that includes:

- school self-assessment of the current educational program for students.
- insight and perspective from the visiting committee.

- regular school staff assessment of progress through the intervening years
between full self-studies.

10
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Focus on Learning: Overview

Background

The accreditation process for WASC resulted from intensive work of an advisory
group composed of representatives from the WASC region. They synthesized the
issues and concerns from the WASC constituency with current thinking and
research-based knowledge about teaching and learning. The basic concepts
addressed in this process focus upon student success in meeting the school’s or
program’s student goals, standards, or expected learning results [i.e., what each
student should know, understand and be able to do upon exit (graduation) from
the school/program, or by the time the student completes the planned program].
The purpose of the self-study process is to address these fundamental questions:

1. How are the students doing with respect to the schools or program’s
expected learning results and curricular standards?

2. s the school doing everything possible to support high achievement
of these results for all students?

Simply put, the WASC self-study process is a strategic planning process.

Focus on Learning and School Change

To ensure that the self-study process becomes the instrument of change for the
school/program, the following specific components are included:

e The clarification of the school’s purpose and expected learning results for all
students
e The involvement of the school community in self-directed problem-solving
e The opportunity for the following:
o analysis of the actual program for students
o meaningful dialogue
0 collaboration and shared decision-making
e The use of high quality criteria to analyze the program for students

e The development of an action plan for the school/program to support desired
learning results

e The opportunity for an outside perspective regarding the proposed changes
through the Visiting Committee’s dialogue and findings

e The monitoring of progress in meeting or redefining goals and actions through
accreditation reviews and reports

13
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Criteria

The criteria are research-based guidelines of systemic school improvement that
address accreditation's central tenet: a school operates with a clear understanding
of its purpose.

The criteria were developed with the assistance of numerous practicing
educational leaders and theorists. The objective was to develop criteria that
brought attention to concepts and factors that differentiate between effective and
ineffective schools. Since most formal education occurs in an institutional setting,
factors that impact institutional effectiveness were considered along with
curriculum, instructional strategies and assessment.

Specifically, in Focus on Learning school/program will be assessed against four
categories of criteria, which follow.

The criteria are research-based guidelines of systemic school improvement that
address accreditation’s central tenet: a school operates with a clear understanding
of its purpose.

A. ORGANIZATION FOR STUDENT LEARNING

SCHOOL/PROGRAM PURPOSE

1. The school/program has established a clear statement of purpose that
reflects the beliefs and philosophy of the institution. The purpose is
defined further by adopted expected learning results for students that form
the basis of the educational program for every student.

GOVERNANCE

2. The governing authority (a) adopts policies which are consistent with the
school/program purpose and support the achievement of the expected
learning results for students, (b) delegates implementation of these policies
to the professional staff and (c) monitors results.

LEADERSHIP

3. The leadership (1) makes decisions to facilitate actions that focus the
energies of the school/program on student achievement of the expected
learning results (2) empowers the staff and (3) encourages commitment,
participation and shared accountability for student learning.

STAFF

4. The leadership and staff are qualified for their assigned responsibilities,
are committed to the school/program’s purpose and engage in ongoing
professional development that promotes student learning.

14
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LEARNING ENVIRONMENT

5. The school/program has a safe, healthy, nurturing environment that
reflects the school/program’s purpose and is characterized by respect for
differences, trust, caring, professionalism, support, and high expectations
for each student.

REPORTING STUDENT PROGRESS

6. The leadership and staff regularly assess student progress toward
accomplishing the expected learning results for students and report student
progress to appropriate stakeholders.

PROGRAM IMPROVEMENT PROCESS

7. The leadership facilitates improvement that (a) is driven by plans of action
that will enhance quality learning for all students, (b) has staff and
community support and involvement, (c) effectively guides the work of
the school/program, and (d) provides for accountability through
monitoring of the action plan.

. CURRICULUM AND INSTRUCTION

WHAT STUDENTS LEARN

1. The school/program provides a challenging, coherent and relevant
curriculum for each student that fulfills the school/program’s purpose and
results in student achievement of the expected learning results through
successful completion of any course of study offered.

HOW STUDENTS LEARN

2. The professional staff a) uses research based knowledge about teaching
and learning; and b) designs and implements a variety of learning
experiences that actively engage students at a high level of learning
consistent with the school's purpose and expected learning results.

HOW ASSESSMENT IS USED

3. Teacher and student uses of assessment are frequent and integrated into
the teaching/learning process. The assessment results are the basis for
(a) measurement of each student's progress toward the expected learning
results, (b) regular evaluation and improvement of curriculum and
instruction, and (c) allocation of resources.

. SUPPORT FOR STUDENT PERSONAL AND ACADEMIC GROWTH

STUDENT CONNECTEDNESS

1. Students are connected to a system of support services, activities and
opportunities at the school/program and within the community that meet
the challenges of the curricular and co-curricular program in order to
achieve the expected learning results.

15
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COMMUNITY INVOLVEMENT (BUSINESS/INDUSTRY, COMMUNITY
AGENCIES AND/OR PARENTYS)

2. The leadership employs a wide range of strategies to ensure that
community involvement is integral to the established support system for
students.

D. RESOURCE MANAGEMENT AND DEVELOPMENT

RESOURCES

1. The available resources are sufficient to sustain the instructional program
and are effectively used to support out the school/program’s purpose and
student achievement of the expected learning results.

RESOURCE PLANNING

2. The governing authority and the leadership execute responsible resource
planning for the future.

16
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Importance of School’s/Program’s Purpose
and Expected Learning Results

An essential element of systemic school improvement is the collective vision or
statement of purpose on the part of the members of the school community: What
should students know and be able to do upon exit from the school or program? In
other words, what essential skills do all successful students have in common?
What does the successful student look like? What does it mean to be an educated
person? What skills are required for a person be effective in the workplace, in the
community, and at home? What is the most effective preparation of students for
the future?

The purpose provides the school's foundation for establishing student goals or
expected learning results. These state the global knowledge, skills, and
understanding students should possess upon exit from the school, or by the time
the student completes the planned program. The attainment of these expected
learning results drives the instructional program and the support operations of the
school and therefore is integral to the school's accreditation process. These
learning results complement the more specific curricular standards.

Importance of Evidence

Translating the school’s purpose into expected schoolwide learning results for all
students is a beginning. The self-study phase of the accreditation process revolves
around an in-depth gathering of evidence that will enable a school to take an
honest look at what is and isn’t working based upon the criteria and the expected
schoolwide learning results. This verification is key to learning about the actual
instruction experienced by students.

Observable evidence includes analyzing the following:

e what students are doing and producing (student work)
e student interviews and observations

e hard data and information, e.g., student indicators for attendance, special
needs, and overall school/program performance

e other interviews, observations, etc.

Accreditation Cycle

The accreditation process is a perpetual cycle of assessment, planning,
implementing, monitoring, and reassessment (self-study, visit, and follow-up).
Eighteen to twenty-four months prior to the visit, a school/program clarifies or
redefines its expected learning results for students and begins the formal self-
study process that assesses the actual student program with respect to the to the

17



Focus on Learning: The Accreditation Manual, Postsecondary Adult Education, 2004 Edition

criteria. The self-study process culminates in the development of a 3-5 year
action plan for the school/program. The completed school report is sent to the
visiting committee members for careful study at least four-five weeks prior to
their spring visit. Using the results of the visit, the school modifies and
implements its action plan in this ongoing cycle of improvement.

Parameters for Analysis

Each school/program may design its own self-study process as long as the five
parameters for analysis are addressed. Put simply, these parameters identify the
standards against which the self-study process is evaluated by the visiting team;
and the school/program must provide evidence that they have been addressed. For
example, the first parameter—the involvement and collaboration of stakeholders
in the self-study—is concerned with the self-study process itself and could be
documented through a description of the means through which communication
among stakeholders and/or groups was facilitated. Through the completion of the
accreditation process the school/program will have accomplished:

1. the involvement and collaboration of stakeholders in the self-study.

2. the clarification of the school’s/program’s purpose and the expected
learning results for students.

3. the assessment of the actual student program and its impact on student
learning with respect to the criteria and the expected learning results for
students.

4. the development of an action plan that integrates subject area/program and
support plans to address identified growth needs.

5. the development and implementation of an accountability system for
monitoring the accomplishment of the action plan.

Flexibility

The self-study process outlined in this booklet is a model based on a structure of
committees with different functions and interrelationships. It is one of many
possible self-study designs and may be modified or changed to accommodate the
unique characteristics and needs of ROCPs, adult schools, and other post-
secondary institutions. The Focus on Learning protocol, in other words, is flexible
as long as the school/program meets the five parameters of the self-study. Each
school/program is encouraged to contact other accredited institutions with similar
characteristics to share possible solutions to procedural issues encountered in their
self-study. Challenges facing different schools/ programs may include multiple
educational sites covering large geographical regions; availability of staff (some
of whom may be only part time) and other stakeholders due to variable work
schedules; and access to student information and data.
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*  Observable evidence includes analyzing results of what students are doing and producing; student interviews and observations; hard data and information; other interviews,
observations, etc.
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The Self Study Process

The self-study committees, which may be structured differently for different
programs, should provide a vehicle for the staff and community members to
collaboratively evaluate the program against the self-study criteria. After
gathering of evidence, including the examination of student work, the various
self-study committees contribute much of the information for these
interdisciplinary group discussions. The resulting action plan reflects the analyses
by all school /program and community stakeholders.

Overview of Tasks: A Model

The tasks of the self-study focus on evaluating the instructional program against
the criteria and assessing the degree to which all students are achieving the
expected learning results. These steps are listed below:

Task 1:

Task 2:

Task 3:

Task 4:

Tasks 5 & 6:

Tasks 7, 8, & 9:

Develop student and community profile.

Responsible Committees:  Student/Community Profile Committee
Student and Community Groups

Clarify the school/program’s purpose and the expected
learning results for students.

Responsible Committee:  Leadership Team

Summarize progress since previous full self-study.

Responsible Committee:  Leadership Team

Review the criteria and identify what information is
needed to evaluate the instructional program against the
criteria and to evaluate student achievement of the
expected learning results.

Responsible Committees: Focus Groups

Gather, analyze, and synthesize information to validate
the quality of the instructional program with respect to the
criteria; document the achievement of the expected
learning results and curriculum for students; summarize
findings; and determine strengths and growth needs
within criteria categories.

Responsible Committees: Home Groups
Responsible Committee: ~ Home and Focus Groups

Based on the analysis in Tasks 5 and 6, develop, and
ensure consensus on, a comprehensive action plan with
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specific tasks that will drive school/program improvement
and support the achievement of the expected learning
results for students. Establish an ongoing follow-up
process to monitor implementation and effectiveness of
the action plan. This process could include modifications
in the action plan to address new needs and/or
challenges that arise.

Responsible Committee: Leadership Team
Visit
After careful review of the self-study report, a visiting committee composed of
fellow educators spends three and one-half days at the school/program site. The

purpose of the visit is to bring an outside perspective to validate of the self-study
findings.

The visiting committee synthesizes its own findings, obtained through
observation, dialogue, and analysis of evidence, and shares its insights with the
focus groups, leadership team, and other stakeholders. Working collaboratively,
the visiting committee and the leadership team compare findings and refine the
action plan as needed.

Follow-up

Subsequent to the visit, the leadership team coordinates implementation and
monitoring of the plan, with an annual review of progress and refinement as
needed to address issues and/or challenges that emerge. The annual review of
progress must include evidence of support for student accomplishment of the
expected learning results. The governing authority and leadership are involved in
the ongoing improvement process to ensure that the follow-up process is integral
to the organization’s planning and goal setting.
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Timeline: Flow of Activities

18-24 months Prior to Self-
Study Activities

e Participation in
training/orientation

¢ Development of
Student/Community Profile

o Clarification of expected
learning results for students

¢ Review of progress from
last full self-study &
subsequent reports and
revisits/reviews

e Understanding use of
WASC criteria

Players
Principal/SC/Staff & other
stakeholders
Student Profile Committee

Leadership Team

Staff & other Stakeholders

Focus Groups

Product
None

Summary

Support Data

List & process
description

Summary of progress
on action plan, areas of
follow-up

None

14-20 months prior to Self-
Study Activities

e Student programs: What
should be, what exists

¢ Data gathering based on
WASC criteria

e Synthesis of all
information/evidence.
Determination of growth
needs

Players

Home Groups
Home Groups

Focus Groups

Product

Notes/evidence for
self-study use

Notes/evidence for
Focus Groups

Summary, evidence

e Creation of a action plan Leadership Team Written plan

using Focus Group findings
¢ Assurance of stakeholder Committees Support steps

consensus & development

of action steps to support

the plan

The Visit and Ongoing
Activities Players Product

e The visit School/Program/Visiting VC Report

e Implementation &
monitoring of action plan
and its impact on student
learning

Committee

Leadership Team, Focus
Groups, and other
stakeholders
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Self-Study Teams/Committees

+ Addresses Self-Study Parameter #1: The involvement and collaboration of
stakeholders in the self-study.

The self-study model explained earlier involves three types of committees: home
groups, interdisciplinary focus groups, and the leadership team. Each committee
serves a different function, though their tasks overlap. The Home Groups are
homogeneous stakeholder groups who meet throughout the self-study process.
They can be organized by subject, by site, by program, by job functions, or by
other criteria. However they are constructed, home groups are responsible for
collecting evidence and for evaluating the program and student achievement
against the WASC criteria and the program/school’s expected learning results.

Focus groups are interdisciplinary teams made of representatives from the
various home groups. They meet first to clarify the various WASC criteria,
develop guide questions for facilitating home group meetings, and determine the
evidence needed to validate student achievement in relation to expected learning
results, program standards, and WASC criteria. Following home group meetings,
focus groups meet again to synthesize and validate findings based on observable
evidence, as well as identify potential growth areas for the program/school’s
action plan. They also provide feedback to the Leadership Team and assist with
the development of the self-study report and the program/school’s action plan.

Ideally, every Focus Group member serves on and represents a home group. In
some situations, however, with multiple sites in wide geographic region or large
numbers of part time employees, the membership of focus groups may not be as
inclusive.

Some programs/schools form one or more focus groups for each of the four
categories (Organization for Student Learning, Curriculum and Instruction,
Support for Student Personal and Academic Growth, and Resource Management
and Development). In smaller programs, focus groups may examine more than
one of the categories.

The Leadership Team consists of the Self-study Coordinator, the chair of each
Focus Group, appropriate program/school administrators, and other members of
the educational community. The Leadership Team oversees the self-study process
and synthesizes focus group findings into a workable action plan.

The Student/Community Profile Committee is a representative group that could
include one or more administrators, certificated and support staff members,
students, community/industry representatives, or parents. Their task is to develop
the Student/Community Profile, which provides the context for the rest of the self
study. Members of this committee will also serve on other committees as the self-
study proceeds.
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Tasks of each committee are detailed in the following section.

Leadership Team

Leadership Team Tasks:

Facilitate self-study process

Facilitate completion of Progress Report on action plan since last full self
study

Guide school/program through development and refinement of expected
learning results for students

Create an action plan for identified growth areas using findings of Home and
Focus Groups

Obtain feedback from Focus Groups and Home Groups and gain consensus
regarding the action plan

Coordinate the follow-up process to monitor the implementation and the
accomplishment of the action plan

Student/Community Profile Committee

Student/Community Profile Committee Tasks:

Select, gather, and analyze data that gives a picture of the instructional
program, the students and community it serves, identified needs of the
students/community, an overview of student outcomes/achievement data, and
other information relevant to clarification of the school/program’s purpose.

Draft the Student/Community Profile, using a format/presentation style
determined by the committee. Helpful hint: The profile should be easy to read
and engaging. Visuals, such as tables, graphs, and charts, communicate
information more powerfully than words. Disseminate the profile to all staff
and solicit input. Revise as needed.

Title IV subcommittee: Review current Title IV regulations; include required
information in profile.

Home Group Tasks

Subject Area or Program Home Group Tasks:

Study and understand student/community profiles
Participate in the development of expected learning results for students
Review criteria guide questions to clarify the meaning of the WASC criteria

Gather and examine evidence to validate the quality of the instructional
program with respect to the criteria, document the achievement of the
expected learning results for students, and determine strengths and growth
needs

Provide results of this analysis to Focus Groups
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Provide feedback to Leadership Team on the action plan based on Home and
Focus Group findings and growth areas

Support Staff Home Group Tasks:

Study and understand student/community profiles
Participate in the development of expected learning results
Review criteria guide questions to clarify the meaning of the WASC criteria

Gather and analyze evidence to demonstrate how support services (1)
contribute to student performance in relation to expected learning results, (2)
meet program or service standards for various support areas, and (3) meet the
WASC criteria

Provide results of analysis to Focus Groups

Provide feedback to Leadership Team on action plan based on Focus Group
findings and growth areas

Community Home Group Tasks:

Some school/programs may prefer to have community representatives serve on
Focus Groups and other teams. Some of the tasks that this group may undertake
are the following:

Contribute to development of the Student/Community Profile
Participate in the clarification of expected learning results
Review criteria guide questions to clarify the meaning of the WASC criteria

Gather/ examine evidence that illustrates from a community perspective how
well instructional programs and services contribute to student performance in
relation to expected learning results, and current and emerging community
needs

Provide results of discussion to Focus Groups
Provide feedback on the action plan

Student Home Group Tasks:

Some school/programs may prefer to have student representatives serve on Focus
Groups and other teams. Some of the tasks that this group may undertake are the
following:

Contribute to development of the Student Profile

Study and understand student/community profiles

Participate in the clarification of expected learning results

Review criteria guide questions to clarify the meaning of the WASC criteria

Gather/examine evidence that illustrates from a student perspective how well
instructional programs and services contribute to student performance in
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relation to expected learning results, and current and emerging community
needs

Provide results of discussion to Focus Groups

Provide feedback to Leadership Team on action plan based on Home and
Focus Group findings and growth areas

Focus Groups

Focus Group Tasks:

Obtain ongoing feedback from Home Groups throughout the self-study
process

Examine, discuss, and synthesize the findings from the Home Groups to
validate the quality of the instructional program with respect to the criteria,
document the achievement of the expected learning results for students, and
determine strengths and growth needs. This synthesis should be organized by
WASC criteria.

Obtain feedback from Home Groups on the growth areas with respect to the
expected learning results.

Identify the school’s growth needs based on these findings.

If more than one Focus Group is examining the same criterion, integrate their
findings, supporting evidence, and growth areas into the final self-study
report.

Synthesize findings, select representative supporting evidence, and identify
growth areas for each of the WASC criteria.

Have available for the Visiting Team evidence for review that has been
examined by the Home and Focus Groups.
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Task 1. Develop student and community profiles

& Addresses Self-Study Parameter #1: The involvement and collaboration of
stakeholders in the self-study.

The purpose of the Student/Community Profile is to create a picture of the
community served by the educational program in order to clarify the
school/program’s purpose and identify current and emerging community needs.
The profile is used to evaluate the responsiveness of the program to these needs
and identify areas in which the program can improve its services to clients. The
profile also serves as a good overview for the visiting committee, who may not be
familiar with the area and/or the particular educational program. Finally, the
profile can be used to provide an introduction to the program as part of ongoing
new employee orientation. The profile is to be reviewed annually and updated as
needed.

An effective student/community profile answers the following questions:

e What are the demographics of the community(ies) and schools served by the
program?

e What are their needs in relation to education and employment preparation?

e What are the demographics of enrolled students? completing students?

e Do the demographics of enrolled high school students closely match the
demographics of the school district/high school, or are there disproportionate
numbers of some subgroups of students?

e Do the demographics of adult students closely match the demographics of the
community, or are there disproportionate numbers of some subgroups of
students?

e What is the performance level of students at the high school(s) served?
e How many special needs students does the program serve?

e What resources are available to meet client needs through the school/program
and from other sources?

e What does follow-up reveal about placement and continuing education rates?
Acre there any trends?

The student/community profile is a summary of community demographics which
will answer the questions, Who are the people of this community? What are their
needs in relation to education and employment? What resources are available to
them, through our school and from other sources? Through this profile the school
clarifies its identity and purpose, identifies its client base, and documents the
clients’ needs and resources. This information is the basis for the analytical work
which will follow, determining not only whether the programs offered are of high

33



Focus on Learning: The Accreditation Manual, Postsecondary Adult Education, 2004 Edition

quality but also whether they match current and emerging needs of the community
they serve.

Players (Subtask 1)

Student/Community Profile Committee

Procedures
1.

Product

Select all pertinent data that is relevant to the success of students in your
school. (Suggested categories of information are listed on the following
page.)

Gather and analyze the data.

Review any applicable regulations. Assess current status with respect to
them.

Draft succinct profile of the students and community served by the school.
This should include important socio-economic and demographic data
about the students and community, data about student performance and
outcomes, description of the school/program, and any identified trends
that have impacted the educational program and/or community. Data such
as funding sources, demographics, and staffing are most succinctly
presented through charts, graphs, and tables.

Disseminate the draft to all staff, make modifications.
Prepare final summary profile.

0 Include in Self-Study Report along with supporting charts, graphs and
data.

o Disseminate to all staff.

e Self-Study Report, Chapter I:
Student/Community Profile and Supporting Data

Data that may be useful to the development of the student/community profile
includes the following:

e Enrollment and follow-up data collected for course reviews, Perkins reporting,
PBA requirements, TOPS Pro

e Census data

e Chamber of Commerce data

A. Provide Student/Community Profile summary of conclusions from data
analysis

B. Supporting, interpreted data (charts, tables, graphs)
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Appendix: Include additional pertinent information such as community needs,
available resources other than school programs and services, etc. Other
information can be on exhibit during the visit.

Players (Subtask 2)

Student and Community Committees
Procedures

1. As part of the pre-assessment develop and administer student/community
surveys or conduct random interviews.

2. Synthesize the results and integrate this information into the
Student/Community Profile.

Product

o Self-Study Report, Appendix

0 Results integrated into the Student/Community Profile Summary
0 Results of student questionnaire/interviews
0 Results of parent/community questionnaire/interviews
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Categories of Information for Profile
Development

Develop the Community Portion of the Profile

Types of information to include in the profile are trends related to:
COMMUNITY DATA

e General population of service area, including ethnicity, socio-economic status,
educational level, number of special needs students
o0 Housing

o Employment trends, unemployment data, workforce needs, and labor
market projections

e Any other issues impacting the community served by the school

e School/business partnerships, including training sites, internships, advisory
committees, boards, awards/ scholarships, etc.

SCHOOL DATA

e Infrastructure (e.g., how many sites, number of classrooms, types of buildings,
and/or community sites, etc.)

e School staffing:
o Composition/ethnicity/attrition of all staff
o Qualifications/certification/credentialing for assignments
o Full time/ part-time
0 Permanent /tenured vs. temporary/special contract, etc.
e Governance (joint powers, county/state-operated, school district, regional,
community college, non-profit, etc.)
e Ongoing professional development

o types of activities in which staff are engaged, such as degree programs,
additional training, workshops, professional membership, service
clubs, community organizations

o training provided to all staff

e Brief summary of instructional and support programs provided by school
(types of programs, number of classes, hours of operation, support services)

e Number of administrative, support, and instructional staff (may be presented
via tables, organizational charts, etc.)

e Finances

o0 Major funding sources (federal, state, fee-based classes, etc.)
o0 Revenue limit/CAP

o0 Other (foundations, grants, partnerships)

o0 Average annual budget
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Develop the Student Portion of the Profile

Types of student information that may be included in the profile:

e Enrollment numbers by program
e Mobility of students
e Data on continuing students, completers, and leavers

e Ethnicity of enrolled students and of students in partner high schools or
districts

e Concurrent/nonconcurrent enrollment status
e English proficiency/primary language groups
e Gender/age mix
e Special populations

o0 Income levels

o0 Attendance trends
Data on student achievement

e certificates
e achievement of personal goals
e completers
0 job placement
industry certifications
continuing ed and advanced training, military
number of GED and/or diploma graduates
ESL promotion
0 CASAS benchmarks
Achievement of expected learning results for students-

O O O O

e Student participation in extra curricular activities (student/site council, career-
technical student organizations, community service/service learning, etc.)

0 API, CAHSEE, STAR, and other achievement data from the high
school(s) served

e Graduation rates for the high school(s) served

e Snapshot profiles of a few individual students reflective of the larger student
population
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Task 2: Review the school/program’s purpose and
clarify/articulate expected learning results for
students

& Addresses Self-Study Parameter #2: The clarification of the school’s purpose and
expected school/program-wide learning results.

Players
Leadership Team and all stakeholders
Procedures

1. Review student/community profile data and relevant national and state
standards.

2. Involve stakeholders in discussion related to the school/program’s purpose
and what students should know and be able to do upon completion of the
planned program.

Things to consider:

0 What are the challenges that students will be facing in the future?

0 What competencies should students possess in preparation for
postsecondary education/training and/or the world of work?

Expected learning results for students (ELRS)

Definition: What each student should know, understand, and be able to do
upon exit from and/or completion of the planned program.
Schools/programs may use discretion in determining their goals for
student learning; however, they must be global, inclusive of all students,
and measurable.

Articulating expected learning results sets standards that can be used in
planning, delivering, restructuring, and evaluating instruction.

3. Develop, clarify or refine expected learning results for students.

4. Disseminate a draft of the expected learning results for students and obtain
consensus from stakeholders.

Make revisions as needed and disseminate to all stakeholders.

5. Instruct each committee to consider these expected learning results as they
meet to evaluate the instructional program against the self-study criteria

6. Include the expected learning results in the Self-Study Report along with
a description of how they were determined.
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=>» Note: SUGGESTED PROCEDURES for schools/programs that have
established expected learning results for students (ELRS) in a previous self-study:

1.
2.

Product

Disseminate updated student/community profile to stakeholders.

Involve stakeholders in a review of the ELRS and progress toward
achieving them. This may be done in meetings or electronically.

Assess progress toward ELRS through student follow-up data, interviews,
and/or student self-evaluation, individual course curriculum maps/grids
that cross-reference ELRS to specific classroom lesson plans to
demonstrate how an where the ELRS are being taught;

Reach consensus through meetings or teleconferences about the need to
modify ELRS and/or the performance indicators for each. The Leadership
Team then drafts a document and circulates for final input.

Throughout the new self-study, identify progress and perceived obstacles
to progress toward achievement of ELRS and brainstorm suggestions in
focus groups for inclusion in the action plan as needed.

e Self-Study Report
Chapter Il: Expected learning results for students, including the following:

A
B.

State the expected learning results for students.

Discuss the process for identifying the learning results.
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Expected Schoolwide Learning Results

Definition

What each student should know, understand and be able to do upon exit from the
school, or by the time the student completes the planned program.

An expected schoolwide learning result of significance is one that as a result of
meaningful and authentic learning experiences over time, learners will be able to
exhibit a culmination of their learning in a real world context that has significant
purpose and meaning for them and others over time. (Adapted from Fontana
USD)

Descriptors

global

include all students

must be able to assess

cornerstone of school improvement
cornerstone of Focus on Learning

Rationale

Working From Learning Results:

Equips ALL students with the knowledge, competencies, and orientations
needed for success in a thinking, meaning-centered curriculum.

Enables teachers to implement programs and conditions that maximize
learning success for ALL students in a standards-based curriculum.

Provides schools with a means to restructure pedagogy in ways that facilitate
student success in a thinking, standards-based curriculum. (Adapted from
Fontana USD)
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Establishing Expected Learning Results for Students: A
Sample Procedure

Facilitate discussion with identified stakeholders. This can take place in face-
to-face meetings, on-line, or via teleconference.
0 Review procedures from previous page.

Review the literature (e.g., academic and/or career-technical standards,
student/community profile, SCANS skills, etc.) to build an understanding of
desired learning results.

Groups discuss “What should every student who leaves our school/program
be able to do, know, or understand to be successful in the real world?”

Sample Synthesis Process

Individuals brainstorm a list (4-5) of possible expected learning

Individuals work within a group to narrow the list of expected learning results
to a designated number (such as 10 per group).

Groups work together through discussion and consensus building to
synthesize the various lists to come up with a final list of learning results up to
a designated maximum number (such as 12).

The Leadership Team and/or representative stakeholders draft a document
from this final list of expected learning results, make it available to all
stakeholders for review and input, and make additional revisions as needed.

Important consideration: The development of performance indicators/rubrics that
describe a specific desired behavior or ability is suggested to ensure that learning
results can be assessed.
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Expected Schoolwide Learning Results: Samples

Sample #1
Golden Oak Students Will Be Prepared To Be:
Effective communicators who:

e Utilize spoken and written communication.

e Incorporate technology as a communication device.
o Reflect self-expression and artistic appeal.

e Demonstrate literacy.

Literate individuals who:

e Integrate learning and apply it in real life situations.
e Follow directions.

Critical thinkers and problem solvers who:

e Analyze and apply new information.
e Use technology effectively.

Productive individuals who:

e Set personal and collective goals and work with others towards their
achievements.

e Apply professional and technical skills.

e Demonstrate responsibility for self and to others.
e Work collaboratively.

e Are self-directed.

Involved citizens who:

e Demonstrate a sense of community.
e Show respect for the rights of others.
e Participate as productive members of society.
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Sample #2
Learner Results for Student Success
Effective communicators who:

e Convey significant messages to others both verbally and in writing.
e Receive and interpret the messages of others in an effective manner.

Complex thinkers who:

e Apply complex problem-solving processes and critical thinking to
real life scenarios.

e Analyze, interpret, and evaluate significant concepts within
various contexts.

e Create images to represent significant concepts.
Quiality producers who:

e Create intellectual, artistic, practical and physical products.
e Reflect original, high standards and the use of advanced technology.

e Set, pursue, and accomplish realistic and challenging goals for themselves
and their peers.

Collaborative workers who:

e Use effective leadership skills to foster, develop, and maintain relations
within diverse settings.

e Establish and accomplish effective goals with others.
Self-directed learners who:

e Assess their needs and apply appropriate strategies to learn the identified
concepts and skills.

e Use effective goal setting strategies to create a positive vision for
themselves and their future in order to set priorities and achievable goals.

Community contributors who:

e Contribute their time, energies and talents to improve the quality of life in
our schools, communities, nation and world.

e Demonstrate positive and productive citizenship.
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Sample #3
The School’s Purpose Statement:

A strong core curriculum in the traditional disciplines forms the foundation which
challenges and supports students to work hard on assignments to meet high
standards. It engages students in the learning process so that they are active
participants who can seek accuracy, apply their knowledge across areas of
learning, and persist when answers are not apparent. In order for students to
become independent learners, the following interdisciplinary expectations for
lifelong learning have been developed:

1. Articulate ideas clearly, creatively, and effectively.

2. Develop meaningful questions.

3. Design and implement appropriate strategies to solve various problems.
4

Use the evaluation process by establishing and applying criteria to support
judgment.

o

Work effectively as a member of a self-directed team.

o

Exhibit social responsibility.

~

Design, establish and pursue goals, both personal and professional.
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Sample #4

Every student will demonstrate:

Higher level thinking skills
Active problem solving

Effective communication

Cooperative learning

v

v

v

v’ Appropriate social skills
v

v The ability to access resources
v

The curiosity/desire to learn more
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Task 3:

Summarize progress since previous full self-study

& Addresses Self-Study Parameter #1: The involvement and collaboration of
stakeholders in the self-study.

Players

Leadership Team

Procedures
1.

Product

In this chapter, describe any significant developments that have had a
major impact on the school/program or on specific curricular programs
since the last full visit. Schools/programs preparing for subsequent Focus
on Learning self-studies may include this information in the
Student/Community Profile.

Describe the school’s procedures for the implementation and the
monitoring of the action plan. Include how annual progress reports,
including the third year report, have been prepared. This can also be
addressed in the discussion of criterion A7 in the self-study findings.

Show how the action plan addressed the critical areas of follow-up
identified in the last full self-study and visit.

Comment on the accomplishment of each action plan section; cite
evidence, including how each area has met identified growth targets and
contributed to the accomplishment of one or more expected learning
results for all students.

e Self-Study Report, Chapter I11: Progress Report

Summary of progress on the entire action plan that incorporated all critical areas
of follow-up from the last full self-study. If the information has been incorporated
into other sections, a directory may be included to guide the reader.
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Intertwining Tasks

of the

Schoolwide Focus Groups

Home Groups

Task 4

Schoolwide Focus
Group (4 categories)
analysis and

discussions around
schoolwide criteria using
suggested evidence

and

\
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Tasks 5 and 6

Home/Support Groups
analysis and
discussions around
subject area/support
curricular/program
references and the WASC
criteria



The Self-Study Process

Task 4: Review the criteria and identify what information is
needed to evaluate the school/program against the
criteria, as well as to assess student achievement of
the expected learning results

¥ Addresses Self-Study Parameter #3: The assessment of the actual student program
and its impact on student learning with respect to the criteria and the expected
learning results

Players
Focus Groups

Procedures

1. Review the student/community profile and expected learning results. (See
products from Tasks 1 and 2.)

2. Review the WASC criteria and guide questions from Chapter 4 as the
basis for evaluating the program. Use the guide questions. (See Tools
section, pp. 75-90.)

3. Use the suggested areas to analyze (tools section) to identify what data or
information could be used to answer the criteria guide questions. Discuss
how the data or information should be obtained.

4. Leadership Team monitors the coordination of Home Group and Focus
Group meetings to accomplish Tasks 5 and 6.

=>» Note: To facilitate data gathering, begin with all stakeholders focusing on the
curriculum and instruction criteria category. Then focus on student support,
organization, and resources.
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The Self-Study Process

Tasks 5 & 6: Gather, analyze, and synthesize information to
validate the quality of the instructional program
with respect to the criteria; document achievement
of the expected learning results for students;
summarize findings; and determine strengths and
growth needs within criteria areas

& Addresses Self-Study Parameter #3: The assessment of the actual student program
and its impact on student learning with respect to the criteria and the expected
learning results

Players
Home and Focus Groups
Procedures

1. The Home Groups respond to the criteria guide questions through the
collection, examination, and discussion of evidence, with guidance from
the Focus Groups as to selection of evidence.

a. Begin with all stakeholders focusing on the curriculum and instruction
criteria category. Then focus on student support, organization, and
resources.

b. For every area of the school program determine what all students are
doing and producing currently. Gather observable evidence through a
variety of methods.

c. Toensure reliability, it is suggested that evidence be obtained through at
least three sources, including but not limited to the following:
= observing what all students are doing and producing
= examining samples of work representative of all students

= interviewing students through questions related to the criteria
about their studies and school life

= examining student performance-based assessment data
= reporting by teachers

= examining teacher/student records

= examining the student/community profile data

= examining student/parent survey/interview results

= interviewing other members of the staff/school community
about program

d. Discuss, analyze and evaluate this gathered evidence (see a) with respect
to criteria guide questions and expected learning results.

e. Compile responses to criteria guide questions, evidence, and student
work, where appropriate.
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Products

2. Share Home Group results and representative evidence in the appropriate
Focus Groups.

3. Focus Groups determine what additional information and data are needed
in the analysis of the program. Synthesize the information and data from
all the Home Groups Write a summary of findings for each criterion that
includes supporting evidence and identified strength and growth needs. It
is suggested that responses be 3—7 pages per criterion (i.e., 3—7 pages for
Al; 3-7 pages for A2, etc.).

Home Group products: Meeting minutes/notes/evidence for use in Focus
Group discussions of WASC criteria and achievement of expected learning
results

Analyzed representative samples of student work for review by the Focus
Groups and the Visiting Committee.

A 3-7 page synthesis of the evidence examined and analyzed in support of
each criterion in the four categories (Organization for Student Learning,
Curriculum and Instruction, Support for Student Personal and Academic
Growth, Resource Management and Development) for a total of 42—-98 pages.
Responses include the following: (1) the findings as related to each criterion
in the category; (2) the evidence that supports these findings, (3) the
identification of strengths and growth needs.

Representative samples of evidence for review by Visiting Committee.

52



The Self-Study Process

Gathering Evidence

Evidence gathering has the overall purpose of giving a picture of the instructional
program and validating that students are successful learners. Ways to collect
information include observations, interviews, and examination of pertinent
information/data, including student work.

The following are some of the questions that the examination of evidence should
address in order to validate student achievement and program effectiveness.

How do the teachers, the administration, and the learning community work
together to have a shared vision of desirable educational outcomes for all
students?

How do the educational policies and practices, as well as other activities,
facilitate equal access and successful educational and social outcomes for
students who are learning English, economically disadvantaged,
underachieving, gifted and talented, average ability, and students receiving
special educational services?

Are students actively engaged in learning the subject area?
What evidence is there that the students are able to do the following:

0 think, reason, solve problems
O construct meaning, make connections
0 be creative, be productive
0 communicate effectively through reading, writing, speaking, listening
and drawing
How often and in what ways do students apply their knowledge and
conceptual understanding?

How do teachers know whether their students have acquired a particular body
of knowledge and can perform at a particular level?

Is assessment integral to instruction (e.g., helping students to analyze, evaluate
and communicate)?

Do the teachers use assessment to reflect on student achievement, effective
teaching practices, program strengths and weaknesses, and progress on
curriculum and instructional implementation?

Do staff members use a variety of student performance-based assessment
techniques to adjust strategies and programs to best serve students (e.g., more
challenging learning activities)?

Do staff members allow for diversity in assessment (e.g., students that have a
developed primary language other than English)?

Are opportunities provided for parents, teachers, guidance staff and students
to discuss student progress, choices, and decisions?
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Observations

Observation is a critical step in the multi-method approach of collecting
information. This is an active process that includes observing classroom activities;
talking to students; looking at their work and records of their work, as available;
and talking to the staff working with the students — teachers, instructional aides,
specialist teachers — in addition to observing. Observations also assist you in
identifying questions to ask in interviews. What to observe in instructional
settings (classrooms, labs, resource centers, libraries, etc.) is determined by what
information is needed. There are, however, some initial observations that focus on
the important instructional issues common to all curricular areas. These are the
following:

o What are the students are doing? receiving information? applying skills?
practicing newly acquired skills? synthesizing and evaluating information?
working in teams? working individually? making presentations? waiting?
causing a disturbance?

e Are the students on task and engaged?
o IS there arange of activities that include both lower and higher level thinking
skills, such as application, synthesis, and evaluation?

e What sort of assignments do the students receive? How much time are the
students actually spending on the assigned activity? Do they know what to do?

e Do the lessons and classroom activities incorporate appropriate academic
skills, including reading, writing, listening/speaking, and computational
skills?

e Are the students asked questions that challenge them to think critically?

Do classroom activities require that students communicate orally and/or in

writing?

e Are students with special needs participating in the classroom activities in a
meaningful way?

e How are differing student needs addressed? Are there modifications to
accommodate student learning needs?
As with observation in instructional settings, observation in other places
(administrative offices, student services/counseling office, media center, career
center, skills labs, community training sites, etc.) establishes a sense of the culture
of the school/program. Conducting student case studies also can be an effective
means of gathering observ